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ABSTRACT
The Third Millennium necessitates a catechetical vision that engages the whole person and is
faithful to both God and the human person who receives it. Catechesis, from the beginning, has
had the mission to witness to and instruct believers in the life, death and resurrection of Jesus
Christ. This dissertation seeks to lay out a Catechetical Synthesis which sets the stage for
children (and adults) of how the Church over the last two thousand years has transmitted the gift
of the deposit of faith by engaging the whole person: body, heart and mind. Catechesis which
does not engage the whole person is not able to fully bring about an authentic interior and
exterior transformation of individuals. The catechetical renewal that blossomed in the twentieth
century brought out three enduring catechetical priorities: 1) the importance of imparting the
Christian message by using methods appropriate to the age and circumstances of the individual;
2) Proclaiming the Gospel message completely and systematically encompassing with the
kerygma and the events of salvation history throughout its proclamation; and 3) To link the life
experiences of the person with the truths of the Gospel. The whole work of catechesis must
presume the integral role of the family. Without the involvement of the parents who are the
earliest heralds of the Gospel and impact the religious beliefs of their children first and foremost,
catechesis outside the home will be insufficient. Integral and holistic catechesis incorporates
both the affective and the cognitive dimensions of the human person so as to bring about and
foster in every believer comes “to the unity of the faith and of the knowledge of the Son of God,
to maturity, to the measure of the full stature of Christ (Ephesians 4:13).”
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Introduction
This dissertation will argue that the fruitfulness of catechesis in handing on of the faith
can only effectively occur to the degree that it is transmitted in an integral manner to the whole
person: body, heart and mind 1. The Church has considered itself bound by its mission from
Jesus Himself to make disciples and to make known the truths of the faith through the ministry
of catechesis. It is argued that catechesis in the last four and a half centuries has been focused
largely on the mind of the person without sufficiently engaging the body (the senses) and the
heart (the interior life of the believer). There have been considerable advances over the last
century in the area of children and adult catechesis. Yet in the area of children’s catechesis (ages
3-12 years) there is a need for a more integrated and holistic approach to forming young people
with an active and conscious faith. This dissertation will examine significant evidence derived
from the Church’s mission of evangelization and catechesis over the centuries together with the
methods utilized in order to bring about a holistic and integral catechesis of children.
Chapter One will explore the Church’s catechetical mission to proclaim the kerygma, in
order to make known God’s saving message. It will be argued that through an effective
announcement of the kerygma persons are transformed by its message and brought into greater
participation in the life they have received through catechesis and desire to participate.
Catechesis must announce and make known the Gospel message in a manner that is Trinitarian,
Christocentric and Ecclesial for it to be transmitted in a whole and entire way. It is important to
further this formative process for adults, young people and children through a catechesis that is
faithful to both the nature of God and to the dignity of the human person. While each group is
1

This anthropological means of learning is made repeatedly in the works of Dr. Gerard O’Shea. See especially:
Educating in Christ: A Practical Handbook for Developing the Catholic Faith from
Childhood to Adolescence. (Brooklyn: Angelico Press, 2018).
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generally at a different level of spiritual maturity it is the purpose of catechesis to foster the
continual spiritual and intellectual growth of believers in the Christian life. This growth involves
the participation of believers in the liturgy and the sacraments, a continual pursuit of an
understanding of the essentials of the Faith. This ultimately enables a person to make a response
with a living faith.
Chapter Two will discuss catechesis in the Church’s first 1300 years and the way in
which certain catechetical principles remain constant and relevant even to the present day. These
principles and concepts included the use of typology in presenting the plan of salvation. The
Patristic Era exemplified a very effective approach to the Scriptures and the liturgy whereby the
liturgy produced the means of concretely expressing the truths of the Scriptures. It is in the
liturgical celebrations of the Church that the truths of the Scriptures are presented. Likewise the
proclamation of the Scriptures during the liturgical year present the mysteries of God that are
concretely celebrated in the liturgy. Both were intimately connected to one another allowing for
a clear awareness of the integral link between catechesis and the liturgy. Finally, this chapter
will focus on the enduring value of a catechesis that engages the body, heart and mind of the
believer.
Chapter Three will continue the historical exploration of catechesis through the ages
beginning in the 1400s to the present time. This chapter will analyze the several factors that led
to the Protestant Reformation, their impact on the catechetical landscape then and now. It will be
argued that the focus of catechesis became largely an intellectual endeavor where the Good
News was posed in propositional or formal doctrinal terms resulting in a decrease in emphasis on
the affective and the sensory life of believers.

2

Chapter Four explores various pedagogies for transmitting the faith. This chapter will
assert that methodology is at the service of content. Certain methods that are faithful to both
God and man that are invitational, personal and holistic will be highlighted. Key figures of the
20th century who have implemented various methods, especially in the area of children’s
catechesis, will be examined and evaluated. These include Josef Jungmann and Johannes
Hofinger who effected the catechetical movement in the twentieth century more than any other
two individuals; Gabriel Moran who was the most influential catechetical figure in the 1960s and
1970s in the United States, Canada, Great Britain and Australia with his catechetical method of
the individual’s religious experience being the basis of interpretation of God’s Revelation; and
Thomas Groome who not only expanded the ideas of Moran but developed the method of
“Christian Praxis” which relied on the communal and personal experiences of the believer to
interpret the meaning of the faith. Finally, Sofia Cavalletti, a Scripture scholar, who with the
help of her colleague Gianna Gobbi took Maria Montessori’s methods and developed a means of
transmitting the faith to children that is used on thousands of parishes throughout the world.
This chapter will also explore various educational methods which should have an impact on
catechesis today.
Chapter Five will explore the importance of parents in catechizing their children. The
family as a domestic church which was developed initially in the Patristic Era and re-emphasized
at the Second Vatican Council will be explored in regards to its continuing relevance and
importance to catechesis today. Catechesis to children will not attain its full fruitfulness without
the involvement and incorporation of the parents in the catechesis and formation of their children
in the faith. This chapter will also examine the implementation of practical programs at the local
parish level that have engaged both children and parents in catechesis today.
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Chapter 1
The Church’s Mission of Catechesis

1.1 Catechesis at the Heart of the Catholic Church’s Mission
From the beginning of its history, the Catholic Church has insisted that Jesus Christ
commanded His disciples to go to the whole world and make disciples of all nations, baptizing
and teaching them all that He had commanded. This mission to catechize believers who have
been initiated into the Church has been essential. Although the term catechesis was not
specifically used in pre-Christian times, the “handing on” and “instruction in” the ways of
Yahweh were explicit and experienced by God’s chosen people. The process of handing on of
doctrines (teachings) and instruction in the ways of Yahweh were made known to the people of
the Old Testament the statutes and commandments of the Lord. Eugene Kevane wrote: “The
Hebrew people had a most remarkable system and practice of religious education. Called into
being to hear the revealed Word of God, they responded by handing this Divine Revelation
forward…” In addition to the formal instruction of the Jewish people, their sanctification was to
be accomplished by being a people set apart by God. This same model has been the aim of
catechesis since the dawn of Christianity. This chapter will begin by addressing the nature and
purpose of catechesis according to the mission of the Church for both adults and children. It will
then discuss the role of catechesis in the context of the Church’s mission to evangelize. Finally,
this chapter will demonstrate the importance of a Trinitarian anthropology of human learning and
how it fulfills the mission of catechesis by involving (engaging) the whole person body, heart
and mind. The importance of the body is taken from the Peripatetic school established by
Aristotle and adopted by Thomas Aquinas that “nothing is in the intellect that was not first in the
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senses”2. People become engaged initially when their senses intersect with concreate realities.
The heart is encountered through the inspiration of Divine Revelation in the Scriptures and the
mind then is more fully able to bring about an understanding through words and propositions.
This is what will be referred to as the Catechetical Synthesis. This, it will be argued, is essential
if the aim and mission of catechesis is to be accomplished.
1.2 Nature and Purpose of Catechesis
The New Testament speaks of the instruction of believers in the faith - katekhein - “to
instruct orally” or “to resound.” Both Luke the Evangelist and Paul of Tarsus used this word
most frequently. Luke wrote his Gospel to hand on to Theophilus the truths in which he had
been “instructed;” and he spoke of Apollo who had been “instructed in the way of the
Lord.” Paul preached in the churches so as to “instruct his hearers.” The Church has continually
echoed and given instruction in the saving message of salvation to the world. Catechesis was
preceded by an initial proclamation of the Gospel message (the kerygma) to non-believers.
Following an initial conversion a person was baptized as a result of accepting the Gospel
message. These believers were then instructed in the ways of faith. This is known as catechesis
proper. John Paul II wrote of the meaning and centrality of catechesis in his Apostolic
Exhortation, Catechesi Tradendae:
Quite early on the name of catechesis was given to the whole of the efforts within the Church to make
disciples, to help people to believe that Jesus is the Son of God, so that believing they might have life in
His name, and to educate and instruct them in this life and thus build up the Body of Christ. The Church
has not ceased to devote her energy to this task.

Catechesis, from the beginning, has been aimed at making disciples and deepening that life
through the continual proclamation of the Apostolic kerygma (i.e., the truths in the Apostles
Creed) calling believers to repentance and instructing them in the plan of God. This proclamation

2

Thomas Aquinas, Quaestiones Disputatae de Veritate, q. 2 a. 3 arg. 19.
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was a belief and a way of life and not merely a set of teachings. The Christian way of life takes
on a new form because one was not only giving assent to the teachings of the teacher but was
giving oneself to that teacher. Catechesi Tradendae mentions the specific character of
catechesis:
Thus through catechesis the Gospel kerygma (the initial ardent proclamation by which a person is one day
overwhelmed and brought to the decision to entrust himself to Jesus Christ by faith) is gradually
deepened... All this is no less evangelical than the kerygma, in spite of what is said by certain people who
consider that catechesis necessarily rationalizes, dries up and eventually kills all that is living, spontaneous
and vibrant in the kerygma. The truths studied in catechesis are the same truths that touched the person's
heart when he heard them for the first time.

Catechesis therefore, is a further explanation and amplification of the kerygma. It has as its
constant aim that of discipleship and forming in believers a deeper awareness of the Word of
God by teaching the believer the way of Christ and His Church so as to develop an ever
increasing maturity in faith united and transformed in Jesus Christ.
A clearer understanding of the particular character of catechesis arose after the Second
Vatican Council. Pope John Paul II said it consisted of a twofold character: 1) [M]aturing the
initial faith and 2) [O]f educating the true disciple of Christ by means of a deeper and more
systematic knowledge of the person and the message of our Lord Jesus Christ.” Catechesis
became more clearly understood as a “moment” (something of enduring value and significance)
within the Church’s mission to evangelize. As will be demonstrated in Chapter Three, the term
catechesis was understood almost exclusively from an intellectual perspective from the
Protestant Reformation to the Second Vatican Council. It was seen as an exposition of doctrinal
truths to be known and not within its essential broader context of the proclamation of the
kerygma and a discipleship into the Christian life. Pope John Paul II continues:
Since catechesis is a moment or aspect of evangelization, its content cannot be anything else but the content
of evangelization as a whole. The one message - the Good News of salvation - that has been heard once or
hundreds of times and has been accepted with the heart is in catechesis probed unceasingly by reflection
and systematic study, by awareness of its repercussions on one’s personal life - an awareness calling for
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ever greater commitment...

Catechesis is a constituent element in the Church’s mission to evangelize and is understood to be
essential in the transmission of the message and content of the deposit of faith. This
comprehensive understanding of catechesis has returned to that of the Patristic Period which
always saw catechesis as an ever deepening encounter with the person of Christ. Through this
encounter conversion takes place and a real transformation of the believer occurs. Catechesis,
therefore, is much more than mere instruction in the doctrines of faith but has as its task to make
disciples and initiate believers into the mysteries of redemption fulfilled in Christ and continued
through the work and life of the Holy Spirit in the Church. The next step is to examine how
catechesis functions among adults and children.
1.3 The Catechesis of Adults and Children
Since the time of the New Testament, catechesis has largely been aimed towards adults.3
This is especially true because the aim of evangelization is the assent of faith to the person of
Christ which is characteristically an adult action. The General Directory for Catechesis speaks of
how this takes place at every level of a person’s existence:
In his interior life of adoration and acceptance of the divine will, in his action, participation in the mission
of the Church, in his married and family life; in his professional life; in fulfilling economic and social
responsibilities.4

In addition, catechesis aims to bring about an initiation into and commitment by the believer to
the sacramental and moral life fostered through prayer. This is something that characteristically
takes place most fully in the life of an adult who has reached a greater chronological maturity in

3

Johannes Hofinger, Evangelization And Catechesis: Are We Really Proclaiming The Gospel?, (New York, Paulist
Press, 1976), 16-27.
4
Congregation of the Clergy, General Directory for Catechesis, Vatican Website,
http://www.vatican.va/roman_curia/congregations/cclergy/documents/rc_con_ccatheduc_doc_17041998_directoryfor-catechesis_en.html, para. 55.
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faith.5 Paul Van Geest wrote about the catechesis received after adult Baptism:
Post-baptismal catechesis was...directed at the explanation of what had been experienced during the rituals
performed [without seeking to exhaust the mysteries experienced]...explanation followed 'experience'.
Depending on knowledge and giving account of what is believed, these followed the 'emotion' of the
invisible reality that had been experienced through symbols and rituals derived from everyday life. 6

One’s encounter (experience) of the Faith is an initial phase for the believer. A further
explanation of the mysteries for deeper understanding is known as mystagogical catechesis.
Mystagogical catechesis should always elaborate on the experience or encounter of faith and lead
one to a more complete knowledge and understanding of God who is Father, Son and Holy
Spirit. Pope Benedict XVI speaking about mystagogical catechesis said:
That is why, in the Church's most ancient tradition, the process of Christian formation always had an
experiential character. While not neglecting a systematic understanding of the content of the faith, it
centered on a vital and convincing encounter with Christ, as proclaimed by authentic witnesses. It is first
and foremost the witness who introduces others to the mysteries. Naturally, this initial encounter gains
depth through catechesis...7

From the beginning, conversion and catechesis for discipleship have been linked and understood
as being continually open to fostering in the disciple that which is a “permanent dimension of
Christian existence.”8
The catechesis of children aims to accomplish the same objectives as adult catechesis
with one exception: the developmental readiness of the believer. Adults, when receiving
baptism, are consciously making a full commitment of faith to Christ as a response to being
evangelized and receiving and assimilating the Gospel message. Infants and young children,

5

While it is common that Christian maturity grows with age, the Catechism makes an important distinction from St.
Thomas Aquinas in Paragraph 1308 with this important qualification: “Age of body does not determine age of soul.
Even in childhood man can attain spiritual maturity”. Thomas Aquinas, Summa Theologiae Part III, Question 72,
Article 8, Objection 2. Accessed on November 18, 2017. http://www.newadvent.org/summa/4072.htm
6
Paul, Van Geest, Seeing through the Eyes of Faith: The Mystagogy of the Church Fathers, (Leuven: Peeters
2016),12-13.
7
Pope Benedict XVI, Apostolic Exhortation on the Eucharist As The Source and Summit of the Church’s Life and
Mission Sacramentum Caritatis (22 February 2007), para. 64, at The Holy See. www.vatican.va.
8
Alfonso Nebreda, “Living Faith: Major Concern of Religious Education,” Pastoral Catechetics ed., Johannes
Hofinger and Theodore Stone, (New York: Herder and Herder, 1964), 125.
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however are not developmentally able to make a personal commitment of faith at the time of
their baptism. It is the personal faith commitment and promise of the parents that enable the
child to receive Baptism. Johannes Hofinger, a renowned catechetical leader of the twentieth
century, wrote:
[The] catechesis of children in all of its forms--in the family, parish and school alike-- is intended to help
children to understand and appreciate the special love of God they received as infants and to respond to this
love by a Christian life arising from their own commitment...It is by means of this catechesis that the first
actual faith of the child is aroused and step by step is brought to maturity. 9

Faith is both a gift that is received by adults and children as well as an assent or a response to
that gift on the part of the believer. Adults and children, according to their developmental
maturity, grow in this assent of faith, which is a continual and gradual process since faith is
living and active. 10 It is imperative that catechesis today not only be communicated in
propositions or formulas but should consist of a formative dimension fostering a personal
response to participation in the Christian life. Children (and adults alike) need to have their faith
awakened through the proclamation of the Good News. Furthermore, a sense of curiosity and
mystery (wonder) needs to be fostered by the whole Christian community - parents, parish and
school. The aim is to not merely knowledge about God but to more fully know God in a
personal manner so Christians, young and old, may be transformed by the person of Jesus Christ.
The unity of the Christian message and a knowledge of the Son of God, Jesus Christ, is
the goal of catechesis for both adults and children. Josef Jungmann, liturgical and catechetical
scholar, quotes from a pastoral letter to catechists written by Cardinal Suhard (Archbishop of
Paris) of the vital importance of transmitting the faith holistically:

9

Johannes, Hofinger. Evangelization & Catechesis: Are We Really Proclaiming The Gospel?, (New York, Paulist
Press, 1976), 126.
10
Vatican, Catechism of the Catholic Church, 2nd ed. (Washington, D: United States Catholic Conference, 2000),
Para. 1308 says “Many children, through the strength of the Holy Spirit have received and bravely fought for Christ
even to the point of shedding of their blood.”
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Catechists and Christian teachers must never be allowed to make the mistake of presenting the Christian
faith in isolated pieces. Do not dismember your message on the pretext of logic or necessity...Do not kill it
by triviality. Go straight to the heart of the mystery. Do not hold back souls without cause but plunge them
straight into the life of Christ and of the Church.11

Suhard understood the heart of catechesis was and is to lead the baptized more deeply into the
Christ’s paschal mystery - his life, death, resurrection and ascension, which is the full revelation
of the Father’s plan for humanity. Johannes Hofinger confirmed this when he wrote: “The goal
of religious instruction (catechesis) is religious living, or, even better, full initiation into the
mystery of Christ.”12 If catechesis is to be holistic and integral it cannot stray from its essential
mission and purpose to proclaim, celebrate and live the Good News of God’s plan of salvation
revealed fully in Christ. Characteristics inherent in the nature of all catechetical activity are to be
present if the faith is to be integrally transmitted. The foundation of all catechesis is its
Trinitarian nature that is integrated into all holistic catechetical activity.
1.4 The Trinitarian Nature of Catechesis
Catechesis by its very nature and identity is rooted in the mystery and life of the Holy
Trinity. The Trinity is the central mystery of the Christian religion and the foundation of all
catechesis. 13 Henri de Lubac stated that man is “destined to live eternally in God, to enter into
the inner movement of the Trinitarian life and to bring all creation along with him.” 14 Catechesis
always aims to lead one to life with God. The United States Bishops have emphasized that
Divine Revelation has a Trinitarian character and how catechesis is to lead all to “share in a

11

Josef Jungmann, Announcing the Word of God, (New York: Herder and Herder, 1967), 15.
Johannes Hofinger, The Good News and Its Proclamation, (Notre Dame: University of Notre Dame Press, 1968),
23.
13
Vatican, Catechism of the Catholic Church, 2nd ed. (Washington, DC: United States Catholic Conference, 2000),
para. 234.
14
Henri De Lubac, “Internal Causes of the Weakening and Disappearance of the Sense of the Sacred,” Josephinum
Journal of Theology Vol. 18, No. 1, 2011, 42.
12
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Trinitarian communion.”15 The Profession of Faith is inherently Trinitarian. The General
Directory of Catechesis affirms this:
The Word of God, incarnate in Jesus of Nazareth, Son of the Blessed Virgin Mary, is the Word of the
Father who speaks to the world through his Spirit...The Christocentricity of catechesis, in order of its
internal dynamic, leads to confession of faith in God, Father, Son and Holy Spirit16

The belief of one God in three divine persons is fundamental to all that the Church holds to be
true and is the foundation of the nature of the proclamation and transmission of the content of the
faith. Catechesis has always sought to safeguard against a false understanding of this
foundational truth. The Catechism of the Catholic Church declares that the Holy Trinity is
indispensable to the reception of the Gospel message and the conversion of believers:
It is therefore the source of all the other mysteries of faith, the light that enlightens them. It is the most
fundamental and essential teaching in the “hierarchy of the truths of faith”. The whole history of salvation
is identical with the history of the way and the means by which the one true God, Father, Son and Holy
Spirit, reveals himself to men” and reconciles and unites with himself those who turn away from sin.”17

The Trinity is central to each dimension of the faith - its doctrine, liturgical worship and practice,
the moral life and prayer. When Christ is proclaimed and the Gospel is made known the
Trinitarian life of God is communicated. The revelation of Christ makes the Trinity accessible.
Catechesis therefore by its nature is Trinitarian and Christocentric.
1.5 The Christocentric Nature of Catechesis
Jesus Christ, the second person of the Holy Trinity, is the center of the divine salvific plan for
humanity. The Word who became flesh in human history reveals the fullness of revelation.
Marc Ouellet wrote:
All the human events of his [Christ’s] life are an alphabet for spelling out the love of the Father, Son, and
Spirit. When Jesus was born from the Virgin, his eternal birth from the Father’s love was expressed. When
he prayed and worshipped with his intimate “Abba,” people were utterly impressed and even scandalized

15

United States Catholic Conference of Bishops, Summary of the National Directory for Catechesis. (Washington,
DC: United States Catholic Conference Conference of Bishops, 2005), 15.
16
Congregation for the Clergy, General Directory, 99.
17
Vatican, Catechism of the Catholic Church, para. 234.
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by his daring familiarity with God. When he worked as a humble carpenter and later on as a preacher, he
revealed that Trinitarian love is Word and deed.18

All catechesis is directed to Christ and reflects back to Him. The fundamental goal of all
catechetical activity is to “present Christ and everything in relation to him.”19 Catechesis is
incomplete if it is not in relation to the person and teachings of Christ. The Catechism of the
Catholic Church echoes John Paul II when it affirms how Christ is the heart of all catechetical
activity:
At the heart of catechesis we find, in essence, a Person, the Person of Jesus of Nazareth, the only Son from
the Father...who suffered and died for us and who now, after rising, is living with us forever. To catechize
is ‘to reveal in the Person of Christ the whole of God’s eternal design reaching fulfillment in that Person’.20

Catechesis must always to be centered in Christ. If not centered in Christ all doctrines of faith
lose their ability to reach the hearts of the faithful. John the Evangelist wrote: “The Son of
God...loved me and gave himself for me.”21 What is proclaimed and taught in catechesis is a
living and beating heart - Jesus Christ who loves us and saved us. 22 Catechesis, which teaches
doctrine (truths of the faith), is essentially teaching the person of Christ so one may not only
come to know more about Christ but actually come to know Him in a real and personal way.
The General Directory for Catechesis states:
It is the task of catechesis to show who Jesus Christ is, his life, and ministry, and to present the Christian
faith as the following of his person...Jesus Christ is the fullness of Revelation [and] is the foundation for the
‘Christocentricity’ of catechesis: the mystery of Christ, in the revealed message, is not another element
alongside others, it is rather the center from which all other elements are structured and illuminated.23

Catechesis therefore is constantly directing believers to Christ and revealing the truths of the
faith in the person of Christ who came to save and redeem us from sin and unite us with the
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Father. The General Directory for Catechesis makes clear that catechesis is “essentially a
trinitarian christocentricity.” 24 Additionally, the Directory affirms: “every mode of presentation
must always be christocentric-trinitarian: ‘Through Christ to the Father in the Holy Spirit.’”25
This mode of presentation is essential in order for catechesis to retain its proper character. It is
through the announcement of the Gospel which is a revelation of the life of God who is Father,
Son and Holy Spirit that one comes to conversion26 in Christ. Through Baptism one is made a
child of God and a partaker of the divine nature of Christ. 27 In the case of children it is the faith
commitment of the parents into which children are baptized. The parents give their assent of
faith in Christ promising before God and the assembly gathered to raise their child in the ways of
faith. A person who is baptized becomes a member of God’s family, the Holy Catholic Church.
The Church has been sent to the ends of the earth to proclaim the Gospel of Jesus Christ so as to
gather all nations together into God’s family and make known all that has been entrusted to Her.
1.6 The Ecclesial Nature of Catechesis
Catechesis by its nature is an ecclesial action proclaimed and mediated through the Catholic
Church, which has been given the authority by Jesus Christ to safeguard the deposit of faith and
make it known to the world. 28 The Catholic Church teaches that God the Father from all eternity
creates and calls mankind to Himself. The Catechism of the Catholic Church affirms that God:
[C]hose to raise up men to share in his own divine life, to which he calls all men in his Son. ‘The
Father...determined to call together in a holy Church those who should believe in Christ.’ This ‘family of
God’ is gradually formed and takes shape during the stages of human history, in keeping with the Father’s
plan.29
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The mission of Christ and the Holy Spirit is brought to completion, then, in the One, Holy,
Catholic and Apostolic Church.30 The Church protects and guards the deposit of faith making
Her therefore the subject of catechesis. 31 She is the vehicle to gather humanity into a single fold
under the leadership of Jesus Christ and his successors, the popes. Jungmann wrote: “the
Church’s sole desire is to bring those who belong to her close to Christ.”32 Jesus said: “When I
am lifted up from the earth I will draw everyone to myself.” 33 It is on behalf of Christ and His
Church that the work of catechesis is carried out. Pope Paul VI affirmed how the Church is the
source of renewal and God’s very life which He entrusted to Her:
The Church is the depository of the Good News to be proclaimed….It is the content of the Gospel, and
therefore of evangelization, that she preserves as a precious living heritage, not in order to keep it hidden
but to communicate it.34

The General Directory for Catechesis gives specific focus to the local church, the parish, as an
instrument of catechetical formation: "The parish is, without a doubt, the most important locus in
which the Christian community is formed and expressed." 35 Catechesis, therefore, is essential to
the life and growth of the Church. Thus, the content of catechesis is the living and saving
message of Christ, the fullness and fulfillment of the Father’s plan.
The announcement of the message of salvation should always be within the context of the
Church in order for the depository of the Good News to be presented whole and entire with
complete integrity. 36 The Church is the vehicle for transmitting Christ in and through the
sacraments. The sacraments are the privileged places of encountering the Lord Jesus. The
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presentation and handing on of this Good News is not an event but a process that is continuous,
incremental and life-long. The very reason for the Church’s existence is to evangelize and draw
all of humanity into one family making the saving message of Christ and His teachings known.
1.7 The Role of Evangelization in Catechesis
Evangelization comprises the rich and diverse activities in the ongoing process of making
disciples and drawing them deeper into the life of Christ. It is the proclamation and testimony of
the Good News of Jesus Christ.37 The role it plays within the catechetical activity of the Church
is essential not only when making known the Gospel to unbelievers but also to those who are
disciples. Pope Paul VI wrote: “She [the Church] exists in order to evangelize, that is to say, in
order to preach and teach, to be the channel of the gift of grace…” 38 Evangelization is an
ongoing process which consists of many elements including: renewal of humanity, witness,
explicit proclamation, inner adherence, entry into the community, acceptance of signs, and
apostolic initiative.39 The call to repent and be baptized makes individuals adopted daughters
and sons of God.40 Scripture testifies that each person becomes an heir of Christ through
baptism. 41 It is clear from the Scriptures and documents of early Church Fathers that the
encounter with the person and message of Jesus Christ (through preaching and witness) was what
inspired so many to follow Christ. Christ commissioned His apostles “to make disciples, to
baptize and to teach all that he had commanded.”42
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Christ’s commission clearly had an important catechetical dimension. The first step of
Christ’s command is to “make disciples” ( mathetes) by announcing the kerygma (the basic
Gospel message). It was then that He told them to “baptize” which inserts women and men into
the mystery of Christ and bestows His very life of grace upon the believer. Finally, He told His
apostles to teach ( didaskontes meaning teaching) them to observe all that He had commanded.
After the initial announcement and acceptance of the glad tidings of Jesus Christ, the Anointed
One, Savior and Messiah, a time of instruction followed.43 The General Directory of Catechesis
gives a comprehensive understanding of evangelization: “Proclamation, witness, teaching,
sacraments, love of neighbor: all of these aspects are the means by which the one Gospel is
transmitted and they constitute the essential elements of evangelization itself.” 44 Evangelization
preceded further explanation of the Gospel message, which the Second Vatican Council saw as
having the purpose of “arousing...the beginning of faith.”45 Although evangelization is important
before a further explanation of the Gospel, what follows the initial evangelization is a catechesis
that instructs the believer more fully into the Paschal Mystery of Christ through preaching,
teaching and participation in the liturgical life. When the starting point is the sacred liturgy, this
is also known as “mystagogy” which has a primary role in integral and holistic catechesis
today. 46 Catechesis proclaims and communicates not only the truths of the faith but it aims to
touch the heart of believers so that Christ will affect the whole of a person’s life. Pope Paul VI
wrote about the necessary link between evangelization and catechesis when he said: “The role of
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evangelization is precisely to educate people in the faith in such a way as to lead each individual
Christian to live the sacraments as true sacraments of faith - and not to receive them passively or
reluctantly.”47 Evangelization thus continually prepares the heart to encounter Christ in the
concrete signs of the sacraments and that bestows upon believers God’s very life. Catechesis in
turn instructs believers more deeply in that life. It is the consistent mission of the Church to
evangelize non-believers and believers alike and fulfill the task of catechesis leading those who
have given an assent of faith to Christ more deeply into an understanding and participation in
that life.
1.8 Catechesis within the Church’s Mission to Evangelize
Catechesis is intimately linked to evangelization and must always be understood as more
than the exposition of doctrinal truths but as an essential “moment” of evangelization. While
Catechesis primarily instructs and deepens the initial proclamation to believers it aims at making
and forming committed disciples who follow Jesus Christ.

The 1971 General Catechetical

Directory argues for both evangelization and catechesis in handing on the faith:
[E]vangelization can precede or accompany the work of catechesis proper. In every case, however, one
must keep in mind that the element of conversion is always present in the dynamism of faith, and for that
reason any form of catechesis must also perform the role of evangelization.48

Furthermore, Pope Francis wrote about the centrality of the kerygma in all catechetical efforts
when he said:
All Christian formation consists of entering more deeply into the kerygma, which is reflected in and
constantly illuminates the work of catechesis, therefore enabling us to understand more fully the significnce
of every subject which the later treats.”

Evangelization and catechesis while distinct must not be seen as completely separate stages in
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the process of a believer’s conversion. THe kerygma, because it is fundamental to making known
God’s self-revelation and the salvation of humanity, must always be ingegral to catechesis.
Therefore, catechesis should always have an evangelizng dimension as a part of proclaiming the
Good News of Jesus Christ and the truths of the Faith. The catechesis of adults and children
should constantly be fostering continual conversion of the believer. Conversion in Christ is the
result of effective evangelization and catechesis.
The 2007 Synodal gathering of bishops in Rome met to discuss “The Word of God in the
Life and Mission of the Church” asserted that mystagogy is a preferred method for catechesis,
particularly of the Eucharist. It is a further proclamation of the paschal mystery and an unfolding
of the sacred mysteries in the Scriptures that are expressed in the Holy Mass through liturgical
signs and symbols used to celebrate the Christian life. Pope Benedict XVI wrote that
mystagogical catechesis must do three things:
1) It interprets the rites in the light of the events of our salvation, in accordance with the Church's living
tradition. 2) [It] must also be concerned with presenting the meaning of the signs contained in the rites. 3)
[It] must be concerned with bringing out the significance of the rites for the Christian life in all its
dimensions – work and responsibility, thoughts and emotions, activity and repose.49

Each Christian community therefore, is called to be a place where people can be taught about the
mysteries celebrated in faith. Mystagogy brings about a deeper understanding of the faith
especially as it is made present in the liturgy. It is using the sacraments and liturgy as the
starting point for the Scriptures. The sources of faith are also a key component of catechesis.
1.9 The Source of Catechesis
The Church teaches that Jesus Christ is the “living source”50 of catechesis. This Word,
who is Jesus Christ, is revealed, transmitted and handed on as Divine Revelation. Sacred
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Scripture and Apostolic Tradition are the wellsprings of all evangelization and catechesis. The
General Directory for Catechesis quotes Pope John Paul II:
Catechesis will always draw its content from the living sources of the word of God transmitted in Tradition
and the Scriptures for sacred Tradition and sacred Scripture make up a single deposit of the word of God,
which is entrusted to the Church.51

The Directory goes on to say: “Tradition, Scripture and the Magisterium, all three of which are
intimately connected, are ‘each according to its own way,’ the principal sources of catechesis.” 52
Sacred Scriptures and Apostolic Tradition are guarded and continually interpreted by the
Magisterium, the living teaching authority of the Church. Eugene Kevane wrote:
[T]he deposit is a teaching entrusted to living teachers, and not something like diamonds or gold bars
deposited in an institution of trust. The use of the word exemplifies the way the sacred writers elevate
natural human speech to express the higher truths of revelation.53

It is the continual task of evangelization and catechesis to announce, proclaim and teach what has
been revealed. The Word of God is Jesus Christ who reveals Himself through the living
Tradition and the sacred written word. It has a transforming power to renew creation and move
human hearts for the participation in the Christian life. The General Catechetical Directory
insists on the Church’s role of proclaiming the deposit of revelation which “strives until the
consummation of the world to transmit, explain, and interpret this Word in a lively manner for
the peoples of every culture and for men of every condition.” 54 It was the Second Vatican
Council that sought to unify the teachings of the Councils of Trent and Vatican One through
communicating that Sacred Scripture is not only a deposit of truths but the revelation of Him
who is truth - Jesus Christ.
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In addition to the Word as the principal source of catechesis there are other key sources
named by the General Directory for Catechesis. These are subsidiary sources that support and
affirm the teachings of the Faith as well as fostering participation in the Christian life. A few
examples include: the witness of the saints, the liturgical texts of the Church, the teaching of the
Fathers of the Church, Magisterial documents and decrees of Ecumenical Councils. 55 Since
these sources are derived from the primary source of Divine Revelation - the Word of God, Jesus
Christ - they carry with them a dynamism which engages the believer and draws him ever more
fully into an active and conscious participation in the Christian life. The primary and subsidiary
sources are essential for the holistic and organic presentation of the kerygma and the entire
content of the Faith.
The Faith with its many aspects is nevertheless singular in its nature. John Paul II
affirmed in the Apostolic Constitution Fidei Depositium that the Catechism of the Catholic
Church: “is a statement of the Church’s faith and of Catholic doctrine, attested to or illuminated
by Sacred Scripture, the Apostolic Tradition, and the Church’s Magisterium.” 56 It is not merely
a series of doctrines but a single “statement of the Church’s faith” 57 and a living thing. The
object of catechesis is to bring about a personal communion with Jesus Christ to believers and to
provide “integral Christian formation” 58 to all the faithful so that the faith may be present whole
and entire. It needs to be understood as a unified whole.
The General Directory for Catechesis has identified six necessary responsibilities or
tasks of catechetical activity: knowledge of the faith, education in the liturgy, moral formation,
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prayer, community life and missionary outreach. The first four are directly connected to the
Christians response to being initiated into the Christian life - the faith professed, celebrated, lived
and prayed.59 In addition to these four foundational dimensions also fundamental to catechesis is
the formation of believers into the Christian community and the cultivation of a missionary
spirit.60 These six tasks should be presented in a manner which engages the entirety of a
person’s life.
1.10 Summary
In order to accomplish this goal of intimacy with Jesus Christ, the presentation of the
faith must: 1) Be faithful to the nature of catechesis and its role within the evangelizing mission
of the Church; 2) Come from the living source of the faith, Jesus Christ as it is communicated
most especially in Scripture and Tradition; and finally, 3) Incorporate the essential tasks of the
Faith which catechesis forms in the individual believer. These three components of presenting
the Faith are fulfilled through an anthropological means of human learning involving the body,
heart and mind. It is a “catechetical synthesis” of these three elements that is necessary for the
faith to be presented in a holistic and integral way. A catechesis that integrates the whole person,
body, heart and mind, fosters the development and the maturity of the believer. The aim of
catechesis is both to make disciples and teach believers in the ways of faith so they may be
transformed by the saving message of the Gospel and participate in the Christian life. Catechesis
by its very nature is Trinitarian, for the whole Christian message has the Trinity as its foundation.
The person of Christ is at the heart of what catechesis transmits and should always be central to
the content and formation of believers. Catechesis is also ecclesial in nature because the Gospel
has been entrusted to the Church to proclaim and transmit its saving message. Catechesis is an
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especially important moment within the Church’s mission to announce and make known the
Gospel. The evangelization of the Christian message should always be closely tied with the
continued instruction of and formation in the faith. Finally, the message communicated in
catechesis is rooted in the living source, Jesus Christ, and those essential sources of the liturgy,
the saints and the continual Apostolic teachings over the centuries.
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Chapter 2
Catechesis in the First 1300 Year of the Church

2.1 Catechesis in the First Millennium
Catechesis is by its nature rooted in the Holy Trinity, centered on Christ and arises from
the ecclesial community. It has consistently, with varied degrees of success, made disciples
through the announcement of the Gospel and initiation in and instruction of the truths and life of
Christ. This was done best when the faith was presented through an integrated process involving
the senses, heart and intellect. For over a millennium the faith was witnessed and made known
through the assimilation of the faith to the whole person. The liturgy, Sacred Scripture and
witness of fellow believers were central to a person's encounter with God. This chapter will
explore how the teachings of Christ and His Church were transmitted in the first thirteen hundred
years of Christianity. Although the primary audience for which the faith was transmitted for the
first six centuries were directed toward adults, this chapter will also address how children were
catechized and initiated into the Christian life.
2.2 From the Time of Christ to the Second Century: Person-to-Person
Catechesis during this period established that God Himself, in the person of Christ Jesus,
was announcing and instructing humanity in the mysteries of the Kingdom of God. There are
many examples of catechesis in the New Testament which give insight into the process of
catechesis. For example, in the Acts of the Apostles, Peter had two such experiences with new
believers. 61 In both cases there were individuals seeking to receive understanding with regard to
a religious encounter they had experienced (the hearing of the glad tidings of Jesus Christ and

61

See Acts 2: 1-41 and Acts 10:1-11:18. Also see Acts 8:9-13 where Philip baptizes the Ethiopian.

23

how He was the Messiah). Paul of Tarsus spoke to the church in Rome about the “pattern of
teaching” they were given. 62 This pattern was understood to be the apostolic creed and the rule
of faith. Eugene Kevane wrote:
The apostolic faith always has had one and the same doctrinal substance, the confession of Jesus as the
Lord, set in a characteristic Trinitarian form because the one who is our Lord is the eternal Son of God.
This apostolic profession of faith is a typon didaches, a pattern of doctrine, a content and norm for
catechetical teaching.63

The catechesis of the early Church was the proclamation of the teachings of the apostles and its
good news was originally transmitted through word of mouth and directed primarily to adults.64
It was the preaching of Christ as the fulfillment of the law and the prophets. The response of
persons who heard this message was one of sincere repentance and acknowledgment of Christ as
Messiah and Savior. Baptism into the Christian community followed. Through baptism and the
participation of the sacred mysteries of our Lord in the Eucharistic celebration believers were
nourished in the Christian life. Through the Christian community they continued to grow in their
understanding of God’s plan for their new life in Christ. Baptism and the liturgy were the central
means of insertion into the Christian life.
There is evidence of a primitive catechesis in the Epistle to the Hebrews which consisted
of the following elements: repentance, faith in God, Baptism, imposition of hands, resurrection
of the dead and eternal judgement.65 Paul of Tarsus spoke to those at the Areopagus of the
Gospel of the uncircumscribed which consisted of the following aspects: that there is one God
who is the creator of heaven and earth; the condition to reject all forms of idolatry and the call
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for repentance. 66 Both the primitive catechesis and that of Paul were centered on Christ
engaging both the heart and the mind through the senses.
The means of evangelization by which people came to believe in the Gospel was initially
through the engagement of their senses: hearing and seeing what God was doing in their own
lives and the encounter of Him in the Sacraments of Baptism, Confirmation and the Eucharist.
Simultaneously, in many cases, the proclamation of the Scriptures engaged their hearts and they
were captured by the truth, goodness and beauty of the Gospel message. Finally, it was their
further understanding of what they had encountered through their bodily senses and hearts that
their minds longed to understand and know more in order to live the Gospel life and in turn share
it with others. The engagement of all three of these human dimensions - body, heart and mind 67 is the aim and purpose of a catechesis that is integral to the whole person and presented in a
holistic manner. Although catechesis was directed towards adults as the primary means of the
transmission of the faith, the catechesis of children in the early Church was also practiced.
2.3 The Catechesis of Children in the Early Church
In the early Church, adults were the primary audience to which the Gospel was
proclaimed. Children, however, were not absent from catechetical activity as the letters of St.
Paul to the Ephesians and Colossians each suggest. W.A. Strange wrote:
The mention of children in Colossians and Ephesians is not only an acknowledgment that children were
attending worship...but also that there were instruction and teaching included specifically for them. It
seems likely that what was said in Colossians and Ephesians would be copied by those who taught the
congregations on other occasions - the prophets, evangelists, pastors and teachers mentioned in Eph. 4:11 and we can imagine such ministers themselves addressing part of their message to children.68
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The letters of Paul give us evidence that “there were at least some Christian congregations where
children were directly taught and encouraged alongside the adults during the course of the
church’s meeting for worship.”69 Paul also fostered the use of the home and the gathering of
families for worship, prayer and fellowship as a core strategy to spreading the Gospel. Thomas
Knieps-Port le Roi observed: "Most probably the conversion of an entire household and the
consequent formation of a house church formed a key element in Paul's strategy to spread the
Gospel.”70 Eventually, however, the predominant practice of transmitting the faith to children
happened in the household and not when people gathered for liturgy and worship. Strange
wrote:
It was acknowledged that much of their (children’s) nurture in the Christian faith would happen in the
home and Ephesians in particular mentions the father's role in this respect: 'Fathers, do not goad your
children to resentment but bring them up in the discipline and instruction of the Lord (Eph. 6:4)’."71

Paul’s letter to Timothy speaks of a mother’s role in the transmission of the faith: "Salvation for
the woman will be in the bearing of children, provided she continues in faith, love, and holiness,
with modesty (1 Tim. 2:15).” W.A. Strange argues that both Paul and Luke affirm Mothers as
having a specific role in the catechesis of their children. He asserts that they should: “extend to
bringing them up in the faith and teaching them to know and love the Scriptures, and perhaps
especially so if her husband was an unbeliever (2 Tim. 1:5, 3:14 and Acts 16:1).” 72 In the post
New Testament writings, primarily of John Chrysostom (347-407), Archbishop of
Constantinople and Augustine (354-430), Bishop of Hippo the teaching and religious formation
of children was to be carried out in the home. This will be discussed extensively in Chapter Five.
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Both father and mother were involved in the education of the faith of their children. The
Didache, written in the first century by the apostles73 called for parents: “...to bring them
[children] up in the fear of the Lord.”74 Polycarp, a bishop who was personally discipled by John
the Evangelist, wrote of the role of husbands: “[to] educate the children in the education of the
fear of God.”75 There is little mention of the catechesis of children after the Patristic Era (second
through fourth centuries) until the Protestant Reformation. The assumption was that the
transmission and initiation of the faith took place in the home and in the public celebration of the
Christian mysteries (Baptism, Confirmation and the Eucharist). Leonardo Franchi noted:
There is a congruence between the Jewish notion of children’s religious formation and the approach
adopted in the early Church. What they have in common is a set of processes centered on the home and the
synagogue/Christian community with no division between the notion of education and religious learning. It
is reasonable to suggest that the children of the first Jewish converts to Christianity continued to attend
these schools and received supplementary instruction on the Christian Gospel at other times.76

Patristic texts that survived from this period provide a glimpse of how the Christian faith
was passed on and what practices were central to the Christian communities of the early Church.
These texts include The Didache, the writings of Ignatius of Antioch (35 - 108) and of Justin
Martyr. The Didache was a quasi-manual for church leaders in transmitting and living the
foundational message of Christianity. The first part of the text consisting of sixteen chapters
makes clear the Doctrine of the Two Ways 77 and the Gospel admonition of the twofold
commandment of love (God and neighbor). It then continues on to describe avoiding sin as well
the importance of baptizing new Christians. 78 While its instruction is not entirely dogmatic, it
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gives basic elements of what is to be believed and followed. The Didache also specifically
asserts that new believers ought to have renounced any form of a pagan life. Ignatius of Antioch,
who was believed to be a disciple of John the Evangelist, wrote seven letters to the faithful
teaching them the kerygma and counseling them to hear Christ’s successors as the voice of
Christ.79 Ignatius also gave counsel in his letters to be faithful to the bishop in the same manner
they were faithful to Christ in order to encourage these churches to remain united upon the
Church Christ founded. 80 His catechesis served as a firm witness of the revelation of Jesus
Christ. It also testified to the flock through faithfulness to Christ’s visible representatives (the
bishops, priests and deacons), as well as the sacramental life (Baptism and the Eucharist). 81
Justin Martyr, a philosopher and apologist of the second century, wrote works defending the
Christian faith. He wrote about those seeking baptism and what they needed to do to prepare for
it.82 Another important figure in the early church was Irenaeus of Lyons (130-202) who
contributed significantly to the spreading of the faith and wrote a manual regarding one’s
preparation into the Christian community and way of life. He penned the following to Marcianus
whom he was catechizing and preparing for baptism: “We send you as it were a manual of
essentials, that by little you may attain too much, learning in short space all the members of the
body of the truth, and receiving in brief the demonstration of the things of God.”83 Biblical
Narration was a key means of transmitting the faith to believers.
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2.4 The Role of Biblical Narration in Catechesis
Communicating the story of salvation to new believers was a primary method of
initiating them into the faith and a common practice during the Patristic period. Augustine of
Hippo (354-430) explicitly speaks of the method of the “narration.” He wrote to a deacon in
Carthage, Deogratias, about how to tell the story of salvation by saying: “[W]e ought to present
all the matter in a general and comprehensive summary, choosing certain of the more remarkable
facts that are heard with greater pleasure and constitute the cardinal points of history.” 84
Handing on the faith in a manner which conveyed the big picture or the whole plan of God was
instrumental in catechesis. Augustine sought to be aware of the class, education and motives of
the receivers in order that they may best receive the narratio.85 The Fathers of the Church
sought to present the faith in a manner which was unified and one where the believer could
initially understand the whole of the faith as one truth rather than a number of separate truths.
The General Directory for Catechesis says: “In Patristic catechesis, the narration (narratio) of the
wonderful deeds of God and the awaiting (expectatio) of Christ’s return always accompanied the
exposition of the mysteries of faith.” 86 The narration of the wonderful deeds of God was
threefold: a presentation of what God did in the Old Testament, a presentation of the fulfillment
of Christ and His life and concluding with a presentation on what is to come through the life of
the Church.87 Sean Innerst lists the essentials of the narration given to those seeking Baptism:
[A] Christological and ecclesial centrality in the narration, the importance of encouraging moral rectitude in
accord with Church teaching, the alluring mystery and cogency added by the allegorical or typological
interpretation of the letter of the Scriptural story, the importance of enabling the hearer to join his journey
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to that which he sees in the scriptural story, and the ultimate purpose of disclosing the love of God in
Christ.88

It is therefore the narration of the story of salvation that is to be communicated to the faithful in
order that they may grasp God’s plan of salvation for humanity. Typology was the primary
means of interpreting the Scriptures in the Patristic period. Glenn Olson wrote “Typology
expresses the idea that the one God of the universe has been writing into history history’s
meaning.”89 The Old Testament figures and events were seen as a foreshadowing of what was
fulfilled in Jesus Christ in the New Testament.
2.5 The Role of Typology in Catechesis
The primary methods of catechesis in the first few centuries were not only person-toperson but also through a method of oral and narrative instruction. As noted above a significant
means of narrating the message of salvation to catechumens and new believers was through
typology, which views the Old Testament accounts of God’s revelation in relation to its
fulfillment through Christ in the New Testament. John Danielou gave insight to this when he
said: “The Law is a text charged with mysteries, sacramenta, which figuratively reveal to us the
whole plan of the Gospel and the future Kingdom.”90 The Church Father, Hilary of Poitiers, a
pioneer in catechetics in the United States, gives an example of this when he wrote:
Christ...redeems it [the Church] by true authentic prefigurations through the whole course of this world’s
history in the sleep of Adam, in the flood of Noah, in the blessing of Melchisedech and the justification of
Abraham. Everything which Christ would fulfil had then been prefigured since the beginning of the world.
For example, the parting of the Red Sea with the Israelites walking through to the opposite shore on a dry
sea bed is a foreshadowing of the baptism of Christ who frees us from the slavery of sin. 91
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The purpose of typology for new believers was to assist them in understanding how the figures
and events in the Old Testament point to their fulfillment in Christ in the New Testament.
Additionally, it was to show that Christ was the fulfillment of the law and the prophets. J.N.D.
Kelly said: “The importance of the Old Testament as a doctrinal norm in the primitive Church
cannot be exaggerated.”92 Justin Martyr claimed the Old Testament belonged to the Christian
faith.93 The Old Testament prefigured the events in the New Testament. This was not only
helpful to Jews who converted but also Gentile converts who became increasingly more common
and required further instruction and preparation than was needed for Jewish converts. Because
of the Jews’ deep understanding of the Old Testament compared to that of the Gentiles, the
exposition of the Old Testament became even more widely linked to the catechesis of new
believers. Ambrose of Milan when speaking of Baptism said:
Moses held his rod, and led the people of the Hebrews at night in a pillar of light, and in the day in a pillar
of cloud. What is the light but truth, since it sheds a full and open brightness? What is the pillar of light but
Christ the Lord, who scattered the shadows of unbelief, and poured the light of truth and spiritual grace on
human hearts? The pillar of cloud, on the other hand, is the Holy Spirit. The people were in the sea, and the
pillar of light went on before; then the pillar of cloud followed, as if the shadowing of the Holy Spirit. Thou
seest that by the Holy Spirit and by the water he has shown a type of baptism.94

Irenaeus of Lyons gave a defense against the Gnostics who believe that there was an Old
Testament God and a New Testament God. Irenaeus used typology to show the unity of God’s
plan:
For as by the disobedience of the one man who was originally moulded from virgin soil, the many were
made sinners, and forfeited life; so was it necessary that, by the obedience of one man, who was originally
born from a virgin, many should be justified and receive salvation. . . God recapitulated in Himself the
ancient formation of man, that He might kill sin, deprive death of its power, and vivify man.95
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Catechesis has not simply been the conveying of a set of beliefs. Personal witness is a
component of both evangelization and catechesis and thus has an important role in announcing
the Gospel. Catechesis is also an instruction in (echoing of) Christ the Messiah and Savior. Paul
Turner wrote: “...their goal [bishops, priests and deacons] was to persuade, to convince, to invite
belief and to cause those who heard them to reform their lives.” 96 Typology was used to preach
the good news of salvation to believers who were engaged through the hearing of this message
and convinced of it in their hearts. The preaching also fostered an understanding needed to
enrich believers in their life of discipleship. By the beginning of the third century catechesis
became more systematic as a result of the need to organize its teachings and initiate believers
into those mysteries of faith.
2.6 Third to the Fifth Century: Systematic Catechesis
Beginning in the third century the process of initiating and catechizing adults into the
Christian community became more formalized reflecting the Church’s desire to more
systematically order the teachings of the Apostles and their successors. J.N.D Kelly wrote
“Formal creeds, based on the solemn questions and answers at baptism and the elaborate
catechetical instruction which preceded it, were now coming into regular use.” 97 Furthermore,
Kelly wrote:
Synods and councils, particularly the ecumenical Council of Nicea (325), played an increasingly important
role after the middle of the third century, and the reverence paid to the credal statements they promulgated
stemmed from the belief that they bore witness to and made explicit the faith once delivered to the saints. 98
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This model became known as the catechumenate and it was revived by the Second
Vatican Council as the exemplary model of catechesis. 99 Hippolytus of Rome (170-235), bishop,
wrote one of the most detailed manuals of life in the early Church. He introduced a more formal
process for those wanting to enter the Church and become baptized:
Those who come forward for the first time to hear the word shall first be brought to the teachers at the
house before all the people come in. And let them be examined as to the reason why they have come
forward to the faith. And those who bring them shall bear witness for them whether they are able to hear.
Let their life and manner of living be enquired into, whether he is a slave or free.100

He also asserted that: “Catechumens will hear the word for three years. Yet if someone is earnest
and perseveres well in the matter, it is not the time that is judged, but the conduct.”101 Regarding
catechumens’ approaching baptism, Hippolytus advised:
And when they are chosen who are set apart to receive baptism let their life be examined, whether they
lived piously while catechumens, whether “they honoured the widows,” whether they visited the sick,
whether they have fulfilled every good work. If those who bring them bear witness to them that they have
done thus, let them hear the gospel.102

The “Constitutions of the Holy Apostles” was another influential work by Hippolytus
written around 380 gave instruction to the laity, clergy and catechumens. It was considered to be
a book of church discipline, worship and doctrine. Those pursuing admittance as disciples of
Christ and membership in the Christian community went through a process of discernment with
the bishop evaluating each individual’s personal life with his call to live in a manner worthy of
the title Christian. 103 It was common for many to enter into a formal relationship with the
Christian community (what is known as the Rite of Acceptance in today’s catechumenal process)
by pledging their desire to live in conformity with the Gospel. Once they became catechumens
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they were apprentice members of the Christian community. Many during this time delayed
baptism due to the serious consequences of sinning after baptism and the rigorous penances that
were required. 104 The following description of catechesis to catechumens immediately preparing
for baptism illustrates the process:
On the eve of the first Sunday in Lent the candidates for baptism (competentes) separated themselves from
the catechumens as a whole and handed in their names. That Sunday the bishop interrogated the neighbors
of the competentes to find out if they were of blameless moral character. If they were not, their candidacy
was put off. Every morning in Lent, from the first hour through the third, the bishop gave literal and
spiritual exegesis of ‘all the scriptures:’ he also gave teaching about the resurrection and about faith.105

Rudolph Bandas, priest-profession of dogmatic theology and catechetics at St. Paul Seminary in
Minnesota, remarked about the exemplar clergy and catechists in the early Church who brought
about such an abundance of fruit in the handing on of the faith: “Even the heathens admired the
exemplary lives of the Christians, and martyrs by the hundreds sealed their faith with their
blood.”106 Cyril of Jerusalem and Augustine of Hippo both contributed significantly to the
importance of the catechumenate in the Patristic period. They also exemplify how catechesis
must be rooted in the Scriptures, the liturgy, the sacraments and mystagogy.
2.7 Cyril of Jerusalem and Augustine of Hippo
Two significant figures in the development of catechesis in the Patristic period were Cyril of
Jerusalem and Augustine of Hippo. Cyril developed a program of instruction consisting of
twenty-four homilies that were meant for the catechumens and newly baptized. Cyril’s method
of catechesis was both typological and liturgical. Through his homilies at Sunday liturgies he
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laid the foundation of a catechesis which illustrated the fulfillment of the Old Testament
promises in Christ. Pope Benedict XVI spoke of this fulfillment:
“From the doctrinal viewpoint, Cyril commented on the Jerusalem Creed with recourse to the typology of
the Scriptures in a "symphonic" relationship between the two Testaments, arriving at Christ, the centre of
the universe.”107

Cyril’s 24 catechetical homilies (18 pre-baptismal and six post-baptismal) became the norm of
catechizing for hundreds of years due to a combination of their structure (pre-catechesis, ongoing
catechesis and mystagogical catechesis) and content (the Creed, the liturgy and the Our Father).
Pamela Jackson highlights the important context in which catechesis took place:
Cyril’s catechesis...are not lectures about abstract concepts given in a classroom, but homilies preached
after prayer and proclamation of Scripture in a liturgical setting. What Cyril says about Scripture and his
use of it must therefore be understood in terms of his understanding of Scripture as Word of God living in
its public proclamation, rather than as text exegeted apart from the community and its liturgy.108

Catechesis in the Patristic period was centered on Christ and embedded within the liturgy. 109
Sacred history was the starting point for pre-baptismal catechesis. The sacraments were the
starting point for post-baptismal catechesis (mystagogy). Joseph Columb explains the process:
[C]atechumens were instructed in the history of salvation and, on the basis of God’s commands and
promises as revealed in the history, were shown the elementary requirements of Christian living. Then they
were baptized, confirmed, and admitted to participation in the Eucharist. Only then, on the basis of this
actual experience of the visible, audible, tangible sacramental signs, was the meaning of these signs
unfolded...110

The proclamation of and reflection upon salvation history was directed toward participation in
the life of the sacraments, especially the celebration of the Eucharist. The methodology,
therefore, was holistic in catechizing the person - body, heart and mind. It drew people in
through the hearing of the compelling message of the Gospel which also brought about a
conversion of heart due to the affect the Scriptures had upon them. They then encountered
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Christ through their initiation as members of the Church with the sacraments of Baptism,
Confirmation and Eucharist. Finally, they were instructed further regarding the mysteries of the
faith and came to grow in knowledge and wisdom of Christ and His teachings.
By the fourth century, the Creed had become the standard reference point of the faith.
Catechesis handed on this cornerstone of faith through the proclamation and profession of the
Creed. Cyril believed the Creed contained the most important teachings of the Scriptures
containing all the religious knowledge/content of the Sacred Scriptures. 111 The development of
the catechumenate in the third and fourth centuries laid the foundation that sustained a holistic,
sound and systematic catechesis for those preparing for initiation into the Christian community.
It was Cyril’s intention to not simply impart information to the catechumens but that they be
drawn into the mysteries of faith in a holistic manner (body, heart and mind) to Christ. All of
one’s faculties were engaged. He engaged their emotions through his preaching of what God had
done and invited them to become part of God’s plan of salvation.
Augustine of Hippo made a considerable impact on the exposition of the faith. In the
Patristic period a narrative rather than a systematic approach was the primary method of
communicating God’s plan. The message proclaimed was not lofty or philosophical but one that
was personal and invited individuals to believe. He was a master catechist who wrote a
catechetical exhortation on how to catechize catechumens…” 112 He was the first to use a
form of the question and answer dialogue to catechize. 113 Augustine sought to make the message
compelling and appropriate for its hearers. He recognized that persons at different
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developmental stages with different learning abilities required a more tailored approach. He also
deliberately began each catechesis by taking something from daily life so as to draw his hearers
in with their senses. To this day Augustine’s work De catechizandis rudibus, “Instructing the
Unlearned,” contains valuable and lasting wisdom. Anne Marie Mongoven summarizes
Augustine’s four stages of methodology for adults: “1) tell the story 2) explain the doctrine in the
story 3) ask questions to check understanding and 4) exhort to right behavior.” 114
Another work of Augustine, essential in the development of catechesis, was his
Enchiridion of Faith, Hope and Love. It was written in 420 and was his manual of Christian
doctrine. This work was a precursor to the simple exposition of doctrine shared with catechisms
that came much later. Augustine addressed this work to Laurentius who had implored him to
write a summary of Christian doctrine or as Augustine put it:
You are anxious, you say, that I should write a sort of handbook for you, which you might always keep
beside you, containing answers to the questions you put, viz...what is the sum of the whole body of
doctrine; what is the sure and proper foundation of the catholic faith?115

Augustine instructed Laurentius in the foundations of Christian doctrine, namely the Creed, the
Lord’s Prayer and the twofold commandment of love. Once Christianity became legal and
commonly accepted as the religion of the empire, the catechumenate began to decline and
catechesis became primarily post-baptismal. As a result, it became less connected to the biblical
narrative so vital to the catechetical synthesis of body, heart and mind.
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2.8 The Decline of the CatechumenateBeginning in the second half of the fifth century, the
structured approach to catechesis, the Baptismal Catechumenate, and initiation broke down due
to the legalization of Christianity and the influx of the barbarian tribes into the Roman Empire,
whose consequent dislocation resulted in a new complexity. This in turn led to a laxity of
Christian practice. Commenting on this decline Michael Dujarier notes:
The title of catechumen had lost its profound significance, since it no longer corresponded to a true
conversion, so the catechumenate itself declined. Scandalized by this massive indifference, the bishops
hurried the catechumens into baptism, with all the attendant dangers of formalism. Much was said about
catechumens in this period, but though there were many catechumens, there were few true converts. 116

Catechesis shifted from a pre-baptismal catechesis and formation to a post-baptismal catechesis.
This significantly affected the formation process. The explosion of new Christian converts was
not something the Christian communities in the Roman Empire were prepared for. These new
believers (whole families) were welcomed, although they proved to be less committed to the new
life in Christ they had been initiated into. Liam Kelly said, “The rigorous testing and proving of
candidates seemed to lose importance as a result of Christianity becoming legal.” 117 Patrick
Devitt gives insight to the shift in focus of a post-baptismal catechesis when he wrote:
When whole tribes came forward for baptism it became increasingly more difficult to maintain the formal
structures which had thrived for centuries. Gradually the pre-baptismal preparation period got shorter and
shorter. This was effectively the end of the catechumenate. In place of this form of pre-baptismal
instruction came a more informative post-baptismal catechesis.118

There were great challenges as a result of the shift from pre-baptismal to post-baptismal
catechesis, especially for children. In post-baptismal catechesis, moral and spiritual formation
took place sometime after receiving the sacraments of initiation. As a result, a firm commitment
to the Christian life was often deficient. Many only took on the name of Christian but lacked a
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true commitment and a foundational understanding of the responsibilities of living a Christian
life. It is worth noting that there was no formal ecclesial catechesis during this period so it was
the primary role of parents (the domestic church) to catechize their children. Catechesis took
place for adults and parents at the liturgy of the Lord’s Supper through the homily preached by
the bishop or priest. Both the liturgy and preaching became the primary catechetical and
spiritual means of formation for adults. 119 A principal consequence of the catechumenate’s
decline was the loss of an ordinary and systematic way of presenting the faith to adults preparing
for baptism. This in turn had an effect on the parents’ ability to properly catechize their children.
The post-baptismal catechesis of the Middle Ages shifted the model of catechesis from
engaging the whole person, body, heart and mind, by means of a systematic transmission of
biblical history, sacramental initiation and the personal witness of believers to one of initiating
them within a short period of time. This did not allow for a proper integration of new believers
so recently formed in the content and ways of the faith. The body was engaged and at times the
heart also but the intellect was unintentionally neglected during this period causing significant
consequences in the period leading up to the Reformation and thereafter.
2.9 Catechesis in the Middle Ages
The Middle Ages was a time when the emphasis continued to be placed upon a
post-baptismal catechesis. It soon would take on an additional focus - that of children. The
catechesis of adults, while practiced, took on a different emphasis: handing on the faith to
children. Joseph Colomb points to the focus in catechesis now relying on summaries of the faith
through the Creed, the Our Father and the primary duties of Christians. 120 The method of using
sacred history through the narratio and its connection to the liturgy became less prominent.
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Robert Hurley wrote: “The historical-liturgical orientation of the Patristic era all but disappeared,
leaving the quotidian, communal and ritual Christian experience shrouded in ignorance and
neglect.”121 This decline did not occur immediately but over time during the Middle Ages. The
gradual degradation of the historical catechetical rigor, the constant invasions of barbarian tribes
and the increase of heretical ideas produced a contraction of Christianity starting in the sixth
century.
2.10 Catechesis from the Sixth to the Twelfth Century
Despite the practical disappearance of a clear catechumenate there was a new missionary
outreach to new lands. It consisted of a missionary catechesis beginning in Ireland spreading to
Hungary. This catechesis consisted of key elements adapted to the issues of the time and place
included the condemnation of idolatry and paganism, the teaching of God’s existence, the
Incarnation, a summary of religious history and God’s plan for redemption, a baptismal
catechesis, a list of sins to be avoided, the duties to be fulfilled as a Christian and the explanation
of last things (death, judgement, heaven and hell). The preparation of new believers for baptism
was compressed into a few weeks compared to the previous model of upwards of two to three
years. Adults, according this new model, were only minimally catechized due to the brevity of
the process of preparation for the reception of sacraments from the missionaries. The catechesis
of children was dependent on the knowledge and formation which the parents had received.
These factors resulted in an insufficient catechetical formation for both parents and their
children. Charlemagne brought about an increase in education throughout his empire in the
eighth century which contributed significantly to the catechesis and education of the faithful
during the Middle Ages.
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2.11 Charlemagne and Christian Formation from the Eighth to the 11 th Century
Illiteracy became a rising concern in the formation of both clergy and laity. The reforms
under Charlemagne in the eighth century first focused on the liturgical education and ensuring
that the clergy were capable of appropriately educating and instructing the laity on such
fundamentals as the Apostles Creed and the Our Father. Kevin Lawson affirmed the importance
of these fundamentals when he wrote: “All who were in positions of responsibility were to teach
these to those they oversaw: priests their parishioners, parents their children, masters their
servants, and godparents their godchildren.” 122 The reforms of canon law during this time also
attempted to assure that priests knew how to properly administer the sacraments. 123 The most
difficult challenge for raising the moral and religious level of the laity was the great illiteracy
that existed among them. Charlemagne desired all to be educated and advised the directors of
both cathedral and monastery schools: “to make no difference between the sons of serfs and the
sons of freemen, so that they might come to sit on the same benches to study grammar, music
and arithmetic.”124 Charlemagne, therefore, was one of the most important figures in the Middle
Ages with regard to the formation of a Christian civilization.
Alcuin of York (730-804), the headmaster of the renowned cathedral school in Yorkshire
(England) who became Charlemagne’s minister of education, wrote to Charlemagne after they
had met in Italy:
If your intentions are carried out, it may be that a new Athens will arise in France and an Athens fairer than
of old, for our Athens, ennobled by the teaching of Christ, will surpass the wisdom of the Academy. The
old Athens had only the wisdom of Plato to instruct it, yet even so it flourished by the seven liberal arts.
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But our Athens will be enriched by the sevenfold gifts of the Holy Spirit and will, therefore, surpass all the
dignity of earthly wisdom.125

This was the vison of Alcuin and Charlemagne to make Christ known and loved. Charlemagne,
as well as present and future clergy, was personally instructed by Alcuin himself. Alcuin wrote a
biblical treatise entitled Interrogations et Responsiones in Genesin which was composed of
approximately 300 questions and answers. He has by some been credited with formalizing the
question and answer (discourse) method of teaching the truths of the faith.126 This is an example
of the gradual and incremental shift at this time from a typological and narrative exposition of
doctrine to a more logical and systematic assimilation of a knowledge of the fundamentals of the
faith. However, it must be noted that Alcuin sought to bring about a restoration at a time when
barbarian invasions and illiteracy were commonplace. John Duggan commented that:
Alcuin also initiated a whole chain of pupils-turned-masters who would spread learning across Europe and
down the generations. For over a thousand years, in monasteries, cathedral schools, palace schools,
universities, academies, and all the variations on a “howse with seates in yt for Children to be towght in,”
the educational program inaugurated by Charlemagne and the monk of York would ripple onwards.

The influence of Charlemagne and those he put into leadership roles contributed to the authentic
growth of a Christian civilization. Joseph Lynch highlights the effects: “The writing, book
copying, artistic and architectural work and thinking of the men trained in the cathedral and
monastic schools stimulated a change in the quality and quantity of intellectual life…” 127
After Charlemagne's death the vitality of the empire he had built would not last thirty
years. Many disruptions occurred culturally and spiritually, not least of which were the Viking
invasions. This resulted in confusion and harm to the unification of the Holy Roman Empire that
Charlemagne had so successfully accomplished. Due to the moral laxity of emperors, popes and
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feudal lords during the remainder of the ninth and into much of the tenth century, the vibrancy of
the Church was impacted and suffered many hardships. Philip Hughes gives the following
account the difficulties of this time:
That preaching ceased, that the sacraments were neglected, that superstition only too often did duty for
faith, that the traditional Catholic piety suffered indescribably needs but to be stated. And the old poison of
Manichean doctrine continued to run, a thin stream indeed but virulent, through the arteries of
Christendom. A few more years and what trace would there anywhere be left in the lives of Catholics of
the life and teaching of Christ.128

Education, hence, for Charlemagne was organic to the formation of the whole person,
perhaps contributing to what we might today call moral character. There was for this brief time a
broad and integrated view of learning for everyone capable of infusing the learner with Christian
virtues and values. Later, a narrower perspective took hold and education more generally
became the preservation of the elite rather than the masses.
From the ninth to the eleventh centuries the greatest contribution to the handing on of the
Faith was the result of the evangelization efforts of holy and courageous individuals rather than
the leadership of the papacy or the clergy in general. It was Ansgar of Corvey who brought
about the conversion of the Danes and the Swedes. Cyril and Methodius who converted the
Slavic people; Bernard of Montjoux was referred to an apostle to the Alps; Princess Olga of Kiev
and Vladimir her grandson and prince of Novgorod and ruler of Kievan Rus’ contributed
significantly to the conversion of Russia. Finally, Stephen, King of Hungary, was instrumental
in the conversion of many to Christianity in his country. The efforts of these individuals were
important in advancing the Christian Faith. The primary sources of instruction used in the
Middle Ages to hand on the faith were the Creed, the Our Father and the Decalogue. The rise of
monasticism in the Middle Ages contributed to the safeguarding of the deposit of faith as a result
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of the transcribing and safeguarding of sacred writings. Throughout Europe, the establishment
of monasteries infused an agrarian society with a religious awareness.
2.12 The Rise of Monasticism
The renewal of monasticism was the most significant contributor in safeguarding the faith
in the eleventh century. The previous two centuries had grown lax in living its rule (way of life)
and in many ways was morally corrupt. The Abbey of Cluny in France was at the center of a
reform in monastic life beginning in the early tenth century. The goal was to recapture the ideals
of Benedict of Nursia (c. 489-547), regarded as the founder of Western monasticism.

It was

during the tenure of its second abbot, Odo (927-942) that the reform resulting in a more simple
and liturgically centered life of classical Benedictine monasticism was restored. Joseph Lynch
wrote: “In the beginning Cluny did not differ significantly from many reformed houses, but its
energetic abbots (the first 6 of whom became saints of the Church), particularly Odo, and the
long tenure of Odilo (994-1049) and Hugh (1049-1109), shaped Cluny into a distinctive force in
the western Church.”129 Monasteries regained their former status as cultural centers and became
increasingly important not only to the towns surrounding them but all over France, Great Britain,
Spain and Italy. Their influence was enormous up through the beginning of the twelfth century.
Their catechetical impact was in their collection and transcribing of ancient philosophical and
their theological manuscripts, works of mercy performed in the surrounding community and their
hospitality to those who came to their doors. The abbot of a community was often called upon to
give counsel to bishops and secular rulers and even popes (4 monks of Cluny became popes) 130.
Monasteries during this time of renewal came to be seen as centers of literacy, learning and the
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repositories where the Scriptures, important documents and classical works were preserved. 131
Monasteries also facilitated and encouraged an interest in expressing the truths of the faith in
contemporary architecture.132 The building of aesthetically beautiful cathedrals increased during
the eleventh and twelfth centuries. The architecture, art and stained glass each contributed to
catechizing the laity by drawing on their senses. This form of catechizing reached its zenith over
the next century. James Walsh called the medieval cathedral a book in stone and wrote about the
catechetical dimensions of a cathedral:
We enter. And what besides is there that does not tell of our Blessed Saviour? That does not point out “Him
first’ in the two-fold western door; ‘Him Last’ in the distant altar; ‘Him Midst,” in the great Rood; ‘Him
Without End,’ in the monogram carved on boss and corbel, in the Holy Balm, in the Lion of the tribe of
Judah, in the Mystic Fish? Close by us is the font; for by regeneration we enter the Church; it is dep and
capacious; for we are buried in Baptism with Christ; it is of stone, for He is the Rock; and its spiry cover
teaches us, if we be indeed risen from its waters with Him, to seek those things which are above. 133

In the opinion of many scholars, the thirteenth century brought about the embodiment of
medieval society at its best due to the integration and attainment of the catechetical synthesis if
only for a brief time.
2.13 The Thirteenth Century: The Height of Christendom
The thirteenth century was another moment of renewal for Christendom in Europe.
Catechesis brought about an increasingly stable communal life and as a result people were better
formed in the truths and ways of the faith. Europe had become more intimately linked with a
Christian identity. The integration of the body and the heart of the believer had brought about a
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deeper commitment and devotion to Jesus Christ (although at times it became excessively an act
of external ritualism rather than an avenue of conversion). The medieval period created a culture
of faith that affected the whole of society. It showed glimmers of the vibrancy that existed in the
Patristic period that made the proclamation of the Gospel and the encounter with God in the
liturgy so compelling.
Not only did participation in the liturgy, communal devotions and architecture
communicate sacred truths in the handing on of the faith, the culture of the medieval society
played an essential role. Josef Jungmann, a renowned historian and liturgist in the twentieth
century, wrote:
[A] distinctive factor in the religious formation of the faithful...was the communal life which was entirely
pervaded by religion. People learned to speak a Christian language as soon as they learned to speak their
own mother tongue - and this without the benefit of regular instruction. And besides...the liturgy; even if it
was only poorly understood, it still dominated the seasons of the year through the celebration of the
ecclesiastical feasts and impressed the chief mysteries of faith upon the popular consciousness.134

William Haugaard, a Protestant historian, also commented about the significance of culture in
the medieval period:
‘The hidden curriculum,’ in a sense, refers to the informational teaching/learning which is all pervasive and
takes place almost as if by osmosis. Medieval Christendom itself, that ‘communal life, which was entirely
pervaded by religion,’ is arguably the most striking educational agent of this whole period. What was
lacking in the decaying liturgies, the flat sermons, the careless parents, the unsuitable pedagogies was more
than compensated in many respects by the richness of the total environment.135

Catechesis and one’s encounter of the Christian life was centered on the religious devotions of
the faithful within the parish and local community.
The primary deficiency of this period was that it lacked a sufficient development of the
mind in the dimension of critical thinking that would be sorely needed in the next two centuries.
The laity was immersed in a life of faith expressed in every dimension of a person’s life –
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family, work and leisure. The reason that the intellect was not cultivated was probably inevitable
due to illiteracy.
An increased focus on children’s catechesis was another important development
beginning in the thirteenth century. Both the Councils of Beziers in 1246 and Albi in 1254
ordered parishes to have instruction for children and this emphasis represented a new
development in the Church. Pierre Babin wrote of its impact:
[The] explanation of faith concepts were given not merely by showing images but also through
dramatization, by making people weep or laugh. People were moved in faith when their emotions were
aroused.136

The senses were engaged, therefore, through an environment where the faithful gathered
for Sunday liturgy, heard the proclamation of the Sacred Scriptures and received the Eucharist.
The catechesis of children came about through their presence at the liturgy and the various
devotions and religious dramatizations that were common at this time. The primary content for
both adults and children to be learned, as previously mentioned, was the Creed, Lord’s Prayer
and Ten Commandments.
During this period, the question and answer method became more common. Initially this
took form in little books called “confessional booklets” or “devotional books.” They had various
questions that assisted the faithful in examining their conscience in preparation for their annual
reception of Holy Communion. These guides were a direct result of a decree by the Fourth
Lateran Council, held in 1215, which called for the faithful to confess their sins and receive the
Eucharist at least once a year.137 Yet, the illiteracy of the faithful remained a limitation to their
intellectual growth.
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Two new religious orders arose in the thirteenth century, the Franciscans and
Dominicans, largely because of a growing deficit of piety and religious instruction among the
secular clergy and even the established monasticism of the day. Pope Benedict XVI commented:
The Franciscans and Dominicans were not only witnesses but also teachers...Many of the lay faithful who
dwelled in the rapidly expanding cities, wanted to live an intensely spiritual Christian life. They therefore
sought to deepen their knowledge of the faith and to be guided in the demanding but exciting path of
holiness. The Mendicant Orders were felicitously able to meet this need too: the proclamation of the Gospel
in simplicity and with its depth and grandeur was an aim, perhaps the principal aim, of this movement.138

The Mendicant (meaning “given to begging”) orders were a new model of the renewal of
religious life. The Mendicant friars took a vow of poverty and committed to a strict ascetical
life. Additionally, they moved around, unlike monks in monasteries, preaching the Gospels in
the streets and to the poor. Daniel-Rops observed:
Not from the seclusion of their cloister, not even through the lecture-room, would this new class of monks
influence the mass of Christians. Their approach was more direct; their method a form of preaching better
suited to the aspirations of mankind at large.139

Both the Franciscans and Dominicans made significant contributions to the handing on of the
Faith to the lives of the common people and had an enormous impact upon the evangelization of
Medieval Europe bringing about a renewed sense of the Gospel kerygma and catechesis to adult
and children. During this period there arose the phenomenon of the university which increased
the ascendancy of the intellectual life.
2.14 The Advent of the University
In addition to the impact of the Mendicant Orders, the twelfth and thirteenth centuries
enjoyed great cultural and religious vitality. The growth of the university phenomenon
contributed to the rich tapestry found in the catechetical landscape through a more systematic
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and organized preaching of the doctrines of faith (e.g., creation, the Incarnation, the sacraments).
Initially the universities promoted full acceptance of the authority of the Church while “rational
speculation [was] kept to a minimum.” 140 Alexander Murray argues that from the late eleventh
century onward, there developed: “the concept that the mind, quite apart from any pleasure or
edification its exercise may afford, is an efficacious weapon in man’s battle with his
environment.”141 From approximately 1150 to 1250 the works of Aristotle were introduced to
the Western world largely due to the copying and re-translating of them by monks. In the
influence of Thomas Aquinas and the constructs of Scholasticism contributed to the development
of Greek philosophy’s influence in Europe.142 This brought about a rationalistic interpretation of
human experience among scholars. The eleventh and twelfth centuries represented a period of
further development of intellectual activity, at least in those who were being educated at
universities. Paris and Oxford became great centers of learning unparalleled in the history of
Christianity. This eventually led to a split between the spiritual life of individual believers and
the theological developments by academics at the University. Christopher Dawson writes about
what later arose in universities in the fourteenth and fifteenth centuries:
But though this intellectual achievement marks the culmination of the medieval development, it did not
become the foundation of a unitary religion culture as we might have expected. On the contrary, it
inaugurated a period of intellectual criticism and cultural change which is of the utmost importance for the
history of Western culture, but proved fatal to the synthesis of religion and culture that seemed to have been
achieved in the previous centuries.143

140

Thomas Bokenkotter, A Concise History of the Catholic Church, (Garden City: Image Books, 1979), 171.
Alexander Murray, Reason and Society in the Middle Ages, (Oxford: Oxford University Press, 1978), 111.
142
Randall R. Cloud, "Aristotle's journey to Europe: A synthetic history of the role played by the Islamic Empire in
the transmission of Western educational philosophy sources from the fall of Rome through the medieval period."
PhD diss., University of Kansas, 2007, 335.
143
Christopher Dawson, Religion and The Rise of Western Culture, (New York: Image, 2009), 197-198.
141

49

The intellect, although increasing in importance, remained largely disconnected from the other
two primary components needed, the body and the heart, for an integrated means of human
learning and spiritual conversion.
Dawson’s analysis marks the beginning of the intellectual ferment that would ultimately
find a new level of expression in the ideas of Luther and other reformers. The intellectual life
increased in value due to the rise in population and of a money economy. The developments
resulting from these two previously mentioned factors are notable advancements creating more
urbanization (new towns). Grant wrote that:
[R]eason was interwoven with the very fabric of a European-wide medieval curriculum and thus played its
most significant role in preparing the way for the establishment of a deep-rooted scientific temperament
that was an indispensable prerequisite for the emergence of early modern science. 144

The philosophical and theological thought which developed in the medieval universities resulted
in a period of “intellectual criticism.” 145 With this rise of intellectual criticism, a more privatized
way of thinking affected both the intellectual and spiritual lives of Christians. In addition, Grant
notes that reason was:
not intended for the acquisition of power over others, or to improve the material well-being of the general
populace. Its primary purpose was to elucidate the natural and supernatural worlds...not, however, for the
purpose of manipulating it, or accumulating knowledge for the advancement of the human race. 146

The communal life of the Church was changing due to the pursuit of human advancement at the
expense of the common good as well as the shift from an agrarian lifestyle to the growth of
towns and cities. Although the universities had many positive outcomes, the emphasis on the
training of the mind created an increased focus on intellectualism. While the training of the
mind was needed and important the unintended consequence of the particular focus that was
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pursued (reason for the acquisition of power and material well-being) created a certain
individualism. This marked the beginning of the period of intellectual ferment that would lead to
the Reformation.
New challenges arose in communicating the faith because of the early growth of
urbanization. The societal shift was beneficial for work opportunities and a more fluid social
society. The result was a period of unrest and change with the prospect of greater personal
freedom and independence. This had subtle but growing implications for the established practice
of the faith.
The assumptions entrenched in late medieval society ranged from baptism being
understood less as an initiation into the Christian life and more of an initiation into the religious
culture of the day. Popular devotions were being practiced less as a reflection of interior growth
and more as a habitual external religious act. The truths of the faith ceased to be proclaimed as
Good News or truths to be deepened in one’s personal life and became merely an assumed part
of the cultural landscape. The faith was not being encountered by believers in a manner that
brought about conversion or personal transformation but too often merely remained as a set of
outward actions. By the end of the fourteenth and into the fifteenth century the confluence of
changes in medieval society affected the religious and spiritual lives of the populace leading to
profound changes in the centuries to come.
2.15 Summary
Catechesis in the early Church centered upon the preaching and personal witness of the
apostles and their successors who announced the Good News of Jesus Christ. The
announcement of the Gospel and its teachings was encountered by believers through the liturgy,
sacramental life and the personal witness of believers which engaged the whole person: body,
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heart and mind. This occurred through believers celebrating (making present) the salvific
mysteries especially in the liturgy. Children in the early Church were for a brief time an integral
part of catechetical activity of many of the first Christian communities. Patristic catechesis
understood the figures and works of God in the Old Testament as a foreshadowing of Christ who
would bring together the whole people of God (i.e., typology). By the beginning of the third
century, catechesis became more systematic as a result of the need to organize its teachings and
initiate believers into those mysteries of faith (the catechumenate). Cyril of Jerusalem and
Augustine of Hippo both contributed significantly to the catechumenal process established in the
Patristic period as well as promoting a more complete and systematic presentation of the faith
which was Trinitarian, Christocentric and ecclesial. Once Christianity became commonly
accepted through its legalization as the religion of the empire, the catechumenate declined and
catechesis went from largely being pre-baptismal to post-baptismal.
By the beginning of the sixth century Christianity was under pressure due to continued
barbarian invasions as well as a new political system set up by Emperors beginning with
Justinian. While the catechumenate had disappeared in most places, the proclamation of the
Gospel especially through missionary preaching to new lands was spreading across Europe and
into Hungary. The eighth century blossomed in education and formation into the Christian life
through the efforts and leadership of Charlemagne. Through his recruitment of Alcuin of York
the education and catechesis of the Roman Empire grew and a foundation for future generations
was set forth. Alcuin set forth a vision which established concrete initiatives for the education of
men, a renewal of liturgy and the establishment of monasteries throughout the empire that
agrarian landscape with a religious presence throughout Europe. The thirteenth century brought
about the embodiment of medieval society at its best due to the attainment of the catechetical
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synthesis. During this period there also arose the universities which played a role in the renewal
of the intellectual life while also causing unintended consequences for the future. The witness
and the handing on of the Faith to children by parents in the home were central to the
catechetical mission of the Church throughout its first thirteen hundred years. The Middle Ages
were primarily characterized by a cultivation of the inner life of the faithful. However, by the
fourteenth century the external devotions and practices tended to overshadow the kerygmatic
proclamation of the Gospel. Too often during this period the external dynamic of devotional
practices came at the expense of a necessary interior conversion to properly sustain the Faith in
the fractured environment that had developed and would continue into the sixteenth century.
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Chapter 3
Catechesis from Fourteenth Century to the Present

3.1 Catechesis from the Reformation to the Present
A radical shift took place regarding the transmission of the faith beginning in the
sixteenth century. As it was demonstrated in Chapter Two, for almost 1600 years catechesis had
been a process of an oral transmission steeped in the culture and daily life of the people.
Catechesis which had been centered on the preaching of God’s revelation, its celebration in the
sacred liturgy and the devotions that concretely embodied Christ’s teachings of the Faith, was
challenged. A shift emerged in how the Faith was presented. The printing press, facilitating the
publication of catechisms, and this had a significant impact on catechetical activity for the next
450 years. The hitherto multi-faceted dimensions of the faith became fragmented due to the
emphasis on memorization and learning of doctrines apart from their interior formation the
interior life (i.e., the heart). This chapter will explore the effects of these changes upon
catechesis from the Reformation to the present day.
3.2 Philosophical and Theological Factors Leading to the Reformation
By the fourteenth century the whole medieval landscape was radically changing socially,
economically and politically causing increased social unrest and ever changing circumstances.
There was a shift from a focus on the divinity of Christ, a rise in political thought and rule
distinct from Church authority. 147 The synthesis of culture, life and belief was weakening in the
daily lives of towns and villages. Also, the rise of individualism and personal freedom due to the
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new forms of thinking such as the Via Moderna 148 were influencing the theological, spiritual and
catechetical life of the Church. 149 The philosophical ideas of the fourteenth and fifteenth
centuries can be summarized in what Tracey Ellis wrote:
[T]hese were the years when Petrarch and Boccaccio, as precursors of the humanist movement, were
establishing the vogue for the pagan authors of classical antiquity, one can better appreciate how men’s
minds were gradually weaned away from the medieval ideal of living as a child of God for the next world
and focused upon the pleasures and accomplishments of the present life. Thus had the seeds of rebellion
against the Church been planted in the fourteenth century, and 200 years later they were to bear their
harvest in the Protestant Revolt with the increased powers of secular rules over both Church and State. 150

This thought gradually grew in the two centuries leading up to the Protestant Reformation. This
thought began to permeate the religious and political landscape which brought an end to the
unity of Medieval Christendom. Among the factors affecting the religious education and
spiritual formation of the faithful was the increased emphasis on exterior motives. Many
historians have expressed the view that the intellectual dimension of the faith of the common
believer was grossly neglected. 151 There was also an increased disregard for the spiritual
authority of bishops that arose. This was due to the rising influence of the state. Also, parents
were unable to transmit the Faith to their children. Each of these factors contributed to the
decline of the Medieval Church. Finally, as Bandas wrote regarding the general effect on
medieval faith and life on the eve of the Reformation: “Religious instruction lost its attractive
and historical form.”152 It had severed the connection between intellect and will, faith and
reason. In so doing, it had become less “human.” William of Ockham (1285-1347) was a
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Franciscan friar and an influential Scholastic philosopher who broke with tradition and set
forward a new system of thought embracing nominalist principles.
Nominalism is the denial of universals, which man can know the true essence of things in
reality except for what God had revealed. Ockham’s over-emphasis on knowing which could
only come from what God has revealed led to a “hollowing out” of the traditional way the
faithful envisioned their relationship with God. His ideas also led to an individualistic
understanding of faith based on what God had revealed which was distinct from the
interpretation of Divine Revelation through the teaching authority of the Church (i.e., the
Magisterium). Daniel-Rops in describing the state of Christendom at this time wrote:
For the Church was too closely linked with the fate of secular society; the spiritual was too much concerned
with questions that were not within its province. Too many people, otherwise sincere, confused the
interests of Christ with those of the historico-social complex which was Christendom...The development of
rationalism in every department of thought, and the appearance of nationalism which was to some extent its
consequence, undermined the floor of Christendom.153

3.3 Martin Luther’s Thought
Martin Luther (1483-1546) significantly impacted upon the approach to catechesis which
continues to this day. Like many theologians and philosophers in the late Middle Ages, he was
trained in the thought of Ockham. 154 The Reformation movement, as a result, was imbued with
the philosophical underpinnings of Nominalism. The practical consequences of Nominalism
included the movement toward a subjective determination of truth. Carl Olson claims that:
By denying that there is any basis in reality for universals that every human mind can grasp, Nominalism
moved knowledge away from objectivity and toward subjectivity and prepared the way for further radical
propositions in the realms of theology. It makes sense [that] if God's acts do not possess a logical,
objective nature — as Ockham and his disciples taught — then they are merely the result of a groundless
divine will unconcerned with what humans call "reason" or "logic”.155
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This thinking led many to an individualization of conscience and surrendering to one’s perceived
understanding of God’s authority alone.156 It enabled Luther to claim that the Word of God in
Scripture was everything. The Holy Spirit whom the Church believed to be guiding the popes
and bishops to safeguard and pass on the truths revealed in Scripture and Apostolic Tradition
was questioned and in many instances rejected. Luther asserted the complete authority of the
Scriptures to be sufficient.157 There was an increased dependence on human freedom and
personal decision over the authority of the Church. Luther not only introduced a new found
reliance on Scripture alone but also the individual’s right to interpret the Scriptures as they
understood them with no ultimate authority upon one’s interpretation.
Furthermore, Catholic doctrine had consistently held that man’s nature can be healed and
restored with God’s grace, especially through the sacraments. Luther denied this teaching
maintaining that: “man by nature has neither correct precept nor good will [and the will is]
innately and inevitably corrupt.”158 The foundational desire of the reformers was to recover what
they understood to be the Gospel’s central focus: justification by faith alone. 159 By the beginning
of the sixteenth century there was an excessive emphasis on doing “good works” which was
believed to bring about a greater merit for entrance into heaven after death. Martin Luther and
the reformers asserted that works were not needed for salvation or sanctification but only faith in
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Christ who saves us through covering man with His grace. Although this was not the traditional
understanding or message of salvation and sanctification, it was compelling to many believers in
the medieval period. Marvin O’Connell summarizes it as follows:
The vehicle of conversion is the written word of God, the sharp sword of the spirit which cuts through
human evil and pretense and penetrates to the very heart of man. The wound it inflicts is the sweet
confidence in God’s love through Christ, which wells up into eternal life. This is justification by faith
alone.160

The leaders of the Catholic Church and those of the Reformation understood God’s means of
sanctifying believers differently. Many Protestant reformers, particularly Calvin, believed that
man’s nature had been destroyed/obliterated by sin. It was the grace of Christ that replaced the
corruption of human nature. The reformers also focused on the juridical reality, God acting as
judge, which was external to the inward sinfulness of each individual. They argued that we can
give glory to God through our response of faith alone to Him. 161 This idea paved the way for an
individualism that has had a definitive impact on the modern era. As a consequence, catechesis
by the sixteenth and seventeenth centuries became in practice more of a defense of what one
believed rather than an affair that engaged both the interior and outward life of man toward God.
The catechetical synthesis was disrupted by the emphasis on the intellect and the neglect of the
body and heart components. In this way the underpinnings of catechesis shifted during the
Protestant Reformation affecting the trajectory of catechetical activity for the next 450 years in
an intellectual understanding of the truths of the faith. Moreover, because Protestants and
Catholic often shared the same geographical territory, it became essential to educate the faithful
in the major doctrinal precepts that distinguished them from one another.
3.4 The Effects of the Reformation
The Reformation and its adherents emphasized a radical shift in the manner in which the
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Faith was to be understood and practiced. Before the Reformation, the Faith was understood
through the senses (i.e., the body) where on comes into contact with reality. The liturgy,
especially the Mass, was the primary place of encounter with God.
Furthermore, the medieval landscape was one where the faith was externalized through
numerous religious symbols, architecture and public religious devotions and ceremonies. In a
world where Catholicism and all its external realities were intimately linked with the culture it
was difficult to imagine the effect Martin Luther’s call for reform would have across
Christendom. Jungmann wrote:
When the prophet of Wittenberg rose up and proclaimed a very simple gospel: “Faith alone, the Bible
alone! Away with all works! Only reliance on the merits of Christ brings us salvation!” - the mass of the
faithful stood helpless and defenseless in the face of such tidings. Within a few years the whole picture
was changed. Objects formerly venerated were put to the torch. Worst of all, sacrifice and priesthood, the
very things that were at the heart of Catholic Christendom from the beginning, were eliminated.162

Luther’s rejection of many of the external and sacramental practices caused numerous conflicts
and introduced new divisions into a society that naturally integrated faith and life. John Frymire
wrote:
“Luther and his movement emerged not as modern liberators but as the tragic destroyers of a vibrant and flowering
late medieval German culture. The most notable manifestation of this culture was its religiosity which Protestants
destroyed with their “revolution”.”163

The Reformers emphasized that man’s reception of grace is through belief (faith alone) in
Christ rather than belief that man, after receiving the gift of God’s grace, is called in freedom to
respond to this grace through a holy and virtuous life which restores man’s wounded nature and
sanctifies him. The principal means, according to the Catholic Church, has always been to
receive God’s grace primarily given through the sacraments. Grace builds upon nature and
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progressively transforms fallen man. Luther and subsequent reformers asserted that one’s
personal assent to faith in Christ as Lord was sufficient for salvation. 164 Furthermore, Luther’s
conviction that the sacraments are not the instruments that dispense the grace necessary for
salvation, as for him nothing material or external can do what only God’s invisible grace
received through an ascent of faith can do.165 Another premise Luther set forth was that the
authority of God is mediated to us in the Scriptures alone for each believer to interpret. The
authority given by Christ to Peter the Apostle of safeguarding and interpret the teachings of Jesus
was erroneous and therefore the papacy, liturgical rites, rituals and the sacramental priesthood
were deemed unimportant and inauthentic to the Gospel and Apostolic Christianity.
Catechetically, Luther’s de-emphasis on the papacy, liturgy and the sacraments, brought about a
greater reliance on people encountering the sacred through one’s private judgement and the
affective (emotionally oriented) elements of the faith. Luther, however, did emphasize content:
the knowledge of what the Scriptures said and how it related to the Creed, Commandments and
Lord’s Prayer. The concern was that these were interpreted through the individual’s private
judgement of the content which was grounded in a subjective interpretation of one’s own
personal authority rather than on a living authority, i.e., the Magisterium of the Church, given to
the apostles and their successors. The result was an intensification of individualistic thinking.
Bandas wrote:
[R]ationalism was the logical outcome of Luther’s principle of private judgement and of his denial of all
external authority in religion. If Scripture is interpreted by one’s private judgment, man will gradually
reject those truths which he cannot fully grasp or which are at variance with his private conduct. 166
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As already noted, Martin Luther and John Calvin embraced the key principles of Nominalism
which contributed to the splintering of faith and reason in faith formation.
The most significant instrument Luther used in his reform efforts was his use of the
printing press coinciding, as it did, with the rising level of literacy in Europe. Yvonne Petry
wrote about the effect of the printing press leading up to 1517:
[F]or the first time in Western history, a literate middle class began to emerge; it would become the engine
of the Reformation. Because reading is a solitary pursuit, that literate middle class was necessarily more
individualistic, and it is obvious that by the early sixteenth century, people were beginning to worry about
their salvation...The fact that many of the priests, especially those in rural areas, could not read also led to
dissatisfaction.167

James Pauley observes that Jungmann acknowledged a weakness in the culture of Catholicism:
While...the medieval era was the golden age of the integration of Catholic faith within European culture, he
[Jungmann] also described this period as a time of widespread unconscious Christianity...a weakened
practice of formal catechesis with a flourishing Catholic culture.168

This was due to an excessively explanatory approach which increased in the Late Middle Ages
and lacked what Pauley called the “rich narratio of salvation history [which] was far removed
from the kerygmatic vision of the early centuries of Christianity.” 169
Luther’s catechetical success derived in large part from his emphasis on communicating
with the average person, by speaking and writing in the vernacular rather than the traditional use
of Latin in liturgies and Church documents. Although literacy was relatively low at this time, it
was growing. The development of the vernacular contributed to its growth as well as greater
accessibility to the Bible. Luther not only translated the Bible into the vernacular but he also
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wrote and published separate catechisms for adults and children. He saw that there was a great
need to educate and instruct the faithful. The faithful had a great need to be instructed in the
Faith. This, in part, was due to church and society being practically synonymous. Robert Hurley
commented:
Baptism became not only the sacrament of admission into the believing community but served also as
initiation into the political structures of society. Hence, the liturgy and Christian life, which appeared to
need substantial explanation in Patristic times, now appeared self-evident in the enveloping Christendom.
The role played earlier by the catechumenate fell now to the Christian environment, the principal agent of
which was the family.170

The family in the High to Late Middle Ages (1001 - 1500), had consistently been
understood to be primary in the education and formation of the faith of children. It was ill
equipped to properly understand and communicate the meaning of biblical revelation as well as
the sacred mysteries that unfolded within the Eucharistic liturgy. Jungmann rightly attributes the
mental immaturity within the Catholic faithful as a key factor of why Catholics were so affected
by the message of Martin Luther:
This era contented itself too easily with religious usage and paid too little attention to the religious
formation of the mind, knowledge and the understanding. Thus the people of the Middle Ages remained
mentally immature. Only in such a way can we adequately explain the speedy collapse of religious thought
which the Reformation caused in so many spheres and in such a widespread fashion.171

The mental immaturity resulted in the average medieval person’s inability to communicate what
was believed. Their external devotions were not enhancing an experience of and growth in
Gospel living.
Initially, the Middle Ages fostered a unity of faith content, worship and daily life. By the
end of the Late Middle Ages, faith and reason, which were formerly integrated in the handing on
of the faith, became disintegrated. By the 1520s, a cultural faith had lost ground in this age of
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competing authorities between the local government and two religious authorities (Catholicism
vs. Lutheranism/ Protestantism). The printing press was to be the vehicle that contributed most
significantly to the shift from catechesis affecting the body and the heart through liturgical
celebrations, feasts and devotions, art, architecture, pilgrimages and music to being intellectual
and centered on the written word. While there are many benefits that resulted from the rise of
the printing press the unintended consequence was Christianity going from religion of encounter
to a religion of the book (Bible and catechism). Although an “unconscious Christianity” was
problematic to the flourishing of the Faith, the opportunity existed to encounter the Faith through
the senses and the heart by means of the preaching of the Scriptures moving the heart a love of
God. Access to the Scriptures and the explanation of the faith through catechisms did have their
benefits, but as will be shown in this chapter, it did not allow for sufficient occasions of an
encounter with the person of Christ to the degree that the practices of Patristic and early
medieval Christianity did. The “unconscious Christianity” would soon become the
memorization and recitation of content (religion of the book).
This shift from a catechetical approach embracing the whole of one’s life (“being”) to a
predominant emphasis on the intellectual proof of a theological position (“knowing”) was to
affect both Catholic and Protestant catechetical practice for centuries. Luther wrote both a large
and a small catechism having a considerable impact on an increasingly literate population. The
Catholic Church responded in kind by communicating and supporting the scriptural and
intellectual reasons for Her beliefs, also through catechisms. An unintended result was that
catechesis would become inextricably linked with “catechisms” emphasizing a knowledge
“about God” over an explicit emphasis on an “encounter with God.”
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The intellectual focus was in fact growing in almost every facet of life. The sixteenth
century was increasing in literacy. Religious beliefs became more formalized through the
printing press among the different groups, Protestant Sects and Catholic, all seeking to make
clear their particular positions. The proclamation of the Gospel, although written down, was
primarily learned orally and encountered in the liturgy for the first millennia of the Church. The
Council of Trent came at a crucial time after the Reformation seeking, as it did, to renew the
primacy of the liturgical, sacramental and devotional life of the Church.
3.5 The Council of Trent
The Council of Trent (1545-1563) clarified doctrinal issues that had arisen in the last
several decades following the Reformation and it did so with much success. The mandates and
directives included in the decrees of the Council impacted the catechetical landscape. The
revision of the Roman Missal set a universal standard regarding the way the Mass was to be
celebrated. The Mass had become layered with various and conflicting local traditions and rituals
that inhibited the participation of the people to celebrate God’s salvific act. 172 Bishops were also
required to make annual visits to each parish ensuring the spiritual and catechetical needs of the
people were being adequately met. The Council also mandated the uniform formation and
education of those preparing for the priesthood. This was needed due to the lack of priests being
able to adequately celebrate and catechize.
Finally, the Council mandated a catechism for the whole Church which allowed the
deposit of faith to be communicated. It was to enable bishops and priests to “enlighten and
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strengthen the faithful with sound and wholesome doctrine, as with the food of life.” 173 The
Catechism of the Council of Trent (Roman Catechism) further stated:
The Fathers of the General Council of Trent, therefore, desired to heal this great and harmful evil (of false
teachings)....They deemed it also necessary to provide a definite pattern and form for instructing the
faithful, beginning with the very elements and rudiments of the faith.174

The Council Fathers gave what can be considered a groundbreaking idea regarding the catechesis
of adults and children: “The people of all ages and degrees shall be nourished with solid doctrine
in a manner that is in keeping with their capacities to understand and to learn.” 175 Uniformity
was not the primary aim; it was the transmission of the Gospel according to the differing
capacities of those receiving it. The establishment of the Confraternity of Christian Doctrine
(a.k.a. CCD) in 1536 in Milan, Italy was focused on teaching adults and children the Faith.
Confraternities, in general, were groups of people that had been forming and participating in
various aspects of the Christian life of the faithful since at least the ninth century. Joseph Collins
reported:
There are records in Rome of lay confraternities that go back to the ninth century. The Confraternity of the
Scapular of Mary...received papal approval in 1267. These societies continued to attract men and women
to follow a rule of prayer and good works, such as teaching religion, while still living at home with their
families.176

The publication of the Catechism of the Council of Trent and the other mandates mentioned all
made a lasting impact on the renewal of the Church by the seventeenth century and beyond. 177
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The various confraternities founded before the Reformation and after were immensely
valuable to the spiritual lives of the lay faithful and priests alike. The Jesuits made substantial
progress during the period following the Reformation in the spiritual renewal of the faithful
partly through the effective use of confraternities. Charles Borromeo became Archbishop of
Milan in 1565 and was a strong supporter of the Confraternity and contributed considerably to it.
By the time of his death in 1584 more than 40,000 children and adults were enrolled in the
schools of the Confraternity of Christian Doctrine. He saw that the aim of the confraternity was
first and foremost a “progressively advanced spiritual and moral formation.”178 However, the
transition to an intellectual rather than a cultural foundation of one’s faith contributed
unquestionably to the growth of catechisms as primary vehicles for the method of delivering
catechetical concepts. Rote memorization and intellectual understanding became the
underpinnings of the method of transmitting the Faith and were to remain so for the next 400
plus years. Preserving the integration of faith and life which had been very productive in the
early Church and throughout much of the medieval period changed substantially with the
Reformation. The catechism in both Protestant and Catholic circles became the central
instrument for teaching the faith which brought about further separation of the catechetical
synthesis.
3.6 Protestant and Catholic Catechisms in the Reformation Period
The catechism became the most popular instrument for catechetical instruction for the
next four and a half centuries. Both Martin Luther and John Calvin (and their followers) found a
high level of success in the sixteenth century with catechisms being the chief means of
transmitting Christian faith. By the time the Roman Catechism was published in 1566, over one
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hundred thousand copies of Luther’s catechism had been distributed. Each was written in a
dialogue format (question and answer) and enhanced the exposition of the respective faiths.
Calvin’s Institutes of the Christian Religion (1536) was a catechism of sorts but it was his second
publication in 1537 what was arranged in a question and answer format, which had the greatest
impact on the laity, 179 Calvin insisted on the children’s memorization of parts in order for them
to receive communion. The method of question and answer was so popular that Catholic bishops
responded by publishing question and answer catechisms of their own. Luther, Calvin and
Edmond Auger (1530-1591), a Jesuit priest, each used the same order of presentation of
Christian doctrine: Faith (Creed), Commandments, Prayer and Sacraments. The most popular
Catholic catechism in the sixteenth century was Auger’s catechism, which focused heavily on a
defense of the Catholic Faith in response to Calvin’s catechism, which challenged many
traditional Catholic positions such as the role of faith, indulgences, sacraments, and the authority
of the papacy. 180 Calvin’s 1537 catechism and the Heidelberg Catechism (1559) both
contributed significantly to establishing the doctrines of the Protestant Reformers. Calvin
believed the success of church reform depended upon “the rightful return and use of the
Catechism....”181 Due to its ecumenical nature (among Protestants) and sensitivity to both the
theological ideas of the Huguenots (followers of Calvin) and Lutherans, the Heidelberg
Catechism became the most popular catechism of the Protestant Reformers in the seventeenth
century. In addition to Auger, two other Jesuits impacted catechesis in the counter-reformation
period. Peter Canisius’ (1521-1597) wrote three catechisms which were the most widely used in
much of Europe in the sixteenth century. Robert Bellarmine’s (1542-1621) wrote two which

179

It was first published in French and then into Latin in 1538.
See, Karen Carter, Creating Catholics: Catechism and Primary Education in Early Modern France. (Notre
Dame: University of Notre Dame Press, 2011), 30.
181
Haugaard, "The Continental Reformation,” 131.
180

67

became among the most widely used catechisms in the seventeenth and eighteenth century. The
popularity of these catechisms was primarily due to their focus on the practical living out of the
Faith. Both Protestant and Catholic Reformers wanted the focus of their work to become a part
of practical life. The difficulty was the excess of printed materials which kept the predominant
focus on the truths of the Gospel to be “known” and this held pride of place in catechetical
practice. While the need for a sacramental encounter with God and the Scriptures remained
important these aspects of the faith experienced a de facto de-emphasis.
The development and publication of catechisms took on a life of their own beginning in
the seventeenth century. The learning process focused less and less on transmitting a
mystagogical approach where Scripture and sacramental encounters inspired the faith of
believers. The focus now was on a propositional approach of learning the Faith. The emphasis
was on knowing and the memorization of doctrine, especially for children. Apart from the
Catechism of the Council of Trent (The Roman Catechism), practically all other catechisms were
in the form of a question and answer format.182 It was common to publish separate catechisms
for adults and children but by the eighteenth century most of them were directed at either
university intellectuals or children. However, over time efforts were made to put out specific
catechisms for different age groups to assist in helping children, adolescents and adults know and
understand the faith more clearly. Karen Carter, when referring to Canisius’ catechisms, wrote
about the need for different catechisms: “three catechisms, containing the same doctrines but
with graduated amounts of detail meant to teach the basic doctrines of Christianity to people of
all ages and intellectual capacities.” 183 Robert Bellarmine was another Jesuit who contributed
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significantly to the catechetical landscape, producing multiple catechisms for different age
groups primarily with a question and answer format.
For the Catholic Church, diocesan catechisms became the predominant sources from the
mid-seventeenth century forward. Bishops were increasingly interested personally in adapting
the catechisms of Trent, Canisius and Bellarmine for the people of their particular regions.
There arose an increasing conviction among bishops that catechisms were fruitful for the
education and formation of the children and adults. Bishops believed it would have a significant
effect on the moral and spiritual lives of Catholics:
Always ask the same questions, in the same terms. So that your children always give the same responses in
the same words, choose those which are the most natural, the most simple, in the most customary, and do not
change them in any way; by this method the children will respond with boldness, easy, promptness, and
pleasure...they will find within themselves what once came from without.184

Although people memorized what they believed, they lacked a deeper understanding of why they
believed it and how the teachings on the Creed, Sacraments, Ten Commandments and the Our
Father were ultimately a means to union with God. The basic Gospel message, the kerygma,
however, was limited to new converts and not explicitly included in most catechisms or in the
teaching of the Faith. Many attempts had been made to publish catechisms which were more
simple and practical as compared to those which were more theological and abstract.
Nonetheless, expectations of bishops remained high that children would learn a significant
amount of material in order to be ready for the reception of their First Communion (typically at
the ages of 12-14). The bishops wanted to ensure the growth of knowledge and understanding of
the Catholic Faith. Carter notes that,
[W]hile seventeenth-century bishops recognized that the practice of learning the catechism and taking First
Communion had become increasingly tied together meaning, that catechisms had become a childhood
exercise and not lifelong practice.”185
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Bandas remarked that sixteenth century catechisms had the following components in common:
(1) Christian Doctrine is not given in the form of a narration but in questions and answers… (2) All
Catechisms, even the oldest ones, are built up around the four formulas constituting an outline of Christian
Doctrine - the Creed, the Sacraments, The Commandments and the Lord’s Prayer. (3) Diocesan Catechisms
are frequently published in two or three editions - small, medium and large. They are concentric; the
second contains the questions of the first, and the third the questions of the two preceding ones. 186

There were some bishops and clergy who argued for a catechesis that would better foster
a relationship with Christ through participation in the liturgy and the reception of the sacraments.
The actual implementation of this however was stifled due to the consistent desire for a
catechesis that was “learned by heart” (i.e., memorized). This stifling of the kerygma through
rote memorization of doctrine was an unintended consequence of a shift in the post-Reformation
period which effectively inhibited a catechesis of conversion. The faith became less a
supernatural mystery to be encountered and more of a set of supernatural truths to be memorized.
It lacked an engagement of the heart. Carter quotes Archbishop Henri de Paraillon of Gondrin
regarding the education of parents and children:
Although the Catechism contains the instructions that are given to those who are only beginning to believe
in Jesus Christ, it should not be only for the children...it is also necessary to keep the interests of the fathers
and mothers in mind, and other people who are advanced in age, who have no less need for instruction than
the children, and to try different ways to attract them to your instructions.187

These benefits of adaptation notwithstanding, Claude Fleury (1640-1723), a French
priest, historian and author of a catechism, saw catechisms of the sixteenth and seventeenth
centuries as presenting the faith in a dry manner neither understandable nor able to be retained by
most children. He believed the best method was one that did not merely translate a catechism
into a scholastic or abstract language but one that allows a tradesmen or a housewife to
understand. 188 In addition, he believed strongly in helping the learner have an understanding of
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the biblical story of God’s plan alongside the presentation of the truths of the Faith. Fluery saw
an improper focus on a method of learning God’s revelation that was primarily through a
knowledge of the Creed and the Our Father, but the narration of God’s works through salvation
history were absent, thus causing believers to know content without proper context.
Furthermore, doctrine was not seen as enlivening one’s understanding of Divine Revelation but
was understood more to be the teachings of certain truths of the faith without enabling the
faithful to see that it was proclaiming Christ in a personal manner. Christ was proclaimed more
in a propositional manner - each teaching was taught as one of many truths of the faith. Fluery
also spoke about the sacramental life of the previous centuries beginning in the ninth century
(and lasting through the seventeenth century):
[F]ew besides infants were baptized, [therefore causing] these public instructions [to be] degenerated into
formalities; and the misery of the times, having ushered in a profound ignorance, even among the clergy,
the effectual instruction was much neglected.”189

Catechesis in the eighteenth and nineteenth centuries brought about a more practical approach.
3.7 Catechesis in the Eighteenth and Nineteenth Centuries
Catechisms in the eighteenth century sought to meet the practical and developmental
needs of various age groups, especially children. Karen Carter observed that the bishops and
laity worked together in France to form the faithful:
The clergymen and theologians who wrote these catechisms meant them to be comprehensive, step-by-step
instructions for children to follow in their daily lives regarding what to believe and what to do in order to
live as true Catholics. As children learned to obey the Ten Commandments and participate in the
sacraments, their cures and parents taught them a moral and ethical code that they could follow throughout
their lives.190

The eighteenth century brought about a growing awareness of the need to integrate the story of
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God’s saving mysteries with the presentation of doctrine. This century was also laden with
rationalism, a body of thought emphasizing reason as the chief source and test of knowledge.
This affected not only secular society but the merging of the medieval traditions of processions,
pilgrimages, confraternities, devotion to the saints and yearly liturgical celebrations. There was
an increasing emphasis upon doctrinal formulations/propositions from catechisms to transmit the
Catholic Faith to the people. Early modern Catholicism was still able to have a role in everyday
human affairs, which was not completely separate from the values of an increasingly secular
society. Bishops, however, had become too reliant on catechisms to instill the Catholic values
and beliefs clearly, which before the Protestant Reformation were second nature to the average
European even if they were unable to fully explain them. However, the challenge in this period
of the Enlightenment was what Jungmann called “a veritable flood of instructionmaterial…manifesting an exaggerated esteem of pure knowledge.”191 This took place at the end
of the eighteenth and the beginning of the nineteenth century with the rise of rationalism which
permeated not only society but the pedagogical and catechetical environment. Catechetically,
the result was a further desire to be precise when communicating a knowledge of the faith, but it
was done at the expense of the proclamation of the kerygma. While there was a considerable
effort to make the presentation of the faith in catechisms more practical, the Gospel message was
inhibited by an excessive emphasis on the technical language used in instructing and explaining
the Faith.
The rise of society’s need as a whole to become literate over the last three centuries was
one of the key factors on the emphasis of both children and adults of “knowing” the tenets of the
Catholic Faith by heart. It was also the focus upon the intellect (knowledge and reason) in all
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aspects of society that contributed to the catechetical landscape of this time. Jungmann, referring
to the eighteenth century as a time where schooling outside the home became the norm wrote: “A
new phase in the catechesis of children began with the introduction, by civil authorities, of
universal compulsory school attendance…the era of school catechesis had begun.”192 The rise of
parochial schools, although greatly needed due to the ignorance that existed at the time, resulted
in the steady decline of the religious education of adults. 193 A greater focus on an affective
response was needed. However, the primary instruments that would have permitted an authentic
engagement were not properly utilized, e.g., sacred history and the liturgy. 194 The catechetical
shift at the peak of the eighteenth century went from an almost exclusive focus on memorization
to one of greater need to communicate the “reasonableness” of the faith.
It was in the nineteenth century that a renewed interest in catechizing adults began to be
emphasized. Bandas named four primary reasons for this: “The urgent appeals of the popes, the
decrees of provincial councils, the zeal of the priesthood, and the activity of numerous religious
bodies of men and women devoted exclusively to the work of Catholic education.” 195 An
example of the renewed interest in adult catechisms was the republication in 1833 in the United
States of the Douay Catechism, which was originally published in 1649. . Charles Carmody,
priest and theologian said: “The Douay contains the core developed by the major catechisms of
English-speaking Catholics for the next three hundred years.”196 Bishops decided that a rational
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catechesis (i.e., the rational explanation of doctrine) was needed to further equip and catechize
adults who could respond to the issues raised by the Enlightenment. 197
He also notes that in this century there was a concern for better catechisms and teaching
materials based on “the principle that better catechisms would make better
catechesis.”198 The renewal of adult catechesis was seen as vital because it was primarily the
parents’ responsibility to be handing on the faith in the home and which had often been
transferred to the school setting due to parents’ inability to catechize well at home. Henry
Rutter, an English clergyman (d.1838) insisted that parents have a duty that needs to be fulfilled
as the first catechists:
[T]hey ought to nourish them with the mild of sound doctrine which themselves have received from the
Catholic Church. They are the principal catechists, because it is their duty to teach them their catechism by
heart, to make them daily repeat it, and to explain it to them in the best manner they are able. When parents
neglect this part of their duty, the little which their children learn on Sundays is soon forgotten…199

Rutter was a man of his times as he emphasized reason as a vital component of catechesis. The
emphasis on parents as teachers was welcomed by bishops at a time where the focus had become
relegated to the school. The new methods being introduced focused on the psychological
development of the child and were still not properly synthesized into the catechesis of children.
He asserted that a child must go beyond the mere memorization of the catechism and understand
its contents. He gave great attention to the intellect and children learning their catechism but
neglects the need to grow in one’s conversion to Christ or the invitation of the Gospel to follow
Christ. From a secular point of view, this was a natural progression. However, this perpetuated
a catechesis of the mind at the expense of more fully engaging the body and the heart. The effect
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was a delay in achieving the ideal of a catechetical synthesis which needed to properly integrate
the whole person.
In the later part of the nineteenth century, the transition from a concentration on
memorizing the truths of the faith to the implementation of doctrine’s impact on the moral life of
the believer was an attempt to better integrate belief with daily living. In reaction to secularism,
church leaders expanded the concept of morality to include ethics thereby uniting it more closely
with principles of the natural law. The ideas of the Enlightenment sought to diminish a need for
religion. Truth, it was believed, could be attained through natural reason and evil avoided
through sound education. The key ideas during this time were the seeking of liberty, goodness
and truth through a logical working out in the mind. Philip Trower stated:
[A] belief in perpetual progress toward some ideal state of natural happiness; belief in liberty, equality, and
brotherliness as the primary and indispensable ingredients of that happiness; belief in democracy as the
infallible means of securing it; belief in the power of unaided human reason to resolve all human problems
and ensure that the rights and dignity of all are respected. Evil is chiefly due to ignorance and can therefore
effectively be overcome by the right kind of education.200

Joseph Deharbe’s (1800-1871) contributed to the catechetical landscape during this era,
especially in the middle of the nineteenth century. His catechism was used extensively in
Germany, Austria and the United States. It was separated into two main parts: a summary of
salvation history and a question and answer explanation of the truths of the Catholic Faith.
Berard Marthaler noted: “For generations it served as a paradigm for what catechisms should be:
precise, concise, complete, and orthodox.”201 It was similar, in many respects, to the catechisms
that preceded it in providing a sound written account of the essential beliefs of the Catholic
Faith. Carmody said it was popular for two primary reasons: first, these catechisms were
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“‘traditional’ but new, complete and yet concise.” and second, the technique of an ‘application to
life’ section at the end of each chapter.202 Yet, it became clear over time that this method was
too abstract in its presentation to engage believers of any age containing as it did too many
definitions and questions. Like many catechisms of its time, it lacked a genuine integration of
the truths of the faith with the interior conversion needed for a more lasting impact.203 It
engaged the intellect but not the body or the heart. This was problematic, especially for the
catechesis of children, because they do not think in abstractions especially at an early age.
The method of the Sulpicians or the method of Saint Sulpice was a considerable
contribution to catechesis in the late eighteenth and entire nineteenth century. The new pastor of
the church of Saint Sulpice in Paris, Fr. Jean Jacques Olier, developed a method of catechizing
children of his day that had effects far beyond Paris. This method built on the use of the
catechism was rooted in principles essential to its overwhelming success. The primary principle
that guided this method was the catechist’s deep love of God and desire for that love to be
impregnated in the children taught. Without this principle overshadowing each step of the
method it ceased to be attractive. It was aimed at winning the heart through the explanation of
the Faith to the mind of the person. Monseginor Felix Dupanloup, the chief catechist at the
seminary of Saint Sulpice in Paris, commented on this method’s success was due to well
prepared and devout catechists who gave:
interesting instruction designed to persuade the intellect and move the heart. The method was prepared to
adapt itself to all levels and groups. Certain characteristics were classical to the Method of St. Sulpice, viz.,
a) recitation of the catechism with verbal perfection, b) explanation of the catechism text memorized, c)
reading the Gospel of the Sunday or the feast, d) explanation and application of the Gospel by a brief
sermon (homily), e) further small exhortations and the singing of hymns to "move the heart," f) emphasis
on interesting stories to illustrate the catechism lesson, graphic displays, playlets, celebrations, etc. to add
"condiment" to the classes, g) "games for points" toward the winning of holy cards and other "premiums."
h) written homework, written testing, and report cards) strong emphasis on attendance with written reports
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to parents, j) finally, weekday classes and special First Communion classes in addition to the regular
Sunday school.204

With love and the personal engagement of the children at the center of this method, it bore great
success for generations of children in Europe and the United States in the nineteenth century.
Catechisms over the previous two hundred years sought to be adapted toward a particular
audience yet continued to lack an appropriate method of communicating the Gospel message and
the teachings of Catholic Church. The wide variety and number of different catechisms was also
of great concern to the U.S. bishops. Among other voices, Archbishop Marechal of Baltimore in
1827 called for a single catechism. Matt Ingold said: “Different answers to the same questions,
though still doctrinally approved, risked confusing the laity. There were over a hundred
catechisms circulating throughout the United States by the turn of the twentieth century.” 205
Although education in the Faith was a priority, the emphasis continued to be almost exclusively
intellectual.
3.8 An Intellectual Focus
Since the Reformation the transmission of the faith moved from being affective and
practical had moved to intellectual and doctrinal. Society-at-large was still supportive of the
values and beliefs of faith lived out in everyday life. Much of the culture observed the religious
feasts and holy days of the liturgical calendar. This reality, however became increasingly more
difficult to maintain starting with the ideas of the Enlightenment in the eighteenth century, which
produced an ideology further separating the realms of faith and reason to an even greater extent
than had occurred between the fourteenth and fifteenth centuries with the impact of Duns Scotus
and William Ockham, to name but two. By the nineteenth century bishops and theologians
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responded to the increasing secularism by advancing arguments and definitive doctrinal
statements. These doctrinal statements coincided with the age of Rationalism that lacked the
compelling beauty of the mysteries of God and His intimate plan for a Christian. Bandas wrote
that this rationalism “was the logical outcome of Luther’s principle of private judgement and of
his denial of all external authority in religion.” 206 This rationalism created a fabricated spiritual
renaissance of sorts in the nineteenth century that became what Henri de Lubac called
“sentimental and feminine” and the result, he continued, was that “Religiosity outstripped
religion.”207 Through this religiosity, popular devotions became superficial and lacked the
abundance of a rich doctrinal faith. De Lubac said “It is easier to give oneself to tender
sentiments and multiple practices than to deepen in oneself the sources of respect, of submission,
of adoration that true love proposes.”208 In effect, society no longer supported the authentic
external religious practices of believers (as it had during the medieval period) and was relying
either on hallow religiosity or on the power of natural reason and liberty that was otherwise
devoid of faith or the instruction in it. While the Middle Ages lacked the intellectual dynamic of
presenting the Faith, the rationalism of the eighteenth and nineteenth centuries placed too much
focus on the intellect alone, causing a void of genuine external practices or instruction, which
was able to accompany believers to a proper reception of the Catholic Faith.
The response to the challenges of the Enlightenment received a strong impetus in the
twentieth century in the form of the introduction of new methods of presenting the Faith. This
was in place of reintroducing new versions of the catechisms of the time. The first of these was
the Munich Method adapted from the educational psychology of Friedrich Herbart (1776-1841)
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as understood by Tuiskon Ziller (1817-1882). It became known as the Herbart-Ziller system of
teaching Christian doctrine. Dr. Weber, editor of the Katechetische Blaetter (a catechetical
journal), in 1898 encouraged the use of this method and the fulfillment of its requirements were
as follows:
First, a division of the catechetical matter into strict methodical units, so that those questions are
coordinated which are essentially one. Secondly, it insists on a methodical following of the three essential
steps, viz., Presentation, Explanation, and Application — with a short Preparation before Presentation, then
Combination after Explanation, as more or less nonessential points. It therefore never begins with the
catechetical questions, but always with an objective Presentation — in the form of a story from life or the
Bible, a catechetical, Biblical or historical picture, a point of liturgy, church history, or the lives of the
saints, or some such objective lesson.209

The Herbart-Ziller model, later called The Munich Method, was oriented toward the learner and
utilized the body and the mind in its teaching approach as well as giving a concrete
understanding of the content presented.210 It became, by the early twentieth century, the primary
method of catechesis in elementary and secondary schools. It was rooted in the learning process
of perception (experience), understanding (assimilation) and practice (response) 211 seeking to
engage not only the mind but the whole person. 212 Patrick Devitt wrote of this learning process:
First, the use of visual aides or stories from the bible in order to arouse the imagination; second, the
explanation or exposition by the teacher of the doctrinal and/or moral ideas implicit in the aides or stories;
and third, encouraging the pupils to apply these ideas to their everyday life. 213

In summary, since the Reformation, the catechism was the primary textbook for teaching
religion to children and adults. The Munich Method was an important and valuable in the
catechetical developments taking place in the twentieth century. 214 Although the publication of
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religious textbooks became more common with new methods being implemented, they were not
to become the norm in presenting the Faith, at least in the United States, due to the bishops’
desire for the catechism to remain as the primary source of catechizing children. The Third
Council of Baltimore in 1885 issued a decree mandating that all Catholic children be instructed
through the Catechism (i.e., The Baltimore Catechism). Catholic schools and parishes used it as
the primary text for transmitting the Faith until the late nineteen sixties. The intellectual realm
continued to be prominent in catechesis and the catechetical synthesis was virtually impossible
within this context.
3.9 Catechesis in the Twentieth Century
By the twentieth century the catechetical movement made numerous contributions to the
means of transmitting the Faith. Chapter Four will focus more specifically on catechetical and
educational methods impacting catechesis. The improvements to the catechetical process
centered upon three phases: a focus on methodology, a focus on the content (the kerygma) and a
focus on human experience. The first phase emphasized catechetical methodology in an attempt
to better hand on the Faith in a developmentally appropriate manner. The second phase
beginning in the 1930s was a focus on the kerygma in the context of salvation history which
sought to ensure that the content of the Gospel message was at the center of the transmission of
the Faith. The third phase began in 1967 with a shift to an anthropocentric catechesis that sought
to be attentive to the needs of peoples and engage them through their personal experiences.
Pope Pius X (1903-1914) helped bring about a catechetical renewal in the Church at the
beginning of the century. He wrote thirty-five documents pertaining to the religious education of
children and adults which included a small catechism. His encyclical Acerbo Nimis was the
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“spark that ignited the revival in catechetical ministry.”215 There was a continual and increasing
desire by bishops for catechesis to be delivered with memorization of doctrine together with
better teacher training.216 The previous two centuries ensured that the faithful memorize the
doctrines of the Faith and were able to communicate the questions and answers they had studied
and recited regularly. However, the memorization of these doctrines proved to be insufficient to
the overall faith development of children and youth. Bishop James Bellord 217 wrote about his
own experience of being taught the catechism by a devout priest who devoted an hour and a
quarter weekly to learning from the catechism:
During that valuable time I can safely say that I never received one dogmatic, moral or spiritual idea from
my over-conscientious master. If I had remained a layman I should have gone into the world absolutely
unequipped for the religious and moral dangers of life, and with only disagreeable associations concerning
religious training. Of the windy formulas and clumsy circumlocutions which obscured the simple truths of
religion, there remains to me nothing at this day either for good or ill.218

Bellord exemplifies how the “rigor of memorization” of the truths of the Faith was an
insufficient means of catechizing children and young people. At the same time he affirmed the
importance of an understanding of doctrine in the process. He gives an example of a young
student who memorized well but did not understand:
She had been brought up at an excellent parish school, under the best of religious teachers and the most
zealous of priests. She was good and devout. She had gained a medal for religious knowledge. The
perfection with which she repeated the catechism was a marvel to her mistress on Sunday evenings. One
day she asked the cook: "When did Our Lord first meet with our Blessed Lady?" She had to repeat once or
twice her extraordinary question. Said the astonished cook at last: "But don’t you know, child, that the
Blessed Virgin was Our Lord’s Mother?" "Oh, really!" said the girl. "I always thought she was His wife." 219

Furthermore, the doctrine needed to be more than understood; it needed to bring about a spiritual
conversion that would move young people in their relationship with Our Lord.
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Poor materials and methods were key reasons for the “leakage” of youth abandoning
the practice of the Faith by the end of the nineteenth century. 220 The publication of religious
textbooks gave rise to new learning methods that not only taught children and adolescents the
content of the Catholic Faith, but also gave them the ability to integrate it into the spiritual life of
the person. One example in the United States was Mother Margaret Bolton (1873-1943), a
religious sister, who was instrumental in furthering new methods of teaching. She began with
the known and familiar and then proceeded to the invisible realities of Christian doctrine. She
constructed “a solid structure for Christian doctrine using the catechism as the basis and
developing inductively a mastery of the doctrinal truths of the Catholic Faith.” 221 Bolton,
therefore, sought to help students take what they knew from their own experience and connect
them to the truths of the Faith. Another person who contributed to catechesis in the first phase
of the catechetical movement was Cannon F. H. Drinkwater (1886-1982), editor of The Sower
(begun in 1919) in Birmingham, England dedicated to religious instruction. He was an avid
promoter of new methods of catechesis and was critical of the traditional approach to teaching
doctrine through the question and answer approach of catechisms. Drinkwater spent much time
in the latter part of his life assisting and equipping religious educators to catechize children.
Drinkwater said:
Lessons should contain singing, liturgical and non-liturgical corporate prayer (prayer said in communion
with other believers), and opportunities for personal service. In addition, teachers should allow students’
individual and interior practice of religion. [If] these more essential things are well managed, then the
intellectual instruction will have all the more meaning and fruit.222

220

Ibid., 26.
William J. McGucken, “The Renascence of Religion Teaching in American Catholic Schools,” in Essays on
Catholic Education in the United States. ed., Roy J. Deferrari. (Washington, DC: The Catholic University of
America Press, 1942), 340.
222
Francis H. Drinkwater, Twelve and After: A Book of Teachers’ Material for the Religious Instruction of Older
Children (Westminster, MD: The Newman Bookshop, 1948), vi-vii. This is a reprint of the 1924 edition.
221

82

Many catechists and educators saw the Faith was not being successfully transmitted due to it
being almost exclusively deductive, abstract, primarily explanatory and lacking a sense of
adaptation to the age level of its audience. 223 Especially at younger ages, children have difficulty
with methods that lack a concrete dimension when transmitting Gospel truths.
The second major phase in catechesis of the twentieth century was initiated by Joseph
Jungmann, SJ (1889-1975) who proposed a renewal of the content of the Faith through the
proclamation of the kerygma. The Kerygmatic Movement was the name given to this phase of
catechesis from approximately the 1930s to the 1960s. It sought to draw people back to the heart
of the Gospel message in a way that was Christocentric, evangelistic and rooted in the context of
God’s plan of salvation history. Pierre Ranwez wrote about the shift toward the biblical
narrative occurring at this time and the renewed focus of the Bible, liturgy and sacraments in
catechesis:
What are the sacraments, after all, but divine movements toward an encounter with men? In them a saving
act once performed in historic time is symbolically re-called and put into operation in the present. By
means of the sacramental rites God gives Himself and shows Himself. The basic function of religious
instruction, therefore, is to prepare souls for the divine gift, to show its mysterious grandeur and to make
known Him by whom salvation comes to us.224

The emphasis on catechetical methods in the first part of the twentieth century was essential to
the success of the incorporation and focus on content in the second phase. The renewal of a
holistic catechesis depended on a renewed outlook of the means and aims of catechesis which
will be developed further in Chapter Four.
Johannes Hofinger, SJ (1905-1984), promoted the kerygmatic approach begun by
Jungmann and considerably impacted the catechetical landscape of the twentieth century. His
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leadership in organizing the six International Catechetical Study Weeks in the 1960s had a
substantial role in the development of catechesis in both the second and third phases of the
Catechetical Movement.
The third phase of catechesis in the twentieth century involved an emphasis on the
anthropological dimension of the human person. The experience of the learner was believed to
be a significant and vital factor for an authentic response of faith and integration of faith into
one’s daily life. Joseph Colomb (1902-1979) influenced a broad catechetical renewal with his
emphasis on a double fidelity to God and man: to man and his learning capacities and to a
faithfulness of God’s revelation to humanity. In addition Colomb wanted the learner to
experience the content or at least the implications of the beliefs being learned (e.g., prayer people need to actually pray if they are to learn how to pray). Colomb insisted on a method
where the learning process needed to assimilate knowledge and understanding through religious
experience. Anne Marie Mongoven commented:
For Colomb the experience of parish community is part of the content of catechesis. He believed that the
task of the catechist is to bring the child’s attention to those privileged daily experiences of life. Such
experiences included celebrations of family prayer, feasts, liturgy and also the “good works” of the
community. Colomb wrote that “it is on the child's religious experience that we must build, not on the
textbook’.225

Colomb’s method remained popular for the remainder of the century chiefly because he sought
to integrate the intellect and heart of the individual learner. The weakness of his method was that
if catechists emphasized the community and experiential above the doctrinal truths, the integrity
of the Gospel message could be compromised. Pope John Paul II spoke of the importance of this
integrity when he said:
[A] disciple of Christ has the right to receive "the word of faith" not in mutilated, falsified or diminished
form but whole and entire, in all its rigor and vigor. Unfaithfulness on some point to the integrity of the
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message means a dangerous weakening of catechesis and putting at risk the results that Christ and the
ecclesial community have a right to expect from it.226

Colomb’s method did contribute to a more balanced catechesis so long as it retained the
necessary integrity of the content of the deposit of faith.
The International Study Week in Manila, Philippines in 1967, shifted catechesis from an
emphasis on the Christocentric content to one of personal experience and the inculturation of the
Gospel into the lives of believers. There arose a need for an emphasis on human experience that
would enable a person to have an encounter with God from his own human experience.
According to Michael Wrenn, the shift went
from supernatural faith to more human concerns; from proclaiming the good news of salvation in Jesus
Christ, and everything that follows from that, to espousing a purely human kind of effort featuring a
struggling humanity trying to save itself by political means from oppression and injustice.227

It is important to note that human experience has a vital role within catechesis. The General
Directory for Catechesis affirms its importance:
It springs from the very end of catechesis, which seeks to put the human person in communion with Jesus
Christ…’Christ enables us to live in him all that he himself lived, and he lives it in us’. Catechesis operates
through this identity of human experience between Jesus the Master and his disciple and teaching to think
like him, to act like him, to love like him. To live in communion with Christ is to experience the new life
of grace.228

The dangers were that human experience and human knowledge tended to become primary when
passing on the Faith. Doctrine was neglected as a result of the new focus on the subjectivity of
the Gospel in relation to one’s life. James Pauley writes on the need for a continuity of content
and human experience:
When catechesis is contextualized within the evangelization process this division is healed. Authentic
catechesis is always irretrievably both rich in content and ordered towards the transformation of our
experience. Through our ever more intentional embrace of the teaching of Christ, the experience of life
becomes more and more permeated by his saving presence.229
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Thus, the truths of the Faith must be assimilated within human experience not in contradiction to
it.
Sofia Cavalletti (1917-2011), an Italian biblical scholar, contributed in a unique manner
to the catechetical renewal in the twentieth and twenty-first centuries. She implemented the
educational methods of Maria Montessori and with her background as a Scripture scholar. She
developed a method for children that engages the whole person based on the parable method of
Jesus. Her method reached beyond a traditional understanding of transmitting content because
she had learned that: “The value of the material consists in the richness of the contents not in the
exterior form, and even less in an assumed inventiveness on the part of the catechist."230 These
insights must be joined with her discovering that the starting point is not doctrine or experience
but the kerygma - the love of God who calls each name and is present to each. Her method will
be explored further in Chapter Four.
The introduction of psychology and educational theory were two additional developments
in catechesis in the twentieth century. The ideas of researchers such as Jean Piaget, Lawrence
Kohlberg and James Fowler were commonly implemented (perhaps somewhat uncritically by
many Catholic educators) in catechetical teaching methods. In every case, these researchers
themselves did not claim to be presenting a Catholic world view, but their ideas were rarely
subjected to an adequate critique from a Catholic perspective. The integration of the
psychological sciences contributed to the improvement of a catechesis that was brought to life in
the believer through the use of inductive methods that enabled learners to apply what they were
learning to their daily lives. However, this development was not without its pitfalls. An
anthropocentric emphasis focusing more on the person’s feelings and experiences crept into
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general catechesis that too often reduced the Christian message to “pop psychology”. 231 Human
experience was central to much of the catechetical movement from the late 1960s through the
1990s. This was the result from an excessive reliance on the memorization of doctrine and the
lack of practical application to everyday life. Although connecting God’s revelation to life
experience was and is an important link, there was often an inaccurate understanding of Divine
Revelation as something that was ongoing. 232 Revelation was seen as something that was
discovered by looking at it primarily through one’s life experience. This is opposed to what the
Church teaches: “Christianity is the religion of the ‘Word’ of God, a word which is ‘not a written
and mute word, but the Word which is incarnate and living’.”233 It is the Holy Spirit that
continues to open the minds of each believer to understand what God has revealed in and through
the Sacred Scriptures. The anthropocentric approach to catechesis relied too much on each
individual’s experience of what God was saying to them and not understanding that God’s
authorship and revelation could not be reduced to the experience of each believer.
Thomas Groome (1945 - ) became the major proponent of the anthropocentric approach
to religious education in the United States and British Isles from the 1970s to the beginning of
the twenty-first century. 234 His method utilized the findings from psychology, liberation
theology and education to develop a way to share the Faith with those he taught. Its deficiency
was that the doctrinal content which at times became indiscernible regarding authentic Church
teaching because the emphasis was too frequently on the personal experience of believers.
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3.10 Catechesis and the Second Vatican Council
The catechetical landscape was significantly impacted by the teachings of the Second
Vatican Council. The four major constitutions [Sacrosanctum Concilium, Dei Verbum, Lumen
Gentium and Gaudium et Spes] provide the foundation of these changes.
The Constitution on the Sacred Liturgy, Sacrosanctum Concilium, allowed for the use of
the vernacular in the Mass making participation in the Mass more fully accessible to the People
of God. In addition, it brought a renewed sense of the importance of the liturgy as the source and
summit of the Faith as well as giving an understanding of it as the “font from which all her
power flows.”235 The laity were encouraged to be more involved in the celebration of the sacred
liturgy through their active and conscious participation as well as have a greater understanding of
the signs and symbols expressed. Sacrosanctum Concilium was a high point of the Liturgical
Movement which had been going on for 20 years and signified a development in the theology of
the Mass by stressing its communal nature both between and among the priest and the
congregants. Each of these developments regarding the liturgy impacted catechesis and the
formation of adults and young people alike. This was due to the council’s desire to renew
participation in the sacred liturgy through affirming the importance of the Church praying as She
believes, lex orandi, lex credendi, fully, consciously and actively. 236
The Dogmatic Constitution on the Church, Lumen Gentium, emphasized the communal
nature of the Church and salvation. The Church had come to be seen as increasingly institutional
over the previous centuries and the Fathers of Vatican II wanted to correct this perception. The
focus became how Christ calls both Jews and Gentiles into His family, the Church, and how the
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plan of the Father is fulfilled in Christ in the New Covenant. The catechetical process became
more invitational and less institutional in the handing on of the Faith.
The third major constitution, Dei Verbum, addressed the Church’s teaching on Divine
Revelation. It brought about a renewed understanding of Divine Revelation focusing on both
Scripture and Tradition being a single source of Revelation. Revelation in the previous century
had been reduced to intellectualism. It was seen as more of a system of ideas rather than a
manifestation of a person, Jesus Christ. Catechetically, Scripture and Tradition would come to
be transmitted as a personal revelation of God to humanity through Christ. The Scriptures
became more accessible due to Council’s teachings of Divine Revelation. New translations of
the Bible and communal Bible studies for the faithful arose. Catechesis was more cognizant of
the importance of integrating the teachings of Scripture with the teachings of the Church.
The Fourth Constitution, Guadium et Spes, The Pastoral Constitution on the Church in
the Modern World, focused on the Church’s engagement with the modern world. As a result of
the promulgation of Guadium et Spes, catechesis emphasized the importance of living out the
Gospel in the world. Previously the Church had resisted modern ideas that tended to put
Catholic teachings at odds with modern thought. The response of Pope Pius X and his writings
on Modernism, which were greatly needed at the beginning of the twentieth century, caused the
Church to withdraw from engaging secular society.237
3.11 Catechesis in the United States in the Twentieth and Twenty-First Century
The United States had faced a great tide of change in the early 1960s related to the
faithful’s understanding of their Catholic identity. Before the early 1960s, Catholic life appeared
stable with regard to the Catholic population living in a Catholic cultural micro-climate that
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supported their beliefs and practices. Robert Hater affirmed this when he wrote from his years of
teaching in a Catholic School:
Catholic students learned the basics of their faith that they needed to be “good” Catholics. Teachers did not
always concentrate on the nuances of right and wrong that might come up in real life. If difficult questions
did come up, a Catholic could always ask a priest for the answers.238

Hater writes about the family being the most significant factor in the lives of young people with
regards to faith and morals. Although parents often did not fully understand the faith they
promoted its practices through Sunday Mass and sending their children to Catholic schools. The
strength of this mode was that the patterns of Catholic observance in the United States were
strong and independent of the education or knowledge of the Faith imparted by their parents.
The Faith was instilled through the Mass, what they learned at school and devotions fostered by
the faith community. The religious climate, however, shifted in the years after Vatican II and the
collective patterns that had been so strong prior to the 1960s no longer held firm, causing
confusion of the faithful and division in belief. The clear teachings of the catechism and Catholic
precepts were often questioned or simply ignored. In response to the decade that followed, the
National Conference of Catholic Bishops in the United States issued a document in 1973 seeking
to communicate the essential teachings of the Faith. It stated: “Certain basic teachings are
necessary for doctrinal substance and stability.” 239 The bishops listed 25 essential teachings in
the context of three major themes that should be present in all religious instruction: The
importance of prayer, participation in the liturgy and familiarity with Scripture. 240 Two decades
later the bishops were still struggling to assure that these “basic teachings” were being
implemented so as to provide “doctrinal substance and stability” to Catholics.
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A renewed attempt to correct the catechetical deficiencies of the last quarter of a century
was initiated. The Bishops sought to address the significant catechetical deficiencies of the last
quarter of a century. An Ad Hoc Committee was established in order to make recommendations,
corrections and to approve curricula that would present the Faith with sufficient accuracy. 241 In
1997 the committee listed 10 doctrinal deficiencies in textbooks. They were: 1) An insufficient
attention to the Trinity and the Trinitarian structure of Catholic beliefs and teachings, 2) An
obscured presentation of the centrality of Christ in salvation history and an insufficient emphasis
on the divinity of Christ, 3) The indistinct treatment of the ecclesial context of Catholic beliefs
and magisterial teachings, 4) An inadequate sense of a distinctly Christian anthropology, 5) An
insufficient emphasis on God's initiative in the world with a corresponding overemphasis on
human action, 6) An insufficient recognition of the transforming effects of grace, 7) An
inadequate presentation of the sacraments, 8) A deficiency in the teaching on original sin and sin
in general, 9) A meager exposition of Christian moral life and 10) An inadequate presentation of
eschatology.242 Catechisms at this point in the United States were in almost complete disuse and
textbooks in Catholic schools and parish religious education programs had been the norm for
almost 20 years.
3.12 Summary
The Protestant Reformation brought about an unprecedented shift in the transmission of
the Christian message. Christendom became divided due to the multiple confessions of faith that
arose from the Reformation. The use of the printing press by Protestants and Catholics created a
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faith that fostered a religion of the book rather than a religion of encounter. This also created a
new emphasis on the functions of the intellect (i.e., rote memorization and specific knowledge)
and a diminishment of the traditional role of the senses and the related affective responses to
faith. Prior to the Reformation there had existed, for many generations, a cultural, political and
religious cohesion which broke down in the generations following the division of Christendom.
It was a period of dramatic change in the realms of religion as well as secular culture. The
Christian message tended to be compartmentalized and separated from daily life and culture. In
the eighteenth through the middle of the twentieth centuries, catechesis was set against an
environment that was increasingly rationalistic. From the mid-twentieth century through the
early twenty-first century the emphasis in catechesis was anthropocentric in nature. All this was
disruptive to the catechetical synthesis that requires a balance of components consisting of body,
heart and mind in creating the ideal conditions for the reception of the Faith. An integration of
the three phases of the catechetical movement from the twentieth century was needed to more
completely bring about this catechetical synthesis. The integration of body, heart and mind
necessitates the following: a) sound methods appropriate to the age and circumstance of the
audience, b) a presentation of the apostolic kerygma seen from the whole plan of God throughout
salvation history and c) human experience can be a means to understanding and accepting the
truths of God’s revelation.
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Chapter 4
Methodology and Best Practices for Religious Education & Catechesis

4.1 Catechetical Methodology
Having examined the history of catechesis through the centuries, we turn now to the
specific question of methodology within catechesis. The Catholic Church has employed various
methods to achieve Her mission of making disciples and transmitting the Catholic Faith through
the centuries. There are a wealth of methodologies available for organizing and structuring the
teaching and communicating of faith to the learner. Good methodology considers a range of
factors including age, culture, intellectual and spiritual maturity. This chapter will firstly explore
the use of methodology according to the teaching of the Church, especially as it relates to
children ages three through twelve years of age. It will go on to explore key figures of the
twentieth century who have developed various methodologies to better hand on the Faith.
Finally, it will conclude by looking at contemporary learning methods and their potential value
for children’s catechesis.
According to the General Directory for Catechesis:
The catechist recognizes that method is at the service of revelation and conversion and that therefore it is
necessary to make use of it. The catechist knows that the content of catechesis cannot be indifferently
subjected to any method. It requires a process of transmission which is adequate to the nature of the
message, to its sources and language, to the concrete circumstances of ecclesial communities as well as to
the particular circumstances of the faithful to whom catechesis is addressed.243

As the General Directory for Catechesis indicates, catechetical methodology must always be at
the service of the content of the Faith. Catechesis, therefore requires the consideration of the
specific circumstances of its audience when considering the means by which the Faith is made
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known which serves God’s revelation and best communicates it to the specific hearers. The
methods chosen should always bear the specific and concrete circumstances of its audience in
mind. There are, however, certain criteria for choosing a method seeking to guarantee service to
revelation and conversion. Such methods need to:
1. foster a “full adherence of man to God (fides qua) [the personal act of faith] and the
content of the Christian message (fides quae)” [what is believed]. Essentially this should
assist a person to give an assent both to faith in God and to understand what is true about
God and His plan of salvation.
2. develop and incorporate the four dimensions of the Faith “which [are] known, celebrated,
lived and prayed”. 244 Through these dimensions believers enter more fully into the lifegiving mystery of God’s revelation.
3. inspire others to surrender themselves to God in body, mind and heart, i.e., engage the
whole person.245 The ideal is to emphasize an integration of these methods that was lost
after the Reformation.
Catechesis, to be fruitful, is to be holistic if it is to lead others into greater communion
and intimacy with Jesus Christ. Through these methodological considerations, the believer will
be able to better discern his vocation and the plans God has for him. The General Directory for
Catechesis also stresses the importance of considering specific circumstances of the persons
being catechized. These include, but are not limited to, current circumstances, age level and
intellectual development of those persons whom she catechizes and their level of spiritual
maturity. 246
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Children were the primary audience for catechesis in the sixteenth through the nineteenth
centuries. Such considerations in choosing a particular method to present the Faith were only
minimally considered until the twentieth century. Furthermore, when choosing a method, the
Church always intends to incorporate everything of enduring value that will foster faith,
conversion, virtue and a deeper understanding of the content. Whatever is not opposed to the
Gospel should be available for its service. The Church sees the multitude of methods as a sign of
vitality and richness in the honoring of each person to whom the message is addressed.247
The principle of “double fidelity,” faithfulness to God and faithfulness to man, is
paramount in catechesis. 248 Whatever the catechetical method chosen, it must be faithful to what
God has revealed about Himself as well as be faithful to man who has been given the freedom to
respond: a response that either embraces or rejects God. Pope John Paul II once proclaimed the
role of those announcing the good news to be: “Heralds of the Gospel who are experts in
humanity, who know the depths of the heart of many today, who share in his hopes and joys, his
worries and his sadness, and at the same time are contemplatives, in love with God.” 249 This
principle of double fidelity to God and man is essential if man is to freely respond to God’s
invitation. The foundation and core of any authentic catechetical method is this principle of
double fidelity which is rooted in the Pedagogy of God.250
4.2 The Pedagogy of God
The Church does not specify a single method when handing on the Faith but the General
Directory for Catechesis affirms: “Rather, she discerns contemporary methods in the light of the

247

See, Congregation for the Clergy, General Directory for Catechesis, para. 148
See, Ibid., para. 149 & 97.
249
John Paul II, Address to the Participants of the 6th Symposium of the Council of Episcopal Conferences in
Europe, (October 11, 1985), para. 13, At The Holy See. www.vatican.va.
250
Congregation for the Clergy, General Directory, para. 148.
248

95

pedagogy of God…”251 The Pedagogy of God is not a method in and of itself but a set of
principles or characteristics explaining God’s activity in creation and His revelation of Himself
to man. When the Church uses the word “pedagogy” she is not using it synonymously with the
word “teaching.” It is something broader. Petroc Willey noted: “She [The Church] means the
whole of the work of God leading people to share in his life, in and through Christ.”252 The
Christian Faith has its own specific pedagogy which affects both the content and the method by
which this Faith is handed on. God’s pedagogy is what He does and the goal of the catechist to
make known God’s revealing and saving activity. God is the divine pedagogue whose actions
and inspirations are forming the hearts and minds of His people. Wiley affirmed: “Yes, the
Pedagogy of God is all-important for catechists – not because we are to play the role of
pedagogue, but rather because we are to be completely attentive to the work of the Divine
Pedagogue.”253 The General Directory for Catechesis makes this clear when it says: “The
transmission of the Gospel through the Church remains before all else and forever the work of
the Holy Spirit and has in Revelation a fundamental witness and norm.” 254 Those who
communicate the Gospel message are instruments yet it is the Holy Spirit who is the interior
pedagogue. In addition, the role of the catechist in relation to the pedagogy of God is to help
believers “perceive the action of God throughout the formative journey” 255 encouraging an
atmosphere of openness to God and a freedom to respond to His invitation. God’s pedagogy is
abiding and always inviting men and women into a dialogue and greater communion with the
Holy Trinity. Catechesis, therefore, which is to be holistic and engage the body, heart and mind
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of a person must use methods that explicitly engage the entire person as well as his faculties and
be faithful to the action of God in a person’s formative journey. During the twentieth century
many individuals have contributed diverse methodologies to the process of catechizing
individuals in the Faith.
4.3 Key Figures in Catechesis in the Twentieth Century
Josef Jungmann, SJ (1889-1975)
The first 40 years of the twentieth century focused primarily on new methods to bring
about a more complete transmission of the Faith. Josef Jungmann was encouraging and
complementary of this emphasis but did not believe merely presenting the content according to
the age and developmental needs of one’s audience were sufficient. He proposed a proper representation of the content of the Christian message by announcing the kerygma through the
telling of the story of salvation. He said: “The main root of today’s religious malady is...an
extensive misunderstanding or non-understanding of the Christian message.” 256 To Jungmann,
the doctrines of the Faith presented in the form of question and answer were not capable of
eliciting a genuine personal encounter with Jesus Christ nor was it presenting the Gospel in a
way the evoked a response of Faith. Jungmann’s seminal catechetical work, The Good News
Yesterday and Today (1936), had a monumental effect throughout the catechetical world.
Jungmann promoted the kerygma as the central theme of the proclamation of the glad tidings of
Jesus Christ. In addition to this emphasis on the kerygma, Jungmann sought to proclaim the
Good News in the context of the story of salvation history through God’s words and deeds.
Jungmann believed early in the twentieth century that there was an insufficient focus on the
content of the Faith due to an overemphasis on method. The Christian message needed to be
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more fully assimilated. He stressed that the content should be presented in a compelling manner
such that it would more likely evoke a positive engagement. In order that catechesis be effective,
Jungmann said:
[I]t must be bent on producing in its listeners a striking picture of the entire content of Christian doctrine
and on making them aware that Christian doctrine is truly a joyful message. It is not sufficient that the
content of faith be precisely presented in full detail; it must be imparted so that it appears in all its
forcefulness as a synthesis and is appreciated as “a message” (as a kerygma) in all its beauty and in all its
supernatural sublimity.257

In 1950 Jungmann wrote of a catechetical landscape where people knew about the teachings of
Christ:
But what is lacking among the faithful is a sense of unity, seeing it all as a whole, an understanding of the
wonderful message of divine grace. All they retain of Christian doctrine is a string of dogmas and moral
precepts, threats and promises, customs and rites, tasks and duties imposed…258

Jungmann’s outspoken criticisms of the status quo approach to the transmission of the Faith
caused the Superior General of the Jesuit Order to withdraw his book almost immediately from
publication and thereby essentially silencing him. 259 James Pauley wrote that Jungmann wanted
to restore the core message of salvation to the Church’s catechetical proclamation:
The primary elements of the Church’s kerygmatic announcement needed fundamental emphasis once
again: the divine love of the Blessed Trinity as the origin of all things, the fall from grace through the
original alienating sin, the need for a Savior and the Good News of our redemption accomplished through
the incarnate paschal love of the Word become flesh...These indispensable truths should be proclaimed
once more in their unity, as Good News. 260

Jungmann’s former student at the University of Innsbruck, Johannes Hofinger, soon became a
genuine collaborator who went on to make this kerygmatic emphasis of Jungmann’s work a
reality and known throughout the world.
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Johannes Hofinger, SJ (1905-1984)
As a disciple of Jungmann, Johannes Hofinger took the groundbreaking ideas of his
work, The Good News Yesterday and Today, and introduced them internationally. Hofinger
wrote, taught and lectured internationally from the 1950s through the 1970s in order to spread
and further develop the ideas of Jungmann which became known as the Kerygmatic Movement.
With determination and courage Hofinger championed a kerygmatic catechetical approach in
what became the second phase of the Catechetical Movement in the twentieth century. The
1960s were a pioneering period for the development of catechesis and the renewed emphasis on
the kerygma. Between 1959 and 1968 Hofinger organized six International Study Weeks
gathering bishops and scholars from the areas of theology, liturgy and catechesis to explore the
place of catechesis in the lives of people of all places. In 1959, the first Study Week occurred in
Nijmegen, Holland and sought to blend the themes of liturgy and the missions. It focused on
how the liturgy played a central role in the catechesis of the Christian community. The second
Study Week, which has had one of the most significant long term impacts upon catechesis, was
in Eichstatt, Bavaria in 1960 exploring the fundamental principles for proclaiming the Good
News to others. The Eichstatt Catechetical Study Week was considered “a landmark in the
history of modern catechetics.” 261 Through the work of Hofinger and the international
catechetical leaders in attendance - the Kerygmatic approach (common in the German
Catechetical School) and the four primary sources of revelation were brought together. These
sources are referred to as the “pedagogy of signs:” the Bible, doctrine, liturgy and Christian
witness (common in the French Catechetical School). In a summary of the Study Week,
Hofinger wrote: “catechesis embraces a fourfold presentation of the Faith: through liturgy, Bible,
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systematic teaching and the testimony of Christian living.”262 They became known as the four
means of insertion into the Mystery of Christ. This new emphasis focused on a balance between
teaching for conversion of heart and transmitting the essential content of the Faith. This balance
between conversion and content had not been consistently achieved since before the time of the
Reformation. The unity of the kerygmatic approach and the pedagogy of signs brought about a
renewal in catechesis both on the European and North American continents.
In 1962, the third International Study Week was in Bangkok, Thailand where the focus
was the importance of the three stages of catechesis: pre-evangelization, evangelization or
proclamation leading to faith, and ultimately the lifelong work of bringing faith to maturity. This
was also believed to contribute to the work of the Second Vatican Council and the resurgence of
the catechumenate.263
Katigondo, Uganda was the site of the fourth International Study Week in 1964. Its focus
was the formation of catechists of both clergy and laity as well as the importance of the
catechumenate and a liturgy that was more suitably adapted to the culture of the people. 264
Three years later in 1967 Hofinger organized the fifth Study Week held in Manila,
Philippines. It brought about a shift from a Christocentric to an anthropocentric focus in
catechesis. This drastically changed the landscape of catechesis from beginning with God and
having God as the focus to beginning with man and focusing on the humanity of Jesus and its
relation to each person. This shift had unforeseen and unintended consequences for catechesis.
The new approach had the potential to undermine the supernatural dimension of the Faith. Maria
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de la Cruz Aymes, a collaborator of Hofinger, made a case for this new focus when she said: "A
new vocabulary resulted: ‘attention to the needs of people,’ ‘human experience,’ ‘importance of
human situations,’ and ‘inculturation.’" 265 While there was great value in what came from this
study week, the practical outcome in many places was an overemphasis on the human dimension
of handing on the Faith at the expense of the supernatural dimension. Hence, the ideas from this
International Study Week had a detrimental impact on catechesis internationally for the next 30
years, some taking his work in one direction (e.g., Cavalletti) and others in another (e.g., Moran).
The final Study Week was in 1968 in Medellin, Colombia. It contributed to the further
emphasis on human experience and human development in catechesis including catechesis
within the family. It linked pre-evangelization with liberation and social reform in order that
man may be met as he is in the catechetical process. In addition, is sought to cultivate a preevangelization that would allow young people to discover and welcome the Gospel into their
lives. This Study Week stressed human experience to such a degree that the result was catechesis
as the interpretation of experience.
The 1950s and 1960s had seen unprecedented catechetical activity and energy from the
international Christian community. 266 It brought together the three phases in catechesis from the
twentieth century (method, content through the kerygma and human experience). This affected
not only Catholic schools and catechetical programming in the parish for children not attending
Catholic schools, but also missionary territories where there was little systematic catechetical or
educational programming in existence. Without the leadership and energy of Hofinger this
would not have been possible. His significant contribution to catechesis in the twentieth century
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is undisputed. One of those who benefited most from the work of Hofinger was Sophia
Cavalletti who has made a considerable contribution to the transmission of the Faith to children
in the twentieth century and continues to make an impact even today.
Sofia Cavalletti (1917-2011)
Sofia Cavalletti, was a Hebrew Biblical scholar and a specialist in Jewish ecumenism.
She is best remembered, however, for her work with children. In 1954 when her scholarship and
research was beginning to gain attention among biblical scholars, she began teaching a small
group of children who were preparing for their First Holy Communion. Gianna Gobbi, a student
of Maria Montessori and the directress of the Montessori School in Rome began working with
Cavalletti with these few children. Within the year they began the Maria Montessori Center for
Catechesis in Cavalletti’s home. This began a 50 year project of discovery into which themes of
the Christian message met the needs of the child at various developmental levels. Their method
used simple but attractive miniature replicas easily used by the children that were concrete and
tangible. This tactile approach aimed at leading children into personal reflections of God
through Scriptural and liturgical themes. Gobbi described such means:
Our relationship with God is largely built through concrete, sensory experiences. This is a deep, vital need
of the human beings, and God honors this need by communicating with us through what is perceivable:
through creation, through events in salvation history, through the Person of the Son, the Word, and God's
continued presence in the sacraments. Thus, a concrete, perceivable "material" is always involved in God's
self-communication to us.267

Cavalletti and Gobbi observed that certain materials better engaged children while others did not.
Cavalletti wrote:
At the beginning we reacted with some fatigue, because it was hard to see that themes that had been studied
with great care, materials made with some effort, were of no use and had to be discarded. But later, we
realized how beautiful was the path the children were showing us, preventing us from being lost in
secondary things and intellectual complications.268
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It was after many years of observation that Cavalletti said: “The themes to which the children
have led us...are...the most essential points of the Christian message.” 269 Cavalletti wrote:
The center of catechesis is a place for celebrating the Word of God, for listening, praying, and reflecting
together, for meditation and work. It is a place where the child is able to do everything at his own rhythm,
which is slower than the adults; this is how the child can prepare himself to participate more consciously in
the community life of the adults.

Cavalletti is clear that learning goes beyond the intellect: "Learning doesn't happen only with the
mind, but also with the touch."270
Cavalletti’s and Gobbi’s findings led to their articulation of three developmental levels by
age directly based on Maria Montessori’s planes of development. Level I is for children three to
six years old, Level II is for children six to nine years old and Level III is for children nine to
twelve years old. This method was first referred to as the “Parable Method” or the “Method of
Signs” but eventually took on its current name: “Catechesis of the Good Shepherd.” This name
reflected the central biblical images at each level regarding a child’s relationship with God. For
Cavalletti it was the untiring goal of facilitating a child’s relationship with Jesus, the Good
Shepherd. The role of the catechist was to foster the child’s relationship with God and the
child’s inner teacher, the Holy Spirit. Cavalletti said: “I think [relationship] is an important
element because in relationship the child shows his/her great capacity as a partner in the
covenant.”271 Gerard O’Shea, professor of Religious Education and Assistant Director of
Catholic Education for the Diocese of Wilcannia-Forbes, described the foundation of her method
in these words: “According to Cavalletti, the truth about God is best mediated through the
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concrete analogies found in the Scriptures and the Liturgy.” 272
One of her enduring catechetical principles, put succinctly, was this: “First the body, then
the heart and finally, the mind.”273 Cavalletti sought to incorporate the whole person when
catechizing. This catechetical principle (the catechetical synthesis) is the definitive key to a
holistic catechesis for children. Since the Reformation, the emphasis in catechizing children
(and adults) was through the use of catechism emphasizing the intellect/mind that resulted over
the last 450 years in an imbalance in catechetical formation of persons. Cavalletti’s approach has
proven to be of singular benefit within children’s catechesis and has been unparalleled in the
catechesis of children. Her work stands in stark contrast with another of her contemporaries,
Gabriel Moran, who took catechesis in a radically anthropocentric direction.
Gabriel Moran (1935 -- )
Gabriel Moran, a professor of religion at New York University and prominent contributor
to the field of catechesis following the Second Vatican Council, has been regarded by many as
the key figure who shaped the catechetical landscape in the United States and the wider
anglosphere from the 1960s until the end of the twentieth century. Moran, by the early 1970s,
was in an authoritative position in the United States due to his knowledge of catechetical topics
and his perceived knowledge of the documents of the Second Vatican Council. However, his
interpretations of these documents contributed to considerable confusion of what they actually
communicated. Divine Revelation was the key area where he sought to bring about a new
meaning or a new awareness. Revelation according to Moran was on-going and relied on the
individual's religious experiences. Every person’s experiences of God were considered a “divine
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revelation”. 274 According to Moran, Divine Revelation did not cease with the death of the last
Apostle, John, but continues today in every believer. He perceived that the teachings of the
Second Vatican Council on Divine Revelation were “committed to the past over the present”. 275
He asserted that Divine Revelation “consists of truths not irrevocably tied to temporal events but
is communicated through propositions from one generation to another.”276 His understanding of
Revelation is one that is personal to each individual and is not tied to an objective Revelation
revealed by God nor transmitted or unfolded under the living teaching authority of the Church,
i.e., the Magisterium. The implication of this movement, his “new awareness” in Revelation,
had significant ramifications for catechesis and those catechizing from the mid-1960s to the
1980s. It meant connecting the Good News with each person’s life experience. This often
resulted in subordinating Revelation and Church teaching from the living tradition of Christ’s
apostles and their successors to one that was grounded in one's own personal experiences of God.
Furthermore, Moran saw Divine Revelation as not being found among the objective truths
revealed by God but in one’s own experiences of God. This idea is not limited to Moran as
exemplified by Piet Schoonenberg, a Dutch theologian who said:
From a mere approach to the message, experience has become the theme itself of catechesis. Catechesis has
become the interpretation of experience. It has to clarify experience, that is, it has to articulate and
enlighten the experience of those for whom the message is intended.277

Moran also saw salvation history and God’s personal Revelation as being frequently
contradictory to one another:
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The talk of a personal presentation of revelation as ‘salvation history’ has not greatly impressed anyone
outside of a rather narrow circle, because the rooting of man’s life in past events not only does not restore
value to human history, but on the contrary, seems to be the most direct denial of it. 278

Gerard O’Shea commented on how a great number of religious educators, school administrators
and teachers who sought to help their hearers understand Divine Revelation as more personal
actually “failed to see that abandonment of the ‘Propositional Model’...[led to] a pendulum swing
[of] an inadequate theory of Revelation” 279 based solely on internal enlightenment. This idea of
ongoing revelation and personal experience was to Moran and many of his contemporaries a
primary means of communicating the Faith for almost 30 years. Its effects were staggering. It
led to an absence of the reality of sin, and an emphasis on the humanity of Jesus Christ at the
expense of His divinity. This approach taken by Moran undermined the teaching authority of the
Church and the Second Vatican Council’s teaching on Divine Revelation. Moran, although
admired by many, had in fact rejected the claims of the Dogmatic Constitution on Divine
Revelation, Dei Verbum, while simultaneously (and erroneously) explaining its meaning to
others. His ideas have contributed extensively to a misunderstanding of Revelation and sound
catechetical methods that allow for the authentic transmission of the Deposit of Faith
communicated in Sacred Scripture and Apostolic Tradition. Moran had begun the process of
introducing subjective interpretation in the guise of “ongoing revelation” as the driving force of
catechesis. Another prominent figure of late twentieth century catechesis in the U.S., Thomas
Groome, reinforced this more or less subjective approach to Revelation and catechetical activity,
but he also took it in another direction.
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Thomas Groome (1945 -- )
Perhaps no one has had a greater effect on the religious education landscape in the United
States, Great Britain and Australia over the last 30 years than Thomas Groome, a professor of
Religious Education at Boston College. His contributions have been manifold and have
contributed more than any other individual to the deficiencies in catechesis in late twentieth and
early twenty-first century. Groome’s method has not only been influenced by many mentors and
colleagues but also early on by his own experience in handing on the Faith to college students.
He discovered at the beginning of his teaching career that when people had questions about their
faith they were not being answered in a fully satisfactory way. Groome developed an approach
which sought to address people’s current questions and concerns and integrate them with the
Christian Tradition. This method is called Christian Praxis which he defined as:
[A] participative and dialogical pedagogy in which people reflect critically on their own historical agency
in time and place and on their sociocultural reality, have access together to Christian Story/Vision, and
personally appropriate it in community with the creative intent of renewed praxis in Christian faith toward
God’s reign for all creation.280

There are five steps or movements in this method described briefly as follows: 1) Naming/
Expressing “Present Action” - participants name or express what is going on and what they are
experiencing in their lives regarding a given topic. 2) Critical Reflection on Present Action participants share their own stories and visions of what they have experienced in Step 1. 3)
Making accessible the Christian story and vision - aspects of the Deposit of Faith are told and
shared. Participants are given the opportunity to unite their experiences with the deposit of faith.
4) Dialectical Hermeneutics to appropriate story/vision to participants’ stories and visions - this

280

Thomas Groome, Sharing Faith: A Comprehensive Approach to Religious Education and Pastoral Ministry.
(San Francisco: Harper-San Francisco, 1991), 135.

107

movement seeks to explore what “actually is” or “should be”. 5) Decision/response for Living
Christian Faith - inviting a response to living the Faith in their lives.
Before speaking about the advantages and the challenges of this method some
commentary is appropriate on what motivated Groome to develop it. Groome sought to “liberate
catechesis” from what he believed was a rigid approach. The methods of the twentieth century,
although developing, continued to rely on what he considered to be an outdated means of
presenting the Faith (through the traditional catechism approach of question and answer as well
as presenting faith as primarily a set of propositions to be learned). The propositions, according
to Groome, were “too final to be consistent with the whole ongoing process that is praxis.” 281 He
believes that the individual experience of the person needs to be in dialogue with the revealed
truths of the Christian Tradition (in his case, from a Roman Catholic perspective). Groome
understands that “the task of an adequate religious education then is to find the existentially
important questions which are alive in the minds and hearts of students.” 282
Groome’s theological anthropology is also important to explore regarding his
methodology. It is rooted in the assumption that faith is more than something to assent to; it is
also something requiring a response with action. He has argued that catechesis needs to focus
more on its application to daily life. There were many in the 1970s and 1980s who argued the
case for “doing” or “responding” to the Faith that had been given.283 An assent of faith,
according to Groome, involves three dimensions: a person’s conviction, trust in his relationship
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with God and his lived response.284 The person’s own story and convictions are a part of his or
her knowledge and response to faith. Groome believes that “What is truly ‘known’ by people as
their own is not ‘poured in’ from outside but their own dynamic and personal appropriation of
knowledge as agent-subjects.”285 Therefore, the personal faith experiences of individuals are an
essential component of how they come to know and what they believe. Groome, however, omits
the importance of the theological virtue of faith which is freely given by God and received by the
person. The gift of faith corresponds to the truths received through Divine Revelation. 286
Without the dimension of faith as a free gift, a person’s assent to faith primarily through
experience risks the rejection wholly or in part of Christian Revelation. While it is true that this
approach by Groome does not always lead to a separation between revealed faith and one’s
assent to faith, it increases the possibility of confusion between an individual’s “personal truth”
and Divine Revelation.
It is also possible that the very thing Groome wants to avoid, i.e., an intellectualism
regarding a lived faith, can be a person’s means of investigating the faith: through his or her
individual use of reason and understanding. He says: “Christian religious education should bring
people to reason for themselves about their own lives in faith and about their faith tradition as it
is made accessible to them.” 287 It is likewise important to receive and respond to the Faith that
has been revealed and faithfully handed on for two millennia by the Church. The Church affirms
man’s need for Divine Revelation and the danger of relying exclusively on one’s own
experience. The Catechism of the Catholic Church states: “Man stands in need of being
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enlightened by God’s revelation…” 288 The reliance on one’s own experience, mental activities
and consciousness are not enough when the goal is coming to know and love Christ who is the
way, the truth and the life. 289 Therefore, a reliance on one’s own experience has the potential to
cause an overemphasis on an anthropocentric interpretation thereby diluting the Christian
message. Additionally a child’s experiences are not adequate to lead them through the steps of
Christian Praxis.
Groome asserts that: “Critical reflection on present social reality is necessary for a
dialectic of sufficient quality to promote the ongoing conversion of participants, the reformation
of the church, and the transformation of society.”290 He continued his thought by stating:
Clearly Christian story and vision should not be idealized as monolithic. There are many stories within
“the Story” and many versions it can be given; there are various consequences and slants of emphasis that
different Christian denominations propose or exclude from its ‘Vision’.291

This vision proposed by Groome has a tendency to reduce the Christian message to relativism.
The ongoing conversion, reformation and transformation of society that needs to take place are
to be centered in the person of Christ who is the fullness of God’s revelation to humanity. Since,
according to Groome, there are many stories within “the Story” there risks an incongruence in
the proclamation and response to faith. The Christian Praxis method that has shaped so many
over the last forty years292 has provided some positive qualities while also posing some real
challenges to handing on the Faith.
While this method has enabled many to be able to be more committed to living out their
faith as well as successfully engaging a person’s cognitive, affective and volitional faculties it
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has many aspects that are concerning. The challenges are twofold: 1) The promotion of critical
reflection with the emphasis on the individuals assenting to what they understand to be true risks
deceiving such persons that they can decide on what is true based on personal preference rather
than Revelation. While critical reflection has value it is not possible to critically reflect on
doctrine believed and authentically taught by the Catholic Church, commissioned to protect such
doctrine from error. 2) The person of Christ is not the definitive center of Groome’s presentation
of the Christian message.
In the Christian Praxis approach, the concrete experience which is focused upon does not
necessarily lead the participant to truths that are objective rather than based only on personal
experience and understanding. In this method the Revelation of God through Scripture and
Apostolic Tradition are only as valuable as the individual finds them to be. The General
Directory for Catechesis affirms: “The purpose of any catechetical methodology is to fix in the
memory, intelligence and the heart the essential truths that must impregnate the whole of life.” 293
While Groome’s catechetical methodology seeks to engage the person, it overlooks the
importance of impregnating the memory with the essential truths of the Faith. This is especially
problematic with elementary and secondary age school children because of their lack of life
experience and a more complete understanding of how to allow experience to be something that
assimilates truth rather than takes its place.
Individuals such as Eamonn Keane and Johanna Paruch have written on Groome’s
inadequacies in properly understanding the endeavor of catechesis. Eamonn Keane said:
At the root of Groome’s theological and pedagogical project is a flawed Christology, ecclesiology and
anthropology. In presenting Jesus primarily as one who preached a radical egalitarianism that ended all
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political, social and religious hierarchies, Groome’s ‘reconstructed’ Catholicism has little to do with the
real and historical faith.294

While Groome responded to Keane’s assertions with adequate clarity and reference to Church
documents, his whole body of work on Christian Praxis is more often unclear about such
matters.295 Johanna Paruch, professor of Catechetics at Franciscan University, speaks about
Groome’s overemphasis on the human dynamics of the Christian message (excessive emphasis
on moral living) at the expense of the supernatural reality and how this message is to be rooted in
our communion with Christ.296 This is a Christology that focuses heavily on the human
components at the expense of the supernatural. 297 The General Catechetical Directory asserted
the inclination to reduce the Gospel message to the consequence of man’s temporal existence. 298
Groome’s focus on living out the Reign of God and the Christian response to a restoration of
justice and brotherhood was not enough. The General Catechetical Directory affirms that it
“...does not in any way satisfy the need to give due witness to Jesus Christ, God’s Son and our
Savior, whose mystery, which revealed God’s ineffable love, must be proclaimed openly in its
entirety.”299 Paruch speaks of Groome’s excessive reliance on the importance of experience:
“Experience itself is not self-absorbed, but directed toward salvation through grace, faith, and
conversion, made possible in the Incarnation and accessible in the sacraments.” 300 Groome’s
focus on the human dimension is often at the expense of the supernatural.
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Additionally, Gerard O’Shea has written about Groome’s methodology which he notes
does not incorporate valuable contemporary teaching practices. 301 These practices will be
referred in the next section of this chapter. Groome’s contribution to methods in catechesis in
the last 40 years is indisputable. The aim to integrate faith and life has been productive while
also bringing about excessive confusion due to his overemphasis on a subjective approach of
one’s reception and response to the Christian message.
Each of the five individuals mentioned above (Jungmann, Hofinger, Moran, Cavalletti
and Groome) have made significant contributions to the work of catechesis and methodology in
the twentieth century to the present. Although Moran and Groome have contributed extensively,
but their methods and approach to catechesis are considered to have fallen short of the nature and
purpose of catechesis. Jungmann, Hofinger and Cavalletti each give keys to a holistic catechesis
rooted in the living tradition of the Church. They root their catechesis in the person of Jesus, the
Scriptures and liturgy. All of these aspects in combination are vital for a sound and integral
catechesis whether in ages past, present or future. In addition to the catechetical methodology
contributed by these five individuals explored above, there are also noteworthy educational
methodologies that can have a positive impact on a holistic and comprehensive catechesis.
4.4 Noteworthy Educational Practices and Methodologies
Methodologies and their uses in the field of catechesis have advanced considerably in the
last century due in large part to the advances in psychology, sociology, cultural factors and a
greater understanding of human development. There are important methods and learning
strategies in education that merit discussion since they impact on contemporary catechetical
ministries. The General Directory for Catechesis affirms that modern contemporary learning
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theory and teaching methods can be compatible with the educational mission of the Church. 302
The following practices have significant potential to impact the handing on of the Faith.
Clear Learning Goals
One of the most significant factors influencing a student's learning is the establishment of
learning goals. The authors of Classroom Instruction that Works see four keys to setting
classroom objectives: 1) Set learning objectives that are specific but not restrictive; 2)
communicate the learning objectives to both students and parents; 3) Connect the learning
objectives to previous and future learning; and 4) Engage students in setting personal learning
objectives.303 Setting these objectives accomplishes three additional things: it establishes the
learning goals for each student, tracks their progress on those goals and celebrates their
successes.304 Using learning goals in children’s catechesis allows the catechist to set goals for
each lesson, evaluate the progress of individual students and celebrate their progress.
Self-Reported Grades (Student Expectations)305
This should not be confused with assessment and the assignment of grades. Rather,
recent research reveals that children from the age of reason and older have an understanding of
what they know and what they do not know.306 The key is for the catechist to provide age
appropriate learning materials incrementally which enable students to independently access the
content at the level they recognize as their own current level of attainment and progress. This
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occurs through incremental levels of difficulty. It has been demonstrated that students will spend
exactly the necessary amount of time on these tasks – neither too much nor too little. John Hattie
is currently the most cited educational academic in the world. He is a professor of Education and
Director of the Melbourne Education Research Institute at the University of Melbourne,
Australia. Hattie affirms this as the proper amount of focus being provided to each individual’s
needs.307 For example, a student may be given a series of activities rising in difficulty allowing
them to work through the activities on their own level. It is important to make sure that they
learn the material in its proper sequence in order for them to be able to make the necessary
connections. Appropriate learning materials provided at the proper time are essential to getting
students from where they perceive they are at to having them progress in their learning.
Developmentally-Appropriate Programs
Maria Montessori did exemplary work in this regard describing the framework of a
child’s stage of development:
The child's development follows a path of successive stages of independence, and our knowledge of this
must guide us in our behaviour towards him. We have to help the child to act, will and think for himself.
This is the art of serving the spirit, an art which can be practiced to perfection only when working among
children.308

Montessori and Hattie identify this as one of the most important factors contributing to a
student’s success. Meeting children at their appropriate developmental capacities will net the
greatest results in their learning outcomes. 309 Their work has convincingly reinforced this point
and it continues to this day. 310 This practice is likely the most significant for the cognitive
learning progress of primary aged children. The General Directory for Catechesis affirms this:
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“Catechesis based on different age groups is an essential task of the Christian community.”311
Formative Evaluation (Assessment)
The aim of this practice is to monitor student learning to assist instructors in determining
how realistic their expectations are. This form of evaluation is not focused on grades but on
identifying the strengths and weaknesses of students and being able to target their areas of need.
This practice also helps teachers identify where students are struggling and to respond promptly
to correct any possible challenges the student may be experiencing. Examples of this would be
for students to draw pictures of a concept they are studying in order to represent their
understanding of a particular topic or idea. Another is to submit a paragraph summarizing the
key concepts of a specific lecture or a reading assignment just completed.312 John Hattie calls
this “process feedback” or “assessment for learning.” He said:
Teachers who examine what their teacher impact is have the greatest effect. The biggest effect is in
teachers working together as evaluators of their impact. [On the contrary there is] not as much impact
merely to get through the curriculum and the [end of unit or summative] assessments.”313

Put another way: “Formative assessment describes the processes of teaching and learning,
whereas summative assessment takes place after the teaching and learning.”314 It is therefore
essential in catechesis to evaluate where students are in their learning progression through means
of questioning and interacting with them in order to foster opportunities for children to give an
assent to faith and deepen their knowledge of God. It also facilitates their introduction and
assisting them to be drawn into a deeper love of God. Currently in the United States, children’s
catechetical programs often focus on taking a group of students, teaching and helping them
311
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progress as a collective group, rather than focusing on each child’s level of progress and
development. More efforts need to be made in catechetical practice today to better assess each
individual learner.
Reciprocal Teaching
Teaching what the instructor has learned to others has consistently produced positive
results for learners. 315 O’Shea affirmed: "The need to do this will often provide a motivation to
succeed at a particular task that would otherwise be lacking.” 316 Students being challenged to
articulate what they have learned nets positive learning outcomes. 317 Since catechesis involves
both a cognitive and an affective level this teaching method allows students to share what they
have internalized and put it into words, thus combining both the cognitive and affective
dimensions of learning. The more catechesis can foster students making the material their own
the greater will be their personal assent to faith.
Teacher-Student Relationships
Education in schools predominantly focuses on the cognitive level of learning. Teacherstudent relationships also foster the affective dimension of the person. Researcher CorneliusWhite, took 119 studies and found a correlation between the person-centered teacher variables
and student outcomes. He wrote:
Classical person-centered education...includes facilitator flexibility in teaching methods; transparent
compromise with learners, school administrations, the public, and the teacher's own self; collaborative and
student self-evaluation; and the provision of human and learning resources. Seeking and embracing a
willingness to be changed are hallmarks of students and facilitators within the person-centered
framework.318

315

Barak Rosenshine and Carla Meister, “Reciprocal Teaching: A Review of the Research” Review of Educational
Research, 64 (4), (1994): 479-530.
316
O’Shea, Educating in Christ, 144.
317
See, Hattie, Visible Learning, 204-204.
318
Jeffrey Cornelius-White, "Learner-Centered Teacher-Student Relationships Are Effective: A Meta-Analysis."
Review of Educational Research 77, no. 1 (2007): 113-143.

117

Barbara McCombs, who has written extensively on the subject, said:
Learning is enhanced in contexts where learners have supportive relationships, have a sense of ownership
and control over the learning process, and can learn with and from each other in safe and trusting learning
environments.319

The content of catechesis is eminently personal. The catechist must always transmit the faith of
Christ and the Church as something deeply personal. The very essence of catechesis is the
proclamation of the person of Christ who is continually inviting people to believe and grow in
the way of the Gospel. Establishing relationships, such as catechist and students and students
and their peers, is essential when transmitting and communicating the Gospel message.
Spaced Practice
Massed practice is an educational approach whereby a significant amount of time is spent
on a particular set of skills. This enables a person to master them but the drawback is that he
does not come back to them once he has completed the unit on the topic. Although highly
common, it does not have the same efficacy as spaced practice. Spaced practice is the spreading
out of the tasks/skills over time through rehearsing and memorization of the material. 320 This
goes beyond repetitive drill and practice but is about the deliberative practice "by which students
return to the same material in different and interesting ways -- possibly even adapted to their own
advancing age and growing confidence -- thus depending on their understanding." 321 Reviewing
material at the beginning of the next class/session or at the end of a session enhances one’s longterm memory of concepts and content.322 Pedagogically speaking, reviewing concepts at the
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beginning of the next session is valuable. A catechetical example is the liturgical year which is
incorporated into the lesson year after year allowing the learner to remember what truths (events)
are being recalled at a particular time of the year.
The Impact of Movement on Learning and Cognition
Maria Montessori’s involvement in identifying the connection between learning and
cognition in the educational process of young children has been enormously consequential. She
wrote in 1949:
Till now, almost all educators have thought of movement and the muscular system as aids to respiration, or
to circulation, or as a means for building up physical strength. But in our new conception the view is taken
that movement has great importance in mental development itself, provided that the action which occurs is
connected with the mental activity going on.323

Movement’s impact upon the learning and long-term memory of the child continues to be
debated despite the large amount of evidence of its importance to learning. Angeline Lillard, a
professor of psychology at Stanford University, makes a strong case for the impact of movement
on learning:
Movement and cognition are closely intertwined. People represent spaces and objects more accurately,
make judgments faster and more accurately, remember information better and show superior social
cognition when their movements are aligned with what they are thinking about or learning."324

John Ratey, a clinical professor of psychiatry, also found that physical exercise “provides an
unparalleled stimulus, creating an environment in which the brain is ready, willing and able to
learn.”325 Montessori observed the link between movement and the activity going on by the
student as significantly beneficial to the child’s ability to retain and recall concepts. Another
name for this is “learning by doing.” The more a child engages in the content through
movement, the more positive the impact on remembering it. Movement and cognition are linked
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and the body is employed in the service of the mind.326 Movement with purpose in catechesis is
a key teaching strategy to foster the learning of the truths of the faith and reinforcing that which
one already knows. For example, when a child explores baptism by pouring water into a basin
and saying the words a priest or deacon says at baptism as well as lighting a small candle from
the larger paschal candle she/he understands more completely the meaning of the liturgical
gestures and symbols of the Rite of Baptism.
Choice and Perceived Control
Psychologists Richard Ryan and Edward Deci aptly described the disposition of the
human person when they said: “The fullest representations of humanity show people to be
curious, vital, and self-motivated. At their best, they are agentic and inspired, striving to learn;
extend themselves; master new skills; and apply their talents responsibly.” 327 However,
depending on a number of circumstances such as in a controlled or autonomous environment,
individuals respond positively or negatively. Individuals desire a level of autonomy or choice in
their learning environments. Perceived control contributes significantly to a person’s: “selfmotivation, social functioning, and personal well-being.”328 Supportive conditions are essential
to the fostering of a child’s intrinsic motivation to learn due to positive feedback of one’s
understanding of the subject. Alternatively, negative feedback ranging to excessive control over
a child’s learning environment by the teacher or school policies have diminishing effectiveness
on the learner. Excessive directives, pressured evaluations, deadlines and imposed goals have
been found to diminish intrinsic motivation. It is the “personal choice, acknowledgement of
feelings, and opportunities for self-direction” that enhances intrinsic motivation and gives
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students a sense of greater autonomy. 329 Educational psychologists Ellen Skinner, Thomas
Kinderman and Carrie Furrer affirm: “Even if youth stay emotionally attached or physically
present in school, unless they become engaged with learning opportunities [where they can make
it their own], their academic careers cannot be considered a success.” 330 Both Montessori and
Cavalletti have had great success using this method in maximizing the engagement of children
and achieving a high level of learning. Cavalletti spent three decades mastering what learning
tools garnered the most fruit. A high level of self-autonomy for the child was central to her
method in handing on the Faith and not only fostering an intrinsic motivation but also an interior
change/conversion in children ages 3-12.
4.5 Summary
Methodology is at the service of the content of the Faith as well as at the service of
leading people to faith and conversion. During the twentieth century there were significant
advances in psychology and education which have greatly contributed to the Church’s
understanding of catechesis in a context which most fully serves God’s revelation of Himself and
the reception of it in ways that enable the human person to receive and respond to it. Josef
Jungmann, Johannes Hofinger, Gabriel Moran, Thomas Groome and Sofia Cavalletti each made
significant contributions to catechetical methods and practice. These educational methods and
practices are contributing to successful catechesis in the twenty-first century. They have great
potential but require specific coordination and effort to result in a unified and integrated model
equal to the task the Church requires today. In addition to new and effective methods success
will require parents to be deeply immersed in their children’s faith lives as active participants in
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the liturgy and as exemplars of Christian witness in the intellectual, moral and spiritual growth of
the family.
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Chapter 5
Catechesis and the Family

5.0 The Role of the Family in Evangelization and Catechesis
The role of the family in catechesis and society has always been an indispensable element
in God’s revelation of Himself to humanity. 331 The family is the basic cell of society and bears
witness in microcosm to the nature of evangelization and the spreading of the Gospel. 332 Integral
and holistic catechesis is incomplete without the integration of the family’s role in the process.
This chapter will explore how the Christian family is both the initial and most important place of
evangelization and catechetical formation of children.

The Catholic faith, in order for it to be

handed on to future generations, depends on the role of the family complemented by essential
elements carried out by parents and the entire Christian community. According to the General
Directory for Catechesis these elements are Witness, Proclamation, Catechesis, Liturgy and
Service.333 It is important to note that the work of catechesis happening in the life of a Catholic
parish is the central place of catechetical activity outside the family. The role of the family in the
early Church will be explored focusing on the premise of two Church Fathers, Chrysostom and
Augustine, who established the ecclesial nature of the family and thus a domestic church.
Finally, this chapter will explore how the revival of the domestic church since the Second
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Vatican Council has been more fully understood as a way of holiness and how the Church exists
in the family in miniature.
5.1 The Family in the New Testament
The New Testament has its roots in the Old Testament. In the Old Testament it was
within the family that religious education of children occurred. Joseph Atkinson said:
"[E]ducation for the Hebrew meant only one thing: religious training in the covenant. Nowhere
is the religious and education formation of children relegated to anyone other than the
parents."334 A pedagogical principle used often in the Old Testament and modeled in the New
Testament is called the “principle of the teachable moment.” Exodus 12:26-27 exemplifies this
when God calls upon parents: “[W]hen your children say to you, ‘What do you mean by this
service?' you shall say, 'It is the sacrifice of the Lord's Passover.'” 335 This principle used in the
Old Testament is not something that is created and forced upon children but it is something that
comes from their concrete experience. Atkinson commented on the great value of this
methodological principle as it applies to the education and formation of the child when he wrote:
The environment of the child should contain “icons” of the faith, material expressions of the covenant both
in rituals and in objects, which give witness to the reality of God...[T]hese physical reminders also become
a primary means by which the child can be brought to a deeper realization of the faith as the child begins to
question the meaning of both rituals and memorials.336

Opportunities were continually sought in the daily life of the children to practice their religious
beliefs. In the life of a Hebrew in the Old Testament or in the life of the followers of The Way, a
method of describing the early disciples of Christ, in the New Testament there were ample
opportunities to point to the concrete experiences that drew children into the practice and
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participation of their faith and living their covenant relationship with God.
Christians met in homes for worship, teaching, prayer and the communal life.
Households in New Testament times were unique in that they contained not only believers but
unbelievers, such as servants, who participated in the worship and formation happening in the
home. They too were directly addressed and instructed in the ways of the Lord which was a
unique practice of Christian communities. 337 Both in Paul’s letters to the Colossians and to the
Ephesians the role of children were considered unique in relation to the Jewish or Greco-Roman
tradition of children owing their parents honor and respect. What was unique was Paul’s
insistence of parents likewise owing their children proper consideration out of reverence for
Christ.338 W.A. Strange asserted: “This was quite a radical idea in the culture of the time, where
a far more one-way relationship would be the norm......so here the relationship of parents and
children is part of the mutual concern characteristic of all Christian living. 339
The family’s role was not exclusively for the education of children but for the Christian,
the family was a place of human formation in virtue as well as a life oriented toward worship and
prayer. The New Testament references to the family and children help illustrate this reality.
There are two primary texts which speak of children in the home and their involvement in the
Christian community (see Col. 3:20-21 and Eph. 6:1-4). Children in these texts are present in the
gathering of the community of believers and are specifically spoken to in the community (see
Col. 4:16). Margaret MacDonald speaks of how the parent-child relationship shaped the
family’s life in faith: “The presence of children [were] of central importance to the atmosphere
and mission of early church groups.”340 This was due to the tradition of parents handing down
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the teaching of the covenant to their children. Both the Old and the New Testament concepts of
parental authority are reflected in the early Church. Jesus recognized the parental authority of
parents and the household as a primary place of teaching. 341 Each parent contributed to the
management and formation of the household. The father was the person who had the primary
role in the family regarding the transmission of religious traditions. 342 MacDonald asserts that
this knowledge was commonly conveyed orally: “knowledge was passed down from father to
son, generation to generation, with particular attention to the cultivation of a child's memory.” 343
The same is true for mothers in relation to the importance of family affairs and the transmission
of religious knowledge of their daughters and servants:
The wife's household management is [one that]...sends forth those with outdoor responsibilities, manages
the stores of what they bring back, presides over the fabric of carefully constructed cells, and is the
guardian of the youth who are nursed and reared under her care, but who are unhesitatingly sent forth when
they are ready for work responsibilities.344

Jewish family education not only aimed at assisting children’s knowledge and understanding of
the covenant but also its application to daily living. 345 The Christian home also exemplified this
same reality.
The communal understanding of discipleship in the Church should not be ignored.
However, the parents’ role of discipling their children transitioned from the Christian community
to the home as the primary place of formation. An emphasis on the reciprocity of discipleship
between parents and children existed in Christian communities according to W.A. Strange. He
asserts that the children were made disciples primarily through the communal life as particularly
practiced by the churches of the Ephesians and Colossians. Early on that role devolved almost
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exclusively upon parents to engage their children in worship and the teachings of the Gospel.
Although the responsibility of parents is of primary importance, Strange believed that the
Christian communities’ involvement in the discipleship-making of children strengthened the
family. 346 The important role of parents and family in the religious formation of children in early
Christian times points to a vital element in Catechetics today. Effective catechetical teaching
and learning requires parents to be personally involved in their children’s religious formation. It
is, in fact, an irreplaceable responsibility, essential for the spiritual growth of the family in the
life of the Church, meriting key consideration in the development of any catechetical program.
5.2 The Family as Domestic Church: Patristic Era
Two early Church Fathers, John Chrysostom (344-407) and Augustine of Hippo (354430), played a significant role in the understanding of the family as having an ecclesial nature
and role. Chrysostom’s writings on the family contributed to the creation of a unique vision for
Christian culture for centuries to come. He said: “If we regulate our households [properly]..., we
will also be fit to oversee the Church, for indeed the household is a little Church. Therefore, it is
possible for us to surpass all others in virtue by becoming good husbands and wives.”347 He
resisted the idea that to be holy and formed deeply in the Scriptures was only important for a
monk. Chrysostom used the example of Hannah who brought her only son Samuel to the Temple
at a very young age to dedicate him to God and to give him to the service of the Temple by
saying: “Don’t say, ‘Bible reading is for monks;’ am I turning my child into a monk?...It is
necessary for everyone to know Scriptural teachings, and this is especially true for children.” 348
Chrysostom saw in his day, as in ours, that Christian parents were often focused on what Vigen
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Guroian called “man-centered standards of success and happiness” 349 which they sought to
cultivate in their children in order that they would lead successful lives. Chrysostom exhorted:
If a child learns a trade, or is highly educated for a lucrative profession, all this is nothing compared to the
art of detachment from riches; if you want to make your child rich, teach him this. He is truly rich who
does not desire great possessions, or surrounds himself with wealth, but who requires nothing...a pattern of
life is what is needed...These things secure the Kingdom and bestow God’s blessings.350

Chrysostom also repeatedly fought against temptations to see the family merely as a training
ground for human virtues primarily focused on being socially equipped for the world around
them. Social transformation in the Christian sense requires more. Chrysostom explained:
When we teach our children to be gentle, to be forgiving, to instill virtue in their souls, we reveal the image
of God within them. This then is our task: to educate both ourselves and our children in godliness;
otherwise what answer will we have before Christ’s judgment seat?...[H]ow [else] can we be worthy of the
kingdom of heaven?351

The Christian family is a place that advances the Kingdom of God. He encouraged parents to not
only have a table for food in the home but also an altar for the reading of Scripture and holy texts
so that the home would truly become a church. 352 He continued with affirming the reality of the
home being a place of evangelization and catechesis not only for the parent’s children but also
their servants: “Indeed, the salvation [welfare] of both your children and your servants [must be
rendered by you].”353 Both Chrysostom and Augustine believed that family should not be
removed or isolated from the culture but should be a light to proclaim Christ to those around
them.
Augustine of Hippo’s contribution of identifying and developing the idea of the family as
“domestic church” has been of enormous value. Joseph Atkinson observed that the work of
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Augustine is vital to an understanding of the theology of the domestic church. This is so because
the witness of domestic life that the family makes present is naturally present within the nature
and structure of the Church.354 Atkinson quotes Augustine’s text Epistolae nuper in lucem
prolatae: “I have known how much you love Christ, even because your whole household is His
family just as the apostle speaks of the domestic church [domestica ecclesia]. [I know] how
much you wish the things of your house to belong to Christ and to be fruitful and increase.” 355
The ecclesial nature of the family is inherent in the family’s desire to see Christ as the center of
their lives. Christ is the icon and measure of the family’s personal and public lives, thus making
them a domestic church.
Another unique aspect of Augustine’s vision is the episcopal-type role, similar to a
bishop, that he saw fathers of the family exhibiting: “Every father of a family will … admonish,
teach, exhort, rebuke, use benevolence, and exercise discipline for all who belong to him. In this
fashion, in his own home, he will fulfill the ecclesial office, and in a certain sense, the episcopal
office ministering to Christ so that he may be with him in eternity.” 356
The impact of Chrysostom and Augustine contributed to an ecclesial view of the family.
Their writings illustrate the significance of the family in both the proclamation of the Gospel and
the catechetical instruction that takes place in the home. As the centuries progressed, the ideas of
Chrysostom and Augustine waned and were neglected. It wasn’t until the twentieth century that
the Fathers of the Second Vatican Council resurrected this important concept.
5.3 The Family as Domestic Church: From the Second Vatican Council to the Present
There have been numerous key developments regarding the theology of the family in
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recent times. During the Second Vatican Council Bishop Pietro Fiordelli of Prato, Italy gave a
speech which was in many ways a “watershed moment” regarding the recovery of the place of
the theology of the domestic
Church. 357 He said:
“...But these drafts, it painfully seems to me (in my humble opinion), that in all of the documents nothing is
to be found by way of a special chapter which concerns another state in the Church which is of the greatest
nobility and sanctity...namely the state of sacramental marriage.”358

The sacrament of marriage, which has always been affirmed by the Church although only
formally defined as a sacrament for a millennium 359, was previously viewed as not necessarily
having the dignity of a holy “state of life” assisting in the perfection of the Christian life. Joseph
Atkinson observed: “This can be traced amongst other things to [1,] a certain uneasiness with
certain aspects of human sexuality and [2,] the dominance of a monastic and celibate lifestyle as
a model for Christian perfection.” 360 Too often only the religious life or the holy priesthood was
seen to be the state perfecting the individual’s call to holiness.
Fiordelli sought to argue the importance of the family’s role as sacramental during the
Second Vatican Council when he said. “For today, it seems by many that a special place in the
Mystical Body of Christ must be given to those who are situated in the state of Christian
marriage”361 It is from Christian marriage that the husband and wife are co-creators with God of
human life and form a family reflective of the Holy Trinity (i.e., a communion of persons).
Bishop Fiordelli in his second speech in the debates at the council sought to communicate the
structure of the family having a close and integral link with the Church:
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It seems to me that this would be the true structure of the church of Christ...Is the parish the ultimate
division of the Church? No. The parish is further divided into so many holy cells, which are Christian
families, which we can call, following the example of the Holy Fathers, tiny churches.362

Fiordelli, during the debates at the Council, raised concerns about the Church’s current
understanding of marriage and the family363 and proceeded to lay the renewed foundation for the
theology of the family through three key points: 1) The family is part of the body of Christ, not
merely members of the Church; 2) St. Paul in Ephesians 5:32 is referring to more than marriage
but how the entire family comes forth from the sacred covenant of marriage sharing a union with
Christ and the Church; and 3) Parents are consecrated through the sacrament of marriage to live
out a holy vocation within the family. 364 This was to become the foundation on which the
Second Vatican Council opened the way to an enlarged place for the family within the People of
God. The Dogmatic Constitution on the Church stated:
From the wedlock of Christians there comes the family, in which new citizens of human society are born,
who by the grace of the Holy Spirit received in baptism are made children of God, thus perpetuating the
people of God through the centuries. The family is, so to speak, the domestic church. In it parents should,
by word and example, be the first preachers of the faith to their children.365

The Pastoral Constitution of the Church in the Modern World, Gaudium et Spes, also articulated
affirmatively the place of the family:
[T]he Christian family, which springs from marriage as a reflection of the loving covenant uniting Christ
with the Church, and as a participation in that covenant will manifest to all people the Savior's living
presence in the world, and the genuine nature of the Church. This the family will do by the mutual love of
the spouses, by their generous fruitfulness, their solidarity and faithfulness, and by the loving way in which
all the members of the family work together.366

In addition to Bishop Fiordelli’s contribution at the Council and his reference to the family as a
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domestic church, it was Pope John Paul II’s desire to implement the ideas of the Council (with its
emphasis on Personalism, Christocentrism and the universal call to holiness)367 that resulted in
the development and a deeper understanding of the nature of the family. Atkinson affirmed John
Paul II’s contribution to the Church’s hermeneutic on the family when he said:
“[H]e provided a definitive interpretative framework by which the domestic Church is to be understood,
and established that the family must be understood through the prism of its ecclesiological and
Christological identity.”368

Pope John Paul II affirmed that the family builds up the Kingdom of God through the daily life
of its realities when he wrote:
[T]he Christian family's participation in the prophetic, priestly and kingly mission of Jesus Christ and of
His Church finds expression and realization. Therefore, love and life constitute the nucleus of the saving
mission of the Christian family in the Church and for the Church.369

The family’s identity is derived from the love of the spouses and the procreation of children and
together they fulfill their mission to be Christ to one another and live out in their own homes all
the aspects of the life of the universal Church within their “little church.” John Paul II said:
“[T]he family has the mission to guard, reveal and communicate love, and this is a living
reflection of and a real sharing in God's love for humanity and the love of Christ the Lord for the
Church His bride.”370 It is for these purposes that family is created and contributes definitively
to the aim of catechesis to teach and make disciples.
5.4 The Importance of the Family Today
The Catechism of the Catholic Church teaches: “Parents have the first responsibility for
the education of their children. [and] Parents have a grave responsibility to give good example to
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their children.”371 Furthermore the Catechism affirms the vital role of parents in the formation
and education of children within the family:
Education in the faith by the parents should begin in the child's earliest years...Family catechesis precedes,
accompanies, and enriches other forms of instruction in the faith. Parents have the mission of teaching their
children to pray and to discover their vocation as children of God. 372

The Church has further argued that the role of parents is of such grave necessity in the formation
and education of their children that it is almost impossible to replace or compensate for it
elsewhere.373 While the parish community is a central place for the continued formation of
parents and children it is within that family that is the first and foremost a place for children to
grow in their knowledge and love of God.374
In view of these compelling reasons, the Church must today strongly encourage married
couples to live out intentionally their vocation and mission. Christian parents remain responsible
first and foremost to proclaim, witness and educate their children in the ways of Christ. Pope
Paul VI affirmed this when he wrote:
[T]here should be found in every Christian family the various aspects of the entire Church...the family, like
the church, ought to be the place where the Gospel is transmitted and from which the Gospel radiates. In a
family which is conscious of this mission, all the members evangelize and are evangelized. The parents not
only communicate the Gospel to their children, but from their children they can themselves receive the
same Gospel as deeply received by them.375

Parents, therefore, are to help their children grow in the ways of faith and form them according
to the teachings of Christ and the Church. The family makes this calling concrete through their
daily actions. The United States Bishops said it well when they taught that all the ordinary
moments of family life which range from mealtimes to vacations, conflicts in the family and the
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disciplining of children are all paths to holiness and “true expressions of the Church.”376 While
it is the Church in the home that is the primary and the initial place for evangelization and
catechesis Pope John Paul II admits that often it is “not enough” if there is not also a
methodological and systematic presentation of the faith to children. The Church needs to
continue to find ways within Catholic schools and parish religious education programs to equip
and form parents for their mission as well as continue catechizing and educating young people so
as to compliment the evangelization and formation going on within the home. 377
Today, children are growing up in an environment where their parents themselves need
greater faith formation and catechesis. The Decree on the Laity, Apostolicam Actuositatem, from
Vatican II emphasizes how parishes should implement methods and activities that will assist
parents to be both personally formed and equipped to educate and spiritually form their children
in the Christian life. 378 The General Directory for Catechesis affirms that: “Pastors should
remember that, in helping parents and educators to fulfill their mission well, it is the Church who
is being built up. Moreover this is an excellent occasion for adult catechesis.” 379 The Church
also affirms that the entire Christian community is responsible for the catechesis of children,
young people and adults. 380 Since Vatican II the Church has taught that the appropriate seat of
catechetical activity is the local parish which: “proclaims, celebrates, works, and remains always
a vital, indispensable and primary locus of catechesis.”381 It is thus the responsibility of both the
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family as domestic church and the local parish community where catechesis will reach its full
aim.
5.5 Three Important Studies on the Impact of the Family Upon Faith
Over the last 70 years there have been many studies which have illustrated the
importance of the witness and religiosity of the parents (or lack of it). The Harvard Grant Study,
although not a study on religion, is the longest longitudinal study (since 1938) on the lives of
men and identifies factors that foster and lead to human fulfillment. One of the findings relative
to the focus of this dissertation is the impact of the family. The study found that human
fulfillment was not primarily due to financial or social factors of parents but rather whether they
were raised in a loving and warm-hearted environment.382 This finding can be closely tied to the
Church’s call for families to cultivate an environment where children not only have fond
memories of the love and warmth of family but
further its link to their desire to love God and live according to His commandments.
The second study by Vern L. Bengston, Sociology professor at the University of
Southern California, examines how religion is passed down across generations. Three thousand
subjects over 300 multigenerational families were studied. Bengston said: "Throughout Western
history, during times of rapid social change, two social institutions have often served to buffer
individuals from the uncertainties resulting from unanticipated events: the family and
religion."383 Bengston’s study found that a majority of children share the religious identities,
practices and beliefs of their parents. In addition, its findings discovered that the religious
practices of children were directly linked to the religiosity of the parents’ practices and passion
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for the faith.384 The relationship patterns that reflected a warm and affirming faith were the most
successful at transmitting faith to their children. Bengston further wrote: “Children responded
best to parents who were unconditionally supportive, who provided consistent role modeling of
religious practices, and who did not force their beliefs or practices on their children." 385
The third study published in 2017, “A Report on American Catholic Religious
Parenting” 386 by Justin Bartkus and Christian Smith, a doctoral candidate and professor
respectively at the University of Notre Dame, explores the question of how parents can help hand
on the Catholic Faith to their children and what the research shows regarding the key principles
that lead to parents successfully accomplishing this task. The three main conclusions were:
1) Parents, not priests, cultural influences or modern trends are the primary portal between the
Church and their children; 2) Parents are the carriers and access points of religious content to
their children. The impact parents have on their children’s faith supersedes all other influencers.
This impact effects both how much or how little parents share their faith or the degree of
participation/involvement in the faith. 3) Parents exemplify through their actions and example
the level of importance faith plays in the family. Bartkus and Smith said: “They [Parents] don’t
just represent the faith; in many cases, they are the only meaningful embodiment of that faith in
the lives of children.”387 The worldview adopted by young adults is primarily an adaptation of
what they learned in the home which overshadowed other external factors such as intellectual
ideology or peer groups.
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5.6 Family Pastoral Initiatives
In response to the need for family catechesis to be more central to parish life various
programs have been initiated. Three programs in the U.S. will be briefly explored to illustrate
the response of pastoral leaders in supporting families and empowering them in their mission to
evangelize and catechize.
Generations of Faith
Founded in 1997 by John Roberto and the Center for Ministry Development, an initiative
was developed to foster faith formation to whole families - children, parents, grandparents and
fellow parishioners. Roberto’s aim was to foster a communal approach to faith formation which
would support not only the nuclear family but the extended and parish family. Roberto adapted
the ideas of James White who believed that bringing together various age groups together to
learn, grow and live faith through four characteristics: common experiences, parallel-learning,
contributive-occasions and interactive-sharing.388 This form of family catechesis became an
attractive option for many parishes from the 1990s to today. It focuses on common experiences
and faith sharing primarily when presenting a topic under discussion. Generations of Faith,
therefore, provides one means of integrating the whole family in faith formation.
Family Formation
Family Formation389 is another family catechesis program which began in the early
1990s to fulfill the Church’s teaching that parents are the primary educators of their children’s
faith. This program originated from a suburban parish in Ham Lake, Minnesota. Its aim is to
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form parents so they can educate and form their children in the ways of faith. The Family
Formation program is organized by hosting a monthly meeting where children are gathered into
faith formation sessions by grade level and parents gather in another space to learn and grow in
faith just as the children are learning and growing in their faith. Parents are given lessons to do
at home over the next three weeks. This assists parents to consciously take on the role as
primary educators and individuals who will form their children in the Faith. 390
A Family of Faith
A Family of Faith,391 is another family catechesis program offering the integration of
parents and their children in formation. It convenes a gathering of parents once a month to learn
and grow in their faith. The parents and their children attend another session together in a given
month which addresses a lesson about the faith. Finally, there are two lessons a month that the
parents catechize their child(ren) at home. This program is structured using the four pillars of
the Catechism and aims to cover one pillar each year.
5.7 Summary
Catechesis, in order for it to be complete and holistic, inevitably involves the family. Catechesis
is, in fact, the “first church” which proclaims the Gospel and witnesses to it. School and parish
catechesis are important but complementary to what should begin from the first years of a child’s
life in the home - the domestic church. The catechetical activity of the Church is most fully
integrated when the parents and the Christian community (i.e., the parish) work together to make
the Gospel known. It will be through the example of the parents and their active participation in
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the liturgical and sacramental life of the Church that their children will be molded intellectually,
morally and spiritually into the Christian life.

139

Conclusion
Catechesis has no other aim than to lead people into communion with Jesus Christ who is the
center and fulfillment of humanity. Catechesis by its very nature is rooted in the Church which
seeks to draw all people together into one fold. In order for catechesis to be sound and authentic
it must be Trinitarian and Christocentric. A Trinitarian-Christocentricity centers everything in
the foundation of our faith - God who is Father, Son and Holy Spirit as well as drawing all
people to Christ who is the fulfillment of the Father’s plan for humanity.
Chapter One demonstrates the mission of evangelization in successfully accomplishing
the tasks of catechesis. Evangelization and catechesis seeks to bring people to the source of life
through an encounter with Jesus Christ. This happens through many means including preaching,
witness and person to person engagement. A central and specifically important moment in the
Church’s mission of evangelization is discipling and catechizing people in the mysteries of the
Faith. These mysteries point to Christ and aim to nourish, encourage, enlighten and inspire
individuals to a greater union with God. This union with God happens through the living witness
of men and women today, through the liturgy which is always pointing us to invisible realities
through that which is made visible and through the witness of the saints. The message of the
Sacred Scriptures is made known to us through private and public prayer, especially in the
liturgy which constantly celebrates the events of God’s story of leading and saving us. The great
undertaking of catechesis is to deepen, through the light of doctrine, the mysteries that believers
encounter in the signs and symbols of the sacraments. Mystagogical catechesis is the primary
means of encounter and growing more deeply into the life, death and resurrection of Jesus Christ.
Both Chapters Two and Three recount the different ways in which the faith of the Church
has been transmitted through the centuries and seek to identify those methods and means which
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are of enduring value in assuring that the Faith is transmitted in a manner faithful to both God
and man. The effectiveness of the Pedagogy of God depends on the engagement of the whole
person: body, heart and mind. Catechetical practice today depends explicitly on an adequate
catechetical synthesis. Without the engagement of each component catechesis will remain
insufficient. Any method not incorporating in a foundational way the catechetical synthesis
cannot fully engage persons in an encounter and living relationship with God.
Chapter Four identifies the important figures in catechesis in modern times who have
impacted the ministry of the Word using methods which sought to proclaim and transmit the
Gospel. This chapter also proposes current educational methods and practices that have had and
will continue to have importance in the education and formation of believers. Methodologies
must be at the service of the content of the Faith and continue to be aimed at assisting disciples
of all ages in encountering the person of Christ.
Chapter Five makes clear the importance and indispensable role of the family which in
modern times regained the status of the domestic church. History has amply demonstrated that
without parents playing a key role in the formation and education of the faith of their children the
Gospel is not adequately transmitted. The faith practices of parents have a powerful influence in
determining the faith practices of their children. The parish in conjunction with the family plays
a vital role in handing on the Faith.
In the work of Second Vatican Council one can hear echoes of the Catechetical
Synthesis. The “Body” is addressed through the Constitution on the Liturgy exhorting the
faithful to assume a more thoroughgoing participation in the liturgy where the key events of
man’s salvation are memorialized and celebrated. The “Heart” is addressed through the
Constitution on Sacred Scripture where the Council fathers encouraged the immersion of the
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faithful in God’s revelation of the Scriptures, where the elements of encounter can occur within
the hearts of the faithful. The “Mind” is addressed in the Constitution on the Church in the
Modern World which seeks to update the faithful’s understanding of the Church to effectively
dialogue with the secular world and courageously engage the forces of Modernism and
Secularism. The work of the Council continues to bear fruit for catechesis in the Third
Millennium.
Catechesis today, therefore, must seek to fulfill the mission of the Church to make
disciples through the compelling proclamation of the Gospel that engages the whole person in a
relationship with Jesus Christ. The announcement of the glad tidings of Christ is to be personal,
attractive and engage the body, heart and mind in each phase of evangelization. Catechesis
assumes the role of discipling believers and instructing them in the beauty, truth and goodness of
the Faith. Hofinger summarizes with great clarity the whole purpose of the catechetical
endeavor:
[T]he aim of all catechesis: To lead to a relationship of true love with God which grows ever more deep
and committed, i.e., to a life of ever more perfect friendship with God. Therefore the decisive criterion of
successful catechesis does not consist in what those to be catechized know at the end of the catechetical
instruction [or what their parents have taught them], but in the efficient help they have received for a truly
Christian life which by its very nature is a life of love. 392
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Program for Catechesis in a Parish Lesson Plans
Mystagogical Lessons
3-6 Years Old
Grace and Courtesy
Practical Life
The Good Shepherd
Family Gathering – The Holy Family
Liturgical Colors and Liturgical Calendar
The Peal of Great Price
The Parable of the Mustard Seed and the Parable of the Leaven
The Parable of the Hidden Treasure and the Parable of the Found Sheep
Altar I
Globe – Map of Israel and City of Jerusalem
Family Gathering – Patron Saints
Prophecy of the Young Woman, The Annunciation and The Visitation
Advent Procession (Prophecies about the Birth of Jesus)
The Birth of Jesus and The Adoration of the Shepherds
Adoration of the Magi
The Presentation of Jesus in the Temple
Altar II
Altar III
Family Gathering – Lent
The Growing Seed
The Eucharistic Presence of the Good Shepherd
The Cenacle
The Empty Tomb
Baptism – Spreading the Light of Christ
Epiclesis
May Crowing and Family Reception
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6-9 Year Old
The Origins of the Eucharist
Gestures of Peace and Fraction Rite
Pharisee and Tax Collector
Family Gathering – Exploring the Bible
9-12 Year Old
Ten Bridesmaids
Abraham – Typologies/Timeline
The Bible and the Parousia
Family Gathering – The Holy Rosary
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Mystagogical Catechesis
Catechetical Vision
This mystagogical catechetical curriculum aims to meet the child at their developmental level in a
manner that engages the body, heart and mind of each person. This is accomplished through the
use of concrete materials, especially as they relate to the Scriptures and the liturgy to engage
children. Children are engaged initially through the senses (the body), then through the Sacred
Scriptures which affect the heart and foster the child’s interior life (relationship with God) and
finally the mind (intellectual understanding) so they may be able to build upon what they have
learned to foster a continual knowledge of the Faith and a constant interior growth in the spiritual
life.
Lesson Outlines
Each lesson plan leads the students in this catechetical synthesis through the presentation of a
new “work” and then allowing children to work directly with that new work or a previous work. The
Sacred Scriptures and the Eucharistic Liturgy as the key pillars of a majority of these lessons.
The aim is to proclaim the basic gospel message and illustrate God’s fulfillment and involvement
in our lives as encountered in the liturgy.
Concrete Materials
The materials are created to be used by the children who look at, touch and work with them.
Many of the physical concrete materials are accompanied by a booklet with a specific biblical
verse or verses (when they are related to a parable). Also, many of the materials have
corresponding drawings that the 3-6 year old and 6-9 year old trace or freely draw regarding the
Scripture parable or liturgical object.
Movement
Movements allows children to retain and recall concepts – learning by doing. There is a link
between movement and cognition allowing the body and the mind to work together for the
education and formation of each child.
Importance of Wonder
Many of the lesson have questions or “invitations” to what things might mean and why things
might be the way they are. Each of these wonder questions or statements seeks to open a
child’s mind and imagination to enter into the events of the Biblical stories told and the
dimensions of the Mass that are spoken of. Wonder allow for an interior gaze so as to foster the
interior life of a child.
Weekly Set-Up
Each week a prayer space is set-up. A prayer space is a specific space (table) set up as
a focal point consisting of a cloth with the appropriate liturgical color, a Bible, a candle, a crucifix
and a bowl with holy water. In addition, the corresponding concrete materials related to the
present day’s presentation will be available. Additional concrete materials from previous session
are to be provided for continued personal reflection.
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Lesson: Grace and Courtesy and Practical Life
Principles - 3.3, 5.2
Teaching Objective: To foster a sense of order in the child’s life.
Practical Life activities are the initial “work” of children in this environment in order to form a
foundation for an interior life with God. Practical Life activities engage the children’s senses.
The seeing, touching, smelling and hearing of the hands-on materials enables the fostering of
a sense of wonder and eventually conversation with God which younger children are naturally
disposed to.

Gather:
Enter room respectfully, singing, Opening Prayer with prayer table.
Introduce:
1) Rolling Mat
2) Pouring beans
3) Spooning beans
4) Sweeping beans
Application:
Practice:
Let students practice the activities
Review:
Review the days activities
Closing:
Closing Prayer and song
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Additional Practical Life

Principles - 3.3, 5.2
Teaching Objective: To foster a sense of order in the child’s life.

Gather:
Stand outside
Enter Room by singing Holy Ground
Gather at prayer table
Review:
Remind students of the acts we did last week: rolling mats, pouring beans, spooning
beans, sweeping beans.
Proclaim:
Introduce New Practical Life Activities
●

Pour water from pitcher to pitcher
○ Trace spout with index finger
○ Place 2 fingers under spout and pour slowly
○ Catch drips with sponge and repeat
○ Pitcher to funnel in cruet

●

Sponging
○ Place sponge in left bowl, left to 45 degree and drip. Turn it horizontal to
stop drip. Then fold, fold, pinch to rinse bowl.
○ Continue until left bowl is empty and repeat

Application:
●
●
●

Walking activities (2 lines)
Kids walk quietly on tape, following curve and return. Carrying a tray without
water and with water
Carrying a bell without ringing

Closing:
Prayer and Song
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Lesson: The Good Shepherd
Principles - 3.3, 5.2
Teaching Objective: To introduce children to the Good Shepherd who is Savior and friend and
for us to see that we are the sheep who hear and know God’s voice.
Gather:
● Line up outside room until it is time to begin
● Enter the Room by signing yourself with Holy Water and singing “Holy Ground”
● Gather at the sacred space table
Review: Last week’s Activities - pouring, sponging and walking
Proclaim:
●
●
●
●

The Parable of the Good Shepherd
Read John 10:3-5, 14
Tell the story of the Good Shepherd using the wooden sheep and sheepfold.
Lead discussion after reading the story and moving the objects.

Application:
 Sheepfold station
 Tracing of Good Shepherd Station
 Coloring Sheet of Good Shepherd and Sheep Station
 Practical Life Station
Closing:
● Sing two Shepherd songs - Like a Shepherd and the Lord is my Shepherd
● Closing Prayer
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Lesson 4: Family Gathering: February - Month of the Holy Family

Principles - 2.3, 2.5, 3.3, 5.2, 5.3, 5.4
Teaching Objective: To discover ways to celebrate the Holy Family with the Church.

Gather:
Opening Prayer
Proclaim:
February is the Month of the Holy Family. Today we are going to explore ways we can
celebrate the Holy Family during February.
Application: (families will rotate to 6 different locations)
~ Ideas for Holy Family Activities
~ February Saints Calendar
~ Religious Valentines Cards
~ Holy Family Consecration
~ Scripture Paper Chain
~ Family Prayer Activities
Closing:
In honor of Feb. 2 - Feast of the Presentation we will process with a candle from the
Parish Hall to the Church to a short prayer service.
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Lesson: Liturgical Colors and Liturgical Calendar
Principles - 1.3, 2.1, 2.3, 4.1, 4.2, 4.4, 5.2,
Teaching Objective: To Identify the significance of liturgical colors and the various Seasons of
the year.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Proclaim:
Review:
Parable of the Hidden Treasure and The Parable of the Found Sheep
Introduce:
The Church gives us special colors to let us know the time of year we are
celebrating during the year. They are white, red, purple and green.
Sing the Colors Song
●
●
●
●

The colors of the church can be seen on the liturgical calendar. Show the
wooden calendar.
Show and describe the “tiles” - there is one for each Sunday in the year. It takes
one year for the earth to travel around the sun.
There are 3 special feast days around the center of the Calendar - Christmas,
Easter and Pentecost.
Explore the outer colors - white (feasts) purple (preparation) and Green (growth).
○ Have you ever seen the priest wear these colors at Mass?

Application:
● Calendar Station - have the children remove the tiles and then restore them.

Closing:
● Closing song and prayer
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Lesson: The Pearl of Great Price (Precious Pearl)
Principles - 2.3, 5.2, 5.4
Teaching Objective: To proclaim how this parable is like the Kingdom of Heaven due to one
selling all they have in order to attain it.

Gather:
● Line up outside room until it is time to begin
● Enter the Room by signing yourself with Holy Water and singing “Holy Ground”
● Gather at the sacred space table
Proclaim:
Introduce the story about God’s Kingdom - The Parable of the Pearl (Matthew 13:45-46).
Use the guide walking children through this parable
Lead discussion questions at the end
Question include but not limited to: I wonder what the man’s excitement was like
when finding the Pearl. What do you think the pearl was like? I wonder why
Jesus said that the Kingdom was like finding this Pearl.
Application:
Various Stations:
● Pearl Story Model
● Tracing packet of parable
● Sheepfold model
● Sheep Tracing
Closing:
Sheep Puppet Show
Closing song and prayer
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Lesson: The Parable of the Mustard Seed and the Parable of the Leaven
Principles - 5.2, 5.4
Teaching Objective: To introduce children to what God can do with small and everyday things.
Gather:
●
●
●

Line up outside classroom
Enter by signing with holy water and singing a song & processing to holy space.
Opening Prayer

Proclaim:
Review:
Parable of the Pearl of Great Price
Question include but are not limited to: What do you remember about the
parable.
Last week what did we speak about? The Kingdom of God is like a
Pearl? Do you remember what the man did to get that Pearl?
The Story of the Mustard Seed and how the Kingdom of God is like it.
● Use Packet to walk children through this Parable.
● Show children what a mustard seed looks like and a picture of it.
● Ask the Children:
○ I wonder how many Mustard Seeds would be planted each year?
○ What does Jesus want to tell you and I as he compares the
Kingdom of God to a tiny mustard seed?
○ I wonder what the animals and people do when the seed has fully
grown into a large bush?
The Story of the Parable of the Leaven
● Use the Packet to walk the children through the Parable
● Show the children what happens when you mix yeast into the Leaven
● Ask the Children:
○ I wonder what is happening here? It looks like it is growing from the inside
out? Is that what you see?
○ I wonder how God’s Kingdom grows in us?
○ I wonder why Jesus told us to think about leaven when we speak about
the Kingdom of God?
Application:
● Mustard Seed story, seeds and picture of large bush
● The Leaven booklet, and leaven ingredients
● Tracing packets
● Coloring sheets & drawing paper
Closing:
● Closing song and prayer
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Lesson: The Parable of the Hidden Treasure and The Parable of the Found Sheep
Principles - 2.3, 3.3, 5.2, 5.4
Teaching Objective: To share the value how loving Jesus brings great joy and being found by
Jesus even when we sin brings God joy.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
The Parable of the Mustard Seed and the Parable of the Leaven.

Proclaim:
Introduce:
● Today we are going to explore what Jesus says about the Kingdom of God by
hearing two new stories.
●
●

●
●

Application:
●
●
●

Read the Parable of the Treasure and move the manipulatives (figures and
models of this parable).
Follow-up Questions: I wonder what the Treasure was? Have you ever found a
Treasure that was special? Why is this parable of the Treasure like the Kingdom
of God?
Read the Parable of the Found Sheep. Use the Shepherd, the 10 Sheep and the
pin where the sheep stay to tell the Parable.
Follow-Up Questions:
○ Do you remember what the Good Shepherd had in his bag?
○ I wonder how the shepherd felt when he saw that a sheep was missing?
○ I wonder how the sheep felt when he was lost

Have the concrete materials out for the children to go to and work with.
Tracing Packets of both Parables
Practical Life Materials

Closing:
●

Closing Prayer
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Lesson: Altar I

Principles - 2.3*, 3.2, 3.3, 4.1, 5.2
Teaching Objective: To begin to identify the special items used at Mass.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Proclaim:
Introduce & Instruct:
When we go into the church right before we go into a pew? We Genuflect. Genuflection
is a special gesture we make when we come into church to show our reverence to Jesus
who is present in the tabernacle. A Catechist will show them how it is done and then
have everyone will model it (first in the class and then later in the church)
When we genuflect we are saying to Jesus “I am small and you are great” We are
saying to God that we love Him and He is present to us because He loves us.
Do you know that there is something that tells us that Jesus is present? Do you know
what it is? Answer: The Sanctuary lamp - it is usually red.
Have Altar set-up and move the class to the location of the small altar and introduce the
items that we see at Mass, especially on the Altar. Each item will be introduced and
then students will have the opportunity to touch each item - altar cloth, candles, crucifix,
chalice, paten.
Application:
Stations
○ The altar items
○ Tracing of altar items
○ The liturgical calendar
○ Coloring Pages of liturgical calendar
○ Chasubles - models and tracing
Closing:
●
●

Going to the church to practice genuflecting
Closing prayer and song in the church.
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Lesson: Globe - Map of Israel and City of Jerusalem
Principles - 2.3, 3.3, 5.2
Teaching Objective: To identify key places in the life of Jesus.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
● Magi (Herod’s role)
● Presentation of Jesus in the Temple
Proclaim:
● Introduce: Today we will learn about an important city in Jesus’ life - Jerusalem
● Show globe of world and point to where we are and then where Jerusalem is
● Present the model map of Jerusalem and share about the important places illustrated in
the model.
Application:
Stations/Centers
● Jerusalem Model and Color map
● Puzzle Map of Israel
● Tracing of places from map
Closing:
● Song
● Prayer
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Lesson: Family Gathering - Patron Saints
Principles - 3.3, 6.1, 6.2, 6.3, 6.6
Teaching Objective: For Parents and their children to discover the saints and their call to be
one.

Gathering:
● Parents and children gathering in the Parish Hall
● Opening Prayer
Proclaim:
● Introduction on saints
● Parents and children explored 8 stations about a different saint and gather information
about each saint.
Application:
● Patron Saint Posters
● Children colored and filled out a poster about what they hope to be the patron saint of
● Children shared their posters
Closing:
● Encourage them to be holy and saints
● Prayer
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Lesson: Prophecy of the Young Woman, The Annunciation and The Visitation
Principles - 2.3, 3.2, 3.3, 5.2
Teaching Objective: To proclaim two of the infancy narratives regarding the time of fulfillment
when the Savior and Messiah would be born.
Gather:
●
●

●
●
●
●
●

Line up outside classroom
Advent Procession: Enter by blessing yourself with holy water, singing and
carrying a Bible, the purple prayer cloth, Advent Wreath, and a cross processing
to Holy Space.
Light the Advent Wreath
Opening Prayer - Read Prophecy of the Town - Micah 5:2) and the Prophecy of
the Young Woman (Is. 7:14).
This prophecy is showing us the face of the Lord…
This is no ordinary baby. He will be carried in the womb of a young woman… Her
name?… Yes, we know now that it was Mary…. But people back then didn’t know this.
Isaiah tells us something more. His name – he is telling us that God is coming to be with
us. [Sing O Come O Come Emmanuel]

Proclaim:
●
●
●
●

●

●

Liturgical Season of Advent - a time of waiting and preparing for someone very
special.
The Old Testament spoke a great wonder of a woman would conceive a child
and his name would be Emmanuel.
Now we are going to hear what happened in the time of the New Testament. Use
model and proclaim the Annunciation.
Retell story in own words – manipulate materials at this point.
○ Ask I wonder questions… I wonder
○ Why God made angels?
○ Why God chose Mary to be the mother of Jesus?
○ How Mary felt when she was asked to be the mother of Jesus?
○ Why the angel told Mary not to be afraid?
○ Pray – Ask God to help us be like Mary and do whatever He wants us to
do.
○ Show child how to put material away.
Use model and proclaim the Visitation of Mary to Elizabeth.
○ You would have heard of Elizabeth when the angel came to Mary.
○ [Elizabeth’s house is a little more decorated than Mary’s]
○ Our story is called the Visitation – where Mary visits Elizabeth.
○ There was very special news to share with Elizabeth.
○ Takes place in land of Israel. Show map in booklet
○ Because we are reading from the Scriptures, we need to light a candle.
Mary figure starts outside the diorama on the mat.
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●

Mary was so full of wonder, a secret she wanted to share with Elizabeth.

●

Read from the Scripture concerning the Visitation. Extinguish candle.

●

Questions to Ask the children:
○ I wonder how Elizabeth felt when she saw Mary coming
○ I wonder if Elizabeth knew she was coming
○ Elizabeth seemed to know
○ I wonder how Elizabeth knew
○ I wonder how Mary felt when Elizabeth seemed to know
○ Elizabeth was having a baby to. Do you know the name of Elizabeth’s baby?
○ Do you know how Elizabeth’s baby reacted?
○ I wonder if John knew the secret?

Application:
Stations/Centers
● Annunciation model and Scripture Reading
● Visitation model and Scripture Reading
● Annunciation and Visitation Tracing Packet
● Original Art
● Coloring Sheet
Closing:
● Sing Advent Song
● Closing Prayer
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Lesson: Advent Procession (Prophecies about the Birth of Jesus)
Principles – 4.3
Teaching Objective: To help children prepare for the coming of Jesus at Christmas by using the symbols of
Advent and recalling some of the events of Salvation History.

Gather:
●
●
●

Line up outside classroom
Advent Procession: Enter by blessing yourself with holy water, singing and
carrying a Bible, prayer cloth and a cross processing to Holy Space.
Light the Advent Wreath

●

The Annunciation and Visitation

Review:

Proclaim:
For centuries the Birth of Christ has been announced by the prophets of old.
Read the Scriptures one by one:
1. “The people who lived in darkness has seen a great light; on those who lived in deep
shadow a light has shone.” Is 9:1
Place the candle on the table. Place this prophecy card beside it.
2. “The Lord Himself will give you a sign – the young woman is with child and will soon
give birth to a son, whom she will call Emmanuel… a name which means, God with
us.” Isaiah 7:14
Place the figure of Mary on the table. Place this card beside it.
3. “And you, Bethlehem , Ephratha, the least of the clans of Judah. Out of you will be
born the one who is to rule over Israel. His origin goes back to the distant past; to the
days of old.” Micah 5:2
Place the small map of Israel on the table. Place the card beside it.
4. “For a child has been born for us. A son is given to us. Authority rests on his
shoulders and He is named “Wonderful counsellor, Mighty God, Everlasting Father,
Prince of Peace.” Is 9:5-6
Place the figure of baby Jesus on the table; place the card beside it.
5. “A star shall come forth from Jacob and a sceptre from Israel.” Numbers 24:17.
Place the star on the table, and the card beside it.
Have children put the remaining materials in place. Have children put materials away
when it is over.
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Application:
- Have children match the cards with the Scripture Verses and the title of the events they
announce.
- Other Materials - Annunciation, Visitation
Closing:
● Advent Song
● Closing Prayer
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Lesson: The Birth of Jesus & The Adoration of the Shepherds
Principles - 2.3, 3.2, 3.2, 3.3, 5.2
Teaching Objective: To Announce the Incarnation of the Word made Flesh
Gather:
●
●
●
●

Line up outside classroom
Advent Procession: Enter by blessing yourself with holy water, singing and
carrying a Bible, prayer cloth and a cross processing to Holy Space.
Light the Advent Wreath
Opening Prayer - Scripture - Prophecy of the Child Isaiah 9:2)

Review:
● The Old Testament Prophecies
Proclaim:
● The Birth of Jesus - Packet and Model
● Packet and Model of the Angel coming to the Shepherds
Application:
Station/Centers
● The Birth of Jesus Model and Scripture
● The Angel appearing to the Shepherds Model and Scripture
● Tracing Packet
● Original Art
● Coloring Sheet
Closing:
● Advent Song
● Closing Prayer
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Lesson: Adoration of the Magi

Principles - 2.3, 3.2, 3.2, 3.3, 5.2
Teaching Objective: To proclaim that Jesus came for all and to explore the meaning of the
gifts given to Jesus

Gather:
●
●
●

Line up outside classroom
Procession: Enter by blessing yourself with holy water, singing and carrying a
Bible, prayer cloth and a cross processing to Holy Space.
Opening Prayer

Proclaim:
Today we will share about the Epiphany of Jesus and the Magi who came to adore Him.
●
●

Read Matthew 2:1-12
Questions
○ Let’s think about what this story tells us about this child.
●
●
●
●
●
●
●

I wonder why they went to Jerusalem first?
I wonder why Herod didn’t know anything about this?
I wonder how Herod found out where Jesus was to be born?
I wonder why the kings bowed down to Jesus, even though they were
kings?
I wonder why they gave gifts to Jesus? Was Jesus greater than they
were?
I wonder who was this child? How he was going to change the world?
I wonder how those kings felt after they found Jesus?

Application
● Use Scripture booklet: “Adoration of the Magi”
● Use small figures of Mary, Joseph and Jesus, small figures of the Magi, small “gifts to
symbolize gold, frankincense and myrrh - a treasure chest, little urns, etc.
● Have the other materials on the infancy narratives out
● Tracing Packets

Closing
● Closing Prayer and Song: O Come Let us Adore Him.
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Lesson: Presentation of Jesus in the Temple
Principles - 2.3, 3.1, 3.3, 5.2
Teaching Objective: To proclaim the coming of the Magi and the faithfulness and obedience of
Joseph and Mary who through their faithfulness enable us to ponder the true identity of the
Lord Jesus.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
Birth of Jesus and Angel Appearing to Shepherds
Proclaim:
●
●
●
●

The other visitors the Holy Family came into contact with after Jesus was born.
Adoration of the Magi - model and presentation
Follow Up Questions
The Presentation of Jesus in the Temple - model and presentation

Application: Stations/Centers
●
●
●
●
●

Magi Model and Scripture
Presentation Model and Scripture
Nativity Model and Scripture
Shepherd's Model and Scripture
Coloring Sheets

Closing:
●
●

Song and Prayer
Closing Prayer
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Lesson: Altar II
Principles - 2.3, 3.2., 3.3, 4.1, 5.2
Teaching Objective: To identify and name items use during the liturgical celebration of the
Mass.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review: Altar I, Map of Israel and City of Jerusalem

Proclaim:
Introduce: Today we will learn about the more items used at Mass on the Altar.
Name and say a few words about each of these items.
● The Tabernacle
● Ciborium
● Sanctuary Lamp
● Lectern
● Lectionary
● Roman Missal &
● Roman Missal Bookstand
Application: Stations/centers
●
●
●
●
●
●

Altar items
Tracing packets with each of these items
Playdough for Altar Items
Coloring Sheets
Globe/Map of Israel and City of Jerusalem
Altar items from Altar I

Closing:
● Song
● Prayer
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Lesson: Altar III

Principles - 2.3, 3.2, 3.3, 4.1, 5.2
Teaching Objective: To identify and name items use during the liturgical celebration of the
Mass.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
● Items from Altar II
Introduce:
● Items from the church altar
Proclaim:
●

●

At the Holy Mass God comes to us and shares Himself with us. All these items
we have explored are special because they are used and brought out and used
for God as we celebrate Him at Mass.
Today we are going to talk about the altar linens, the lavabo and the cruets all
used during the Liturgy of the Eucharist. Each item will be explained.

Application: Stations/Centers
● Altar I, II & III items
● Tracing of Altar, altar items and Vestments
● Vestment w/ coloring sheets
Closing
●
●

Song
Prayer

188

Lesson: Family Gathering - Lent
Principles - 1.4, 5.2, 6.1, 6.2, 6.3, 6.6
Teaching Objective: To assist families in preparing for the Liturgical Season of Lent
Gather:
Opening Skit
Proclaim:
Lent is a journey and time to grow closer to Jesus through prayer, sacrifices and giving
to others.
Today we are going to go to various locations around the parish hall and spend 7
minutes considering things we can do as a family during this upcoming Lenten Season.
Application:
Lenten Calendar
Holy Water and font
Prayer Rock
Time reading the Bible
Lenten Family Scripture Reading
Lenten Sacrifice/prayer/almsgiving paper chain
Divine Mercy Chaplet

Closing:
A. Word of Encouragement
B. Closing Prayer
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Lesson: The Growing Seed
Principles - 3.3, 5.2. 5.4
Teaching Objective: To explore how the growing seed shows us about the Kingdom of God.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
● Altar Items from previous week
Introduce: Today we are going to hear a new Parable about the Kingdom of God - The
Growing Seed.
Proclaim:
● Read: Mark 4:26-29
● How is God’s Kingdom like the seed? I wonder…
● I wonder whose strength is in the seed?
● Does “man do anything to make it grow?
● Who does “Man represent in the seed?
● How does the seed grow?
● Where does the power to grow come from I wonder?
Application: Stations/Centers
● Plant some grass seeds in pots.
● Seed Book and original art
● Play-doh
● Playdough and plastic placemats - Altar Items
● Altar items
Closing:
● Review Altar items by using the tracing cards
● Closing Song
● Prayer
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Lesson: Eucharistic Presence of the Good Shepherd

Principles - 2.3, 3.2, 3.3, 4.1, 5.2, 5.4
Teaching Objective: To help them identify how Jesus, our Good Shepherd is present in the
Holy Eucharist.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review:
● The Growing Seed

Proclaim:
Introduce: Remember the Parable of the Good Shepherd? Today we are going to
explore more about the Good Shepherd and the Sheep.
●
●
●
●
●

Eucharistic Presence Packet with Models
Have the children help with model set-ups
The “people” will replace the sheep
The priest will replace the Good Shepherd
Even if we don’t see the Good Shepherd, he is still on the altar in the bread and wine
(Body and Blood)

Application: Stations/Centers
● Eucharistic Presence and Good Shepherd Model
● The Good Shepherd tracing packet
● Original Art
● Altar Items
Closing:
●
●

Song
Prayer
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Lesson: The Cenacle
Principles - 1.2, 2.3, 3.2, 3.3, 5.1, 5.2
Teaching Objective: To illustrate what happened at the Last Supper and how Jesus comes to
us and shares His life with us in the Holy Eucharist.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review: The Eucharistic Presence of the Good Shepherd
Introduce: The Purple Cloth to the prayer table. What is it getting us ready for - what
feast?
Proclaim:
● Today we are going to talk about a story that starts in Jerusalem (set up apostles outside
of the cenacle), where the friends of Jesus were getting ready to celebrate the special
Passover meal in the upper room (also called the cenacle). Follow “The Cenacle
Packet” to the Resurrection
● Jesus rose from the dead & is with us today in the bread and wine (body and blood).
Application:
●
●
●
●
●

The Cenacle
City of Jerusalem
Original Art
Altar Items
Good Shepherd and Eucharistic Presence

Closing:
●
●

Song
Prayer
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Lesson: The Empty Tomb
Principles - 2.2, 2.3, 3.2, 4.4*, 4.5, 5.1, 5.2
Teaching Objective: To instill a sense of joy and hope in the Resurrection of Christ.

Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review: The Cenacle
Celebrating the Passover Meal in Upper Room
Jesus changed bread and wine to his body and blood
They all went to the Garden of Olives
Jesus was taken away and crucified and died
They put his body in a tomb
Proclaim:
Today we will be thinking about what happened on Easter Sunday morning when
Jesus rose from the dead.
●

●

Use the Empty tomb model and walk them through what happened (also use the
map of
Israel).
Ask Follow up questions

Application:
Stations/learning centers
● Empty Tomb
● Cenacle
● Coloring Sheets
● Play Dough
● Tracing Sheets
● Eucharistic Presence
Closing:
Song
Prayer
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Lesson: Baptism - Spreading the Light of Christ
Principles - 1.2, 1.4, 2.1, 2.3, 2.4, 3.2, 3.3, 4.1, 5.2
Teaching Objective: To explore how each person becomes a part of God’s family through
Baptism.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review: The Empty Tomb
● What happened on Easter Sunday morning when the woman went to the
tomb?
● How is this “good news” for us too?
● How does Jesus Share his “risen life” with us?

Proclaim:
Introduce: Have you ever been to a Baptism? What Happened? Today we will learn
more about this special sacrament and what it means.
Baptism makes us children of God our Father and members of His Family.
● Illustrate what happens at Baptism
● Go to the church to the Baptismal font
Application:
Stations/Centers
● Tracing of Pictures
● Original Art
● Baptism Model
● Coloring Sheets
● Altar Items
● Annunciation/Visitation
● Good Shepherd model
● Empty Tomb
● Cenacle
Closing:
● Song
● Prayer

194

Lesson: Epiclesis
Principles - 1.2, 2.3, 2.4*, 3.2, 3.3, 3.4, 4.1, 5.2
Teaching Objective: To illustrate how the Holy Spirit comes down upon the Gifts of bread and
wine during the liturgy of the Eucharist.
Gather:
●
●
●

Line up outside classroom
Enter by blessing yourself with holy water and singing a song and processing to
Holy Space.
Opening Prayer

Review: Baptism Lesson...2 oils (catechumens and Chrism), water, candles (Baptismal
& Paschal candle) and white garment.
Introduce: Do you know what a gesture is? We are going to learn about two important
gestures our priests do during the Mass.
Proclaim:
● Illustrate the Epiclesis and what happens when the Holy Spirit falls upon the gifts of
bread and wine. Use white cloth, chalice and Paten with host (hands over them is the
Gesture of Epiclesis).
● The gift we give in return. The priest then makes the Gesture of offering . HOld up the
items and say “Through Him, with Him and in Him, in the unity of the Holy Spirit, All
Glory and Honor are yours forever and ever, Amen”
● Give each student a chance to “perform” gestures.

Application:
Stations/Centers
● Gestures
● Annunciation Model
● Epiclesis Coloring Sheet
● Baptism Items
● Altar Items and Tracing Packets
● Cenacle
● Empty Tomb
● Mustard Seed
● Annunciation/Visitation
Closing:
● Song and Prayer
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Lesson: May Crowning and Family Reception

Principles - 2.5, 3.1, 6.4
Teaching Objective: To experience the Marian tradition of a May Crowning
Gather:
●
●

Begin Outside the Church
Families Process behind statue being carried around the parking lot singing. All
are joined in song while processing

Proclaim/Application:
● All pick up a flower as they enter the church and put it before the statue of Mary.
● Families take a seat.
● Prayer Service honoring Mary
Closing:
Marian Hymn

Reception in Parish Hall with families
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6-9 Year Old
Lesson Outlines
Lesson: The Origins of the Eucharist
Principles - 1.4, 1.4, 2.3, 2.4*, 3.3, 4.1, 5.1, 5.2
Teaching Objective: To explore the origins of the Eucharist.
Gather




Line up outside room until it is time to begin
Enter the Room by signing yourself with Holy Water and singing a song
Gather at the sacred space table

Review: Last week’s Activities
Proclaim:






The Holy Eucharist is a great gift God has given to us as Catholics.
Use the Cenacle Module to tell the story of what Jesus did at the last supper.
Have a table and put the table cloth, chalice and paten on it as you share what
Jesus’ apostles did to prepare for this sacred meal.
Walk the students through what happened during the last supper and what
happens at every Mass.
Also talk through how the death of Jesus and the Resurrection are connected
with the liturgy of the Eucharist. Use the Centacle to demonstrate this with the
young people.

Application: various stations
 Cenacle
 Eucharistic Presence and the Good Shepherd module
 Altar Items
 Liturgical Colors and vestments
 Original Art
 Tracing Sheets
Closing:




Song
Personal Petitions
Prayer
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Lesson: Gesture of Peace & Fraction Rite
Principles - 1.2, 2.3, 3.1, 3.2, 3.3, 4.1, 5.2
Teaching Objective: To explore the liturgical gesture of the sign of peace and it’s meaning.
Gather




Line up outside room until it is time to begin
Enter the Room by signing yourself with Holy Water and singing a song
Gather at the sacred space table

Review: Last Week’s Activities
Proclaim: The Sign of Peace points of to God’s forgiveness and reconciliation with our neighbor
to shoe we are united. The Fraction Rite (the lamb of God) is who unites us.
 I wonder why we give the sign of peace at Mass before we receive Jesus in Holy
Communion.
 Read Matthew 5:23. Ask: I wonder what Jesus is trying to tell is disciples.
 After the sign of peace we pray to the Lamb of God. The lamb of God who’s
Body is broken for us is the one who unites us to the Father.
 The Eucharist we receive unites of to Jesus and points us to the life of the risen
Jesus.
Application: Stations/Centers







Original Art
The Cenacle
The booklet of the Gesture of Peace and Fraction Rite
Tracing Packet of Gesture of Peace and Fraction Rite
Altar Items and Tracing
Eucharistic Presence of the Good Shepherd

Closing:




Song
Personal Petitions
Prayer
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Lesson: Pharisee and Tax Collector
Principles - 3.3, 4.5, 5.1, 5.2
Teaching Objective: To reflect upon this parable and how God desires us to approach
Him.
Gather:
 Line up outside room until it is time to begin
 Enter the Room by signing yourself with Holy Water and singing a song
 Gather at the sacred space table
Review: Last Week’s Lesson
Proclaim: Today we are going to look at how God looks at the heart more than at what we say.







Read Luke 18: 9-14
Talk about the differences between what the two men said.
I wonder why Jesus was more pleased with what the tax collector said.
I wonder what this Jesus is trying to tell us about how to act?
I wonder what Jesus is telling us about God?
I wonder what Jesus is telling us about the right way to pray.

Application:
 Module of the tax collector and pharisee
 Tracing Packet
 Original Art
 Other Moral Parables that have been covered (Insistent Friend and Good Samaritan)
Closing:
 Song
 Petitions
 Closing Prayer
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Lesson 4: Family Gathering - Exploring the Bible

Principles - 3.3, 6.1, 6.2, 6.3, 6.6
Teaching Objective: Families will explore God’s Word together
Gather:



Opening Prayer
Introduction Activity (Clock appointment activity).

Proclaim:
 God is calling each of us to the finish line and to live our faith seeking Jesus Christ in all
things.
 Divide everyone into family groups
 Each group to go to six stations
Application:
 Families explore 6 different scripture verses related to following Christ and the strength
found in Him.
o Hebrews 12:1
o Ephesians 2:4-9
o 2 Corinthians 12: 8-9
o 2 Timothy 1:2
o Titus 2:11
o Colossians 4:6
 Families do a small activity at each station
 After everyone is completed the stations they pick up an envelope with slips of paper in
it. They fill out names and prayer intentions they have and then trade with others who
can pray those intentions.
Closing:
 Word of Encouragement
 Closing Prayer
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9-12 Year Old
Lesson Outlines
Lesson: Ten Bridesmaids
Principles - 2.3, 5.1, 5.3
Teaching Objective: To encourage children to see themselves as moral agents, responsible
for their own actions and the consequences.
Gather:
● Gather at the sacred space table

Proclaim:
● Today we are going to revisit a parable that you’ve looked at before.
● Read from Mt 25:1-12
● Re-read parable, but this time allow one child to use the concrete materials associated
with it… light the lamps.

Application:
● Open a discussion… What did you hear? What struck you?
● Focus: Christ is called each one of us to make decisions that reflect His ways and to do
what is right according to his standard.
● Discuss reasons why people don’t do what is right and ways each person to rely on
Christ to do what is right.
Closing:
● Encourage the young people to looks to Jesus and always to ask for His help when
making moral decisions.
● Ask for petitions from each person
● Closing Prayer
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Lesson: Abraham - Typologies/Timelines
Principles - 1.3, 2.3, 2.4, 3.2, 3.3, 4.3, 5.1, 5.2, 5.5
Teaching Objective: To illustrate through the life of Abraham how God’s providence leads His
people to greater perfection in Him.
Gather:
● Opening Prayer
Proclaim: God has used people throughout history to lead His people to Himself.
● Abraham was God’s instrument leading the Hebrew people out of sin and into
God’s life.
● Review the previous lessons involving Abraham’s role in salvation history.
○ What do we know already about Abraham? Ask the children to consider
how Abraham was different – what set him apart from others of his time?
○ How do we see the faith of Abraham working?
○ What kind of relationship did Abraham have with God?
●

●

Help point to how God was already preparing for the coming of Christ
(Abraham’s faith is the type of faith all are called to; Isaac who was going to be
sacrificed like Christ too would be sacrificed).
Link the worship aspect that God introduces to Abraham point to our worship at
Mass.

Application:
● Materials of the time lines
● Pictures, text cards, information.
● There are likely to be questions about Abraham and God’s Providence that the children
ask.
● Children’s Work with Materials (Assessment)

Closing:
● Encourage everyone to have the faith of Abraham in our relationship with God
● Ask for Petitions from children
● Closing Prayer
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Lesson: The Bible and the Parousia
Principles - 1.4, 2.3, 2.4*, 3.3, 4.4*, 5.1, 5.2
Teaching Objective: To assist the children to have a greater awareness of the Parousia and
the Second Coming of Christ.
Gather:
● Opening Prayer
Proclaim:
When Jesus comes again all who have followed Him will experience the fullness of
Christ where he will be all in all.
●
●
●
●

Jesus Christ will come again at the end of time. [CCC. 682]
After his Resurrection, Jesus ascended into heaven to prepare a place for us.
[CCC. 666]
Jesus body was changed for a new life, no longer limited by earthly time and
space. [CCC. 646]
Mary was assumed body and soul into Heaven. [CCC. 974] An example of the
fruits of living a life toward perfection and holiness.

Application:
● Link with other works completed in the atrium – Plan of God; Three Moments & Chart.
● Lay out the cards, and then lay out the Scripture passages from the materials.
● Place the Scripture passage beside each category card.
● Discussion, pondering and reflection follow… perhaps in a small group discussion.
Closing:
● Word of Encouragement about our inheritance in Christ in the Parousia
● Ask for Prayer Petitions
● Closing Prayer
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Lesson: Family Gathering - The Holy Rosary
Principles - 1.4, 2.3, 3.1, 3.3, 5.2
Teaching Objective: To explore the Mysteries of the Rosary

Gather:
Opening Prayer
Proclaim:
Today we are going to explore the Joyful Mysteries of the Rosary
● Showing the actual sites of the Annunciation, Visitation, Incarnation, Presentation in the
Temple and Finding of the Child Jesus in the Temple - slideshow and presentation
Application:
(2 Activities)
● Table activity of petitions on a small star
● Door of Humility - children fill out intentions at their table and then come and bow under
a door frame (like they would have to if they were in Bethlehem) and offer their petition
and put it in a place that is a replica of what it looks like in Bethlehem.
Closing:
● Review of what was covered
● Closing Prayer
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Principles By Theme
Kerygmatic Catechesis
1. The saving message of Jesus Christ (the Kerygma) must always be proclaimed in catechesis.
1.1 Evangelization precedes catechesis through the proclamation of the Kerygma which engages
the senses and brings about a conversion of heart.
1.2 Systematic catechesis focuses on the presentation of the four primary dimensions of the Faith
in the Creed, Liturgy, Our Father and 10 Commandments.
1.3 Catechesis is an ecclesial activity.
1.4 Mystagogy is essential in the ministry of catechesis in order to enlighten the believer more
fully in the mysteries they have been initiated into.

Trinitarian and Christocentric
2. Catechesis by its nature is Trinitarian and Christocentric.
2.1 The Trinity is the central mystery of the Catholic Faith.
2.2 Catechesis proclaims the plan of the Father fulfilled in Jesus Christ and is continued in the
Church through the guidance of the Holy Spirit.
2.3 The person of Christ is central to all catechetical activity.
2.4 Catechesis has two primary stages: Pre-baptismal and post-baptismal.
2.5 It is necessary for a disciple to live their faith out within the context of a Christian community
for support, encouragement, and continual growth.

Authentic Anthropology
3. Handing on the faith must always exist from an authentic Christian anthropology focused on the person
of Christ and the dignity of the human person.
3.1 The external components of the faith are designed to foster the internal dynamics of
repentance, conversion and holiness.
3.2 Using the senses to engage the interior disposition toward God brings about a balanced
integration of the faith.
3.3 Integral and holistic catechesis must continually engage the body, heart and mind so as to
foster an authentic growth in Christian maturity.

Scripture and liturgy are Foundational to Catechesis
4. The liturgy and the sacraments are a privileged place of encounter with Christ.
4.1 The liturgy both catechesizes and deepens a person’s relationship with Jesus Christ.
4.2 Communicating the content of the story of salvation to believers through the narratio is key to
presenting the faith holistically.
4.3 Typology is a model of catechetical instruction.
4.4 The Story of Salvation revealed in the Scriptures are exemplified in the liturgy and the liturgy
celebrates the events of the Scriptures.
4.5.Holistic catechesis transmits Divine Revelation according to the living Tradition of the
Church.
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Methodology Serves Content
5. Catechetical Methodology is at the service of the content of the Faith.
5.1 Catechesis depends not only on good methodology but on sound content rooted in
Divine Revelation.
5.2 When presenting the message/content, catechetical method considers the specific
circumstances and the developmental level of its audience.
5.3 Certain criteria (fidelity to God & man, method chosen and engaging the person) are
important when considering the means of handing on the Faith.
5.4 God's Pedagogy is invitational and personal, therefore catechesis should reveal this pattern
of inviting persons to faith and seek their response to faith.
5.5 Using learning goals in children’s catechesis allows the catechist to evaluate the progress of
individual students and celebrate it.
Parents as Primary Educators
6. The Family is a primary place of both Christian education and human formation.
6.1 Parents have an indispensable and irreplaceable role in the handing on of the faith to their
children.
6.2 Catechesis to parents today must cultivate faith and empower parents to educate and form
their children more firmly into the Catholic Faith.
6.3 The family is ecclesial in that it is a domestic church.
6.4 The Christian Community, i.e. the parish, complements and enhances the faith begun and
continued in the home.
6.5 A more methodological and systematic presentation of the Faith occurs through the
education and formation happening in Catholic schools and parish formation programs.
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